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Hecent writines on the life und thourht of lvan Tllich are sur-

rarined in this waper, Attention is focused on his rirsiorar:

trainine activitier, his subseouent invelverent with “ie Jenter
~cr Tricreultvral hocurmentetion in Cuernaveen, exice, and the
inrlucnee of & sranilicn adult educutor, Taule Preire, on I12Ier
ceefnl ond cducetional thirking, Tinally, Tllicl "o ovn vicrs <
~ublic cducation snd the learning rrocess cre vot forth, Fo erlle
for ihe abolition of compulsory schoolins in view of ~rmint b eri-
siders the jdolatrous worshin of forial educetion and ecertifen-
t‘cn, and the instituzional failures of educatinn, around th-
-orld, Illieh also urges that the drift of adult educitien fnvrrd
institutional status be reversed to help make vey Tor inforiol
cduceiional netvoriks based on nutusl inquiry zna on lifelons acenss

to educational oprortunities of one's ovn cicosinc~. Inclwicd mre

1%f references,
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"FORE'YARD

Soclety is changing rapidly in many ways, while our system of
education is changing very slowly., The current crises call for
critical changes, challenging all of us to our utmost cupacities,
Most of us, however, are somewhat slow and hesitant to stand back !
and look with a dispassionate eye at the philosophy, institutional
arrangements, methods, and techniques accepted by the system and '
honored through long usage. :

Ivan Illich is ceremoniously debunking many "sacred cows" in
education, le is a radical andi a revolutionary in the etymological
sense of these words: a radical because he goes to the roots and
foundations of issues; a revolutionary because he is trying to turn
things right-side-up.

Adult educators -~ for toc long looked unon by many as being
engaged in peripheral and ephemeral educational activities -- will
be particularly pleased as they study, with concerned interest,
the irplications of lifelong learning as preacred by Illich,

All of us are grateful and indebted to Dr. John Chliger and
Ms Colleen McCarthy for sharing with a wider audience this review
of the literature by and sbout Ivan Illich and his thinking regard-
ing lifelong learning. This review is based on the bibliography
originally developed by Dr., Ohliger for his adul* education seminar
at the Ohio State University.

Also, we are grateful to the Syracuse University Publications
in Continuing Education program for making this publication widely
available,
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Stanley !, Grabowski, X
Acting Director,
ERIC Clearinghouse on Adult Education. |
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Introduction

"I yant to live in mutual educaticn up to the rowent, ond in

the moment, of mr death,” says Ivan Illich (Lo).® Vho is thig man

-ha iz the subject of such prowing national and internationnl atler-

tion? 'lo name only some of the most widely attended nources, in

recent, years he has been the subject of two articles sn Tive race-

zine (1, 10), four articles in tlhe New Yorl Tines (0, 11, 32, 20,

:-" - A

four articles by or about him in faturdey Teview {5, #0, 37, . J,

a profile in the liew Yorler mapazine (22), ard the full treatrment

in Current Biogranter (51). In the past sixz months he hos apneared

on £ rumber of national ™.V, prosrams, includins "The Todny Shov!
and "The Dick Cavett Shew." In Tehruary, 1071, he sroxe at the
natiorzl convention of the American Fducatjonal Tescarch fscocio-
tion (44), And he has teen invited to deliver a mafor address to
the loint convention of the liztional Associntion for Tuhlic Continu-
ing fdult Iducation and the Adult Fducatinn Association irn lLos
Anieles this lloverber,

Yhy has Illich been the subject of so much coutroversy in hoth
ejucational and religious circles? Prohably the youngest ronsirnor
in the history of the Roman Catholfc Church in this country, he has
heen called "one of the Church's most original und outsyroken irno-

vators {and) most valuable figures {2)," Yet in 190 he fclt it

# Lurbers in parentheses refer to items in the bibvliorrophy hefine
niny on nage 20,
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necessa;y to “irrevocéﬂly“ ;eslgﬁ ffom‘hisif;iestly functions (53).
Newsweek for ﬁa& 3, 1971 states: "In a forthcoming 5§ok, De~School~
Ing Society (L8), Illi>ch~,‘ an ebullient Catholic priest, will ar‘gue
quite seriously the mind-boggling proposition that the United States
should abolish compulsory education and replace it with a system
geared to individual initiative, Most Americans, of course, are
simply not prepared to accept solutions so contrary to their funda-
mental heliefs,"

what implications for adult cducation do the ideas of this man

have, who was recently quoted in the Saturday Review as saying,

"Dducation of adults wvhich is mnalytical and dialectic leads inevi-
tably to e liberation from taboos....Real adult education is far
more radical than training guerrillas (61)"?

Vhat follows is our attempt to pose possible answers to these
questions. We call this essay "a tentative view" because ve are
in a fluid process of interpreting the meaningz of his ideas for

both our ypersonal and work lives.

The Man

Ivan Illich "is a kind of ultimate figure, a symbol of the con-
troversies that rock modern man, yet somehow (go) veyond them. In
an earlier age, Illich might have become a mythical fipgure - a
religious schismatic or a political criminal marked for exile or
execution (5)." The intrigue, dynamism, and versatility which
characterize Illich today are reflective of a life momentun which
embraces incessant surprise, change, and growth,

I1lich was born in 1926 in Vienna of a Croation Catholic

T -2..
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father, a wealthr cngineer and landowner in prewdr Germany, and a
Sephardic Jewish nother vhose family had moved to Germany from
Spain, During the thirties he was cxpelled from an Austrian school
tecause of his mother's Jewish heritage. le tien continued his
education in Italy, later doing rescarch in crystalloprephy at the
University of Florence. By the ege of twenty-four he had earned,
in addition to & doctorate in history from Salshurg University (his
dissertation topic was Tornbee's philosophy of history), desrees

in rhilosorhy and theology from the Vntic;;'s rrestigious Grerorian
University.

Ghortly after his ordination in Reme, Illich turned down the
opportunity to pursue further studies at the Collegio di ifobili
Feclesiastici "where gifted linguists and intellectusais are rre-
pared for high-ranking careers in the Church's diplematic corps
(22)." le chose instead to accept an obscure parish position in
an Irish sector of New York City that had been experiencing on
influx of Puerto Rican immigrants., One of his first assignrments
was to learn Spanish {he now speaks eleven lanpuages fluently and

reads fifteen), At the close of three weeks' attendance at Berlitz

classes and of standing on streset corners talking with parishioners,

he was conversing fluently,

After ;earning Spanish, he immedjately yplunged into a round of
adult education activities, including community develcpment. It was
said of him that: "In New York his ability to rocruit people was
nothing short of extraordinary. Ke started employment agencies for

Puerto Rican migrants and persuaded Madison Avenue magnates to pub-
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licize them,...le encoufaged &ouhg soéial workers to live In Elﬁﬂféi£§|
- smell apartments in the Puerto Hican slums - sO that they could
better observe the needs of the p=ople, The Puerto Ricans idoiized
him,' (a former colleague) Tather Connolly has said. 'He vas Mr.
Puerto Rico, their Babe Ruth (22),' "

A few months after staging ihe first national feast day for
Tuerto Ricens in llew Yorlk, San Juan Day, a gala fiesta drawing
togetherlan ecstatic'crowd of thirtv-five thousand pcople at the
vordham nuadransle, the late Trances Cardinal Srellman (vho rerained
loval to him until his death) sent Tllich to Tuerto Rico to start
an acult education Institute of Intercultural Communications, 1ts
purrose vas to steep priests from the United Stutes in Latin Awer-
ican culturé and to provide them with intensive lanruage trainine,
g0 that ther might work more effectively with the irnigrents in e
York.

At Ponce, Puerto Rico, Illich fought a bitter buttle in an
pltempt to introduce adult educatic. into the lccal university (7).,
“mile on the islend he was vice-chancellor of the Catholic univer-
sits+ and vas a nerber of the éommonwealth's five-ran board of iddu.
cation,

Tn 16A0 Illich protested the political intervention of Puerto
Rico's Lishop James llclanus, vho tried to fortid Catholics to veote
~or Governor Luis Vonoz !"arin because of the birth conirel inscue,
fs u result, Illich was ordered to lcave his Tonce wvarish mosition,

17i1th Trellran eesing the move, he then returned to liew Yory, “therc

he vccented a faculty aprointrent at Tordhan.

10
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Still intensélylconcerned Qith therf§blémS‘ofytfaining mis~
i slonaries for Latin America, Illich gained support from Fordhan

Universit& and the Bishops' Committee on latin America in 1961 to
open the Center of Intercultural Formaticn et Cuernavaca, Mexico i “‘ N
(row called the Center for Intercultural Dccumentation - CIDOC),

The "center for de-Yapkeeficeation," part language school, part ' '

conference center, part free university, pirt publishing house -

was designed not so ruch to train missionaries as to keep all ot

the most progressive of them avay (22), It vas at CIDOC in the late

1960's that Illich first developed his pronosals for the disestab-

lishmenit of schecols,

About the center, which is & place of intense adult education
activi-y, Illich says: "We want to keep CIDOZ a free island, an
oausis for the free exchansz of knowledge and experience., The only
rules we hold are: on;, &;u may talk ten minutes without bLeing
interrupted; two, do not try to proselytize or brainwash; three,
do not organize any direct political, econcinic, or social action -

not even religious mcvements. CIDOC is in the deepest sensc a

contemplative place, not a conspiratorial nlace,,..(22},”
Illich maintains e deep commitment to adult education. ;
Ohsecsed with the probléms which beset both so-called "underdevel-
oped" and highly technological nations, he persisted in keeping the |
Center open even after he had been charged by the Vatican with
heretical activities, llowever, since the time that Catholic reli-
gious were temporarily banned from tle Center by the Vatican, CIDCC

has increasingly devoted its attention to broader educ:tional issues

O
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ani to weighty socistal problems. Illich, with his characteristic
exuberance, says: ' 1 would like to help peonle smile - smile the
social system apart....liere at CIDOC we smile violence apart. It
is a plaze vhere viulent people cmn come and learn resypeto nara la
vida {respect for lijfe), Real revolutionaries are men who look
vith a deep sensc of humor - with sarcasm - unon their institutions,
Sarcasimt is adult plarfulness, Cyvnicism is jte opposite. Instead
of frecdom and indepcndence, cynicism produces not real revolution
bul o repressive attuchmen. to slogans and self worshin. For
deadly serious revolutionaries - non, merei, Tut sarcasm is essen-
tinl, to purify us of our illusions (22)."

T1lich is ihe a.thor of three books: Celebralion of Avareness:

A Call for Institutiinal Revolution (38}, The Church, Change and

Development (39), ani De-Schooling Society {18), which js to be

rublished in spring, 1971, and of many articles (23-37, L1-43, L5).
In additioa to his c.rrent activities at CIDOC he is a nember of
the International Di:logue Committee at the Certer for the Study
of Democratic Tnstitutions in Santa Barbara, California, (¥or
more biographical inrormation on Illich see 27, 51, 61.)
1t is impossibl: to discuss Illich without indicating at lcast
two of his many collnagues who have strongly influenced his thoupght,
T11ich credits 1is interest in public education to Lvereti
Rejmer. The two men met in 1956 in Puerto Rico where Reimer was
secretary of the Conmittee on Human Resources 6f the Commonwealth
government to assess manpower necds there and to develop an educa~

tioral program to meet those needs, Reimer has also been an advisor




to the first coordinator of the U.S, Allience for Progress and has
acted as a consultant to various institutions, including Syracuse

University. Reimer and Illich have been in conversation on educa~

tional =nd broad social topics for the past fifteen years and in

semi~formal collaboration at CIDOC since 1968. Though they work

closely together in joirnt research, they have decided to publish

their views separately. Reimer's essay on Alternatives in Educa-

tion has gone through several drafts., A hook presenting his
thoughts on educstion and society will be published this fall by
Doableday and Company (59). {(For works by Reimer see 5T, 53, 59.)

A second colleagus, Paulo Treire, is reparded oy Rejrer as the
createst living educator in the world today; Illich calls Treire
"y paster and 1y teacher (49)." TFreire is known in Latin Anerica
for his Lrillisntly successful work in adult literacy vducatlicn,
¥is rethodology has Leen used exterzively in literacy carmaigns
throurhiout northeastern Brazil and in Chile, where he worled five
vears with adult education programs feor the Chilcan Institute for
Aerarian Reforr: and with UNBSCO,

Tn Brazil, his native land, where he held a high position in
yublic education, Freire_"digcovered that anv acult can besin to
resd “n a motter of forty hours if the first words he deciphers are
charsed with political meaning. Treire trains his teachers tc move
into a village and to discover the words vhich designate current
inportant issues, such as the access to a well or the copound
interest on the debts oved to the patron, 1In the evening the vil-
larers rieet for discussion of these key words, Tier Lerin to realice

that cach word stays on the blackhoard even after its sound has
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faded, Theylettez;r continﬁe to unlook reality and to make it manage-
able as a problem, - (The} discussants grov in social awareness and
ssecare impelled fo take political action as fast as they learn to
read (33)," How reminiscent this is of Eduard Lindeman's convic-
tion that true adult education activity necessarily results in

social action,

Reimer observes Freire "found in working with Brazilian
reasants that they immediately learned to read those words which
helped them to discover their true life situation, Discovering this
vocabulary requires ean insight into the lives of thesc peasants
which penetrates the secrets; misinformation, and mystification i
with which their land-lords, priests, and political leaders sur-
round them, Paulo Ireire's clients no sooner learned to read than
they orgenized peasant leagues through which they tried to bargain
with their employgxs. Although they wvere scrupulously careful to
observe the lav an: the customs of the region, their emplayers,
government authorities, and the Church turned upon them in unison,
Their leaders were fired and Jailed, end the Church denied its sacra-;
rents to members of the league until Protestant missionaries began
to make converts among them (59),"

Consequent to the implementation of his pedagogy in Brazil, é
Freire was thrown in Jail by the military junto and then expelled
from his country. le has remained in political exile since the {
1964 coup, Not finding leeway to work frecly in Chile, he traveled
to the United States to act as & consultant witn the Harvard School
of I'ducation, He is currently with the educational division of the

World Council oi Churches in Geneva where he, according to Reimer,

s e 1 1




is "safely and unhappily insulated from.the poor and uneducated
masses of the world (59)." (For material by or atrout Treire see

16-19, 5L,)

liis Tdeas

lie vere Tirst attracted to Illich's ideas when we made the
refreshing discovery that nere was & brilliant ran vho wrote inten-
sively, naturally, without cant or cliche of his strong concern for
adult education, Winat a contrast this was to the drivel aboubt adult
eductition we have so often encountered, After reading and discus-
sine as many of the writings of Illich and his colleugues ag we
coulé lay our hands on, we have come to the conclusion that the
essence of his thoughts on education and society could be, but

shoula not be, reduced to a single statement,

Illich, we think, is basicelly saying: lionor the first Con-

nandrent ~ "You shall have no other Gods before me." The nub of
his eriticism appears to reflect his belief that the nations of
the world have creatgg another God in the school system. If, &s
the best of Judec-Chrisiian theology propounds, God is the God of
Freedom, then the worship of a god substitute, like the school,
will necessarily make us slaves (90).

But we conclude that Illich has not reduced his thoughts to

such a simple sentence because if he merely got up and nade this

fr

statement, people would comment, "That's nice," and would forpet
all about it. He does say, however: "Many studentsesssintuitively

know what the schools 4o for them. They school them to confuse

process with substance., Once these become blurred, a new logic is ;

ERIC 9. -
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assunied: the more treatment there is the hetter are the results: ;
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or, escalation leads to success, The pupil is thereby 'schooled! E

 to confuse teaching with learning, grade advencement with education, E
. a diploma with competence, and fluency with the ability to say

something new....School appropriates the money, men, and good will

available for education and in addition discourages other institu- i
tions from assuming educationel tasks....The paradox of the schools ;

is evident: increased expenditure escalates their destructiveness

at home and abroed,...BEqual educational opportunity is, indeed,
both a desirable and o feasible goal, but to equate this with....
schooling is to confuse salvation with the Church, BSchool has
become the world religion of a modernized proletariat (32)." 1Is
it any vonder that some young people, who are berinning to recop-
nize vhat schools do to them, are saying, "You're all schooled
un!" or, "School youl"

Vhet has all this to do with adult education? Two things.
First, sdult education is, by and large, geared into the mechanisr
of the school system., Second, and more important, the essential

constraints of the school system are progressively encroaching on

adult education. As Illich says, "The school-leaving ane in
develored nations outpaces the rise in life expectancy. The two
curves will intersect in a decade and create a problen for Jessica
iYitford and professionals concerned with 'terminal cducation.'....
The totally destructive and constantly progressive nature of
obliratory instruction will fulfill its ultimate logic unless ve
berin to liberate ourselves right now from our redagogical hubris,
our belief that men can do what God carnot, namely manipulate

others for their own salvation (Li)."
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Not only is I1lich seriously concerned with the harmful effects

of schooling phenoﬁena ¢n adult education, but he goes much further
to declare that all of education should be conceived of "“as an‘
exercise in adulthood ( 26)."” In part, he calls for this approach
because of his conclusion (based on 66) that childhood is simply

"necessity"

an invention of the industrial sge to rationalize the
of schooling for the young. Uhat Illich {s saying, in other words,
is that schools rerpetuate the myth that a human being is not ready
for full recognition as a person until he has undergone a lengthy
period of treatment known as schooling. To view schooling as treat-
ment presumes that learning is the process of classifying informa-
tion. Thus the authoritarian teacher who alleges he holds the
“secrets" of the classification system transfers not only the

system but its bits of information into the heads of his pupils,
This is what Illich's mentor Freire refers to es the nutritive,
digestive, or tanking theory of learring (19). Similarly a few
adult educators have ciiticized this teaching-learning view. Roby
K1dd calls 1t "the hole in the head theory of learning."

But Illich has gcne beyond others in posing a valuably dif-
ferent theory of learning and in vigorously exploring the impli-
cations of that theory for the institutions of education. For this
purpose, he calls our attention to a lebrew word for "to know" which
ray be literally translated as "penetrating to the very nakedness
of reality.” As Freire points out, this notion involves a critical
examination of reality., Freire calls this the "problem-posing"
approach as opposed to the "problem-solving" approach which is still

tied to the classification of information., Rather than viewing the

Q
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schooling-learning process in the trnditional way, vhich 1s to say
that cducation is the trensmittal of knowledgc, Illich belicves that
valueble learning occurs only when the individual mak~s a self.
notivated personal decision to envepc in rmutual interchange with
reality, To facilitate this arnronch to learniry J1lich concludes
we rust disestablinh the scheol svstem ond nurture in its rlace a
ceries of informal clucational netvorkn: thinen, «l:311 rodels,
recers, end elders, (Tor a more detailed deserirtion of Tllich's
alternative suseestions nee WO or hS,)

Tn concrete terms Illich = and Peirer - are prorounding that
finencial resources Cor lcarning te »lacrd in the hands of the
jpdividunl throupn some kind of entitlement plan, Illich and “eirer
even sugpest that these entitlements be interest bearing so that
reny adults -rould Fave larcer resources availshle to them than vouth.
They assume that the individual would raie the btest crnoices, if he
vere not haupered by state or industry-irposed certification veauire-
nerts, given the existence of en "educational free market (57)," ona
protected by anti-mononoly laws.

It is this concert of the "educational free market" that we
have the rost difficulty in accepting, ‘e endorse wholeheartedly
I1lich's attacks rn what Gouldner calls "ihe tureaucratic vaipire
(99)" - the bureasucratic hideousness of schooling iastitutions.

Fut we are equally aprrchensive about the dangers of "the commnercial
varpire,”" One of the bases on which Tilich and Reimer oppose schools
is that they puckage learning into a commodity as the inculcator of
the consumer society. But it is difficult to see how turning over

education, even in a modified way, to the tender mercies of the mar~
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ket would ﬁof;résult in %h; s;méwpaéﬁﬁgé& éomﬁodiéy Aﬁproécﬁ: Ouf "f‘ "‘{qu
. personal experiencgs vith adult éducators as entrepreneurs in our
i field increases cur fears of the market mechanism, Nevgrtheles;, t
! we sense that Illich is calling for a market that would be much f
. more under the control of the buyer, a market in which the emphasis

would be on & genuine interchange between the buyer and the seller, i

It is clear that such an emphasis would be possible only in a

revolutionarily changed society. Illich, Reimer, and Freire meke
no bones about the need for such radicel social change.

However, we still believe that better mechanisms than that of
any fora of the market will have to be developed., Vhat those
mechanisms wiil bte we don't knov, But we share with Illich the
belief that we must "risk the future on the educability of man {32),"

Illich mainteins that man is educable because ne is creative {L47),

We have no doubt that the creativity of sore men will rgsult in
developing more appropriate frameworks in which to operate alter-
native rnodes to institutional schooling,

Illich's confirmed faith in the fundamental educability of man

ray make him appear an exaggerated optimist, He is an optimist ard

he isn't, He certainly espouses a hope in man's potential to grow,
tut he also senses a possibility that man may be headed toward a
far darker future, a far more horrible world than the one the rresent

school system and the consurer society are Jointly responsihle for,

It is in recognition of this possibility that his words should rin-
out loud and clear to adult educators,
On the one hand, his call for us to recognize the institutional

faflures of the school offers a great opportunity, 'e share the view

I
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that even though.adult’edﬁcation is too often a part df the school~
ing estatlishment, to the éxtent that we have maintained freedom
from schooling constraints we mey be the forerunners of new worid—
wide pluralistic forms of humanistic educational networks - & true
world of lifelong leerning, & learning or educative society in the
best sense,

. 'On the other hand, Illich warns us that we could become the
éellweather of a system far worse than we have now., As the uni-
versal compulsory system is disestablished because of growing

disenchantment with its perpetuation of inequality, its astromically

rising costs, and its basic anti-educational effect, it could be

replaced by a ghastly structure through vhich the vhole world becomes :

* a school, Iilich pointed his finger straight at the adult educa~
tion "establishment" when he said at the American Educational
Research Association convention in New York in February of this
year: "At some time during the last two generations a commitment
to therapy triumphed whose ministrations all men need, if they wish
to enjoy the equality and freedom with which, according to the con~
| stitution, they are born., Now the teacher therapists go on to pro-
pose lifelong educational treatment as the next step., The style of
this treatm:nt is under discussion: Should it take the form of
continued udult classroom attendance? Electronic ecstasy? Or
periodic sensitivity sessions? All educators are ready to conspire
to push out the walls of the classroom with the goal of transforming
the entire culture into a school (Lk),”
Ve believe that the opportunity and the warning Illich brings
us implies at least three tentstive proposals for action by adult
Q e e e mmmmeamin e e m e e e o amee e e o
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educators. Tirst, we nust oprose all trends toward imbedding adult
cducation further into the structure of-the schooliny estalblishment,
This 1eans laughing out of the ballpark the drift toward the |
rachapred treatment roile as seen in recent U,0, Office of ¥ducation
and Corroralion for rutlic Jdroadeasting provosals for an "adult
Cesare Otreet.” Uhis neans applying vell-deserved sarcasn to
atiaints to smother adults with ceriification rania as reer in roves
for nssive granting of high-school equivalency dinlomas through
classes ained at helring adults pass the feneral Diducationel Develom-
rent {tr.L,1,) test, The same sarcasr snould b1 anvlied to those
collepe administretors who would develor rore 'adult desree' pro-
rrama., This neans snickering into submission those who vould extend
into ndulthood the concept of ape-specific curricula by trring o
develon programs based on iavighurst's developrental tasks, Min
reuns applving the hee-haw aend then the heave-ho to the Froving
trend toward extending the compulsory principle to adult education,
( For riore on this see 122, 127, 128, 129.)} This reans recoprnizing
how fatuous are yproposals for bribery or seduction | e.g., schemes
to "motivate” adults to attend classes) as a substitute for corpul-
sion in adult education. (TFor one example of this see TH).

Second, ve should teke a lesson from histery and besmin orpan-

izing adult education groups to help bring shout the de-schooling

of society., Knowles points out in his hool Egg'Adult Education
“ovement in the United States (New York: llolt, Rinehart and Vin-
ston, Inc,, 1962} that ore of the shining star: in the history of
Arerican adult education, the Lyceum moverment, 'was one of the rost

rowerful instruments of its time for the mobiljzation of public

O
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opinion in favor of tax-supported schools." fe quotes Cecil B,
Heyes, &n historian of the Lyceum movement, as indicating that Lyceum
groups made orie of their main purposes "advancing the cause of the

' What greater service could adult educators perform

public schools,'
today but to organize local study groups simila: to those of the
Lyceun, to bring éhout the disestablishment of the public school

in the name of manifold equal educational opportunities for sll
people of all ages?

Third, we must join Illich and his colleagues in research into
radical alternatives to the schooling syndrome, especially as such
alternatives would affect adult, education. It is difficult to indi-
cate precisely what form this rescarch shculd take, but it is clear
what kind of research is not called for. Illich referred to most
of the 1200 peners presented to the American Educational Research
Association convention in lVew York in February as dealing with how

"eet, specify, and evaluate the personal goals of others (hbh),"

to
He called such reseerch "pornographic.," Save us from this research
focus wrich is now also ipnundating the field of adult education,

It scens to us that adult educators, with our tackground iu progrons
not unlike some of Illich's alternative proposals, would have ruch
to contribute to research in educationel alternatives, At the same
time we would benefit immenscly from applying some of the fresh
insiphts which Illich's views would stimulate in other arces of our
research, Treire's adult literacy progrem nroposgls also would be
helnful here ( 16-19, Sh},

Tt is our hope that, at the very least, this essay will

encourage adult educators to read and study the works of Illich,

MC 26
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Reirer, and Treire. Ve believe you will immediately feel the bond
of nrofessional kinship to adult education so evident in their
writings. Perhaps you will even go on to reexamine sone of you;
basic assumptions about the field i1 a new light. Don't get set

to be nut off by the forceful tone of their writings or their cell
for revelutionary social changes., aAfter all, Penjamin Iranklin,

the founding father of American edult education, was a revolutionary

too,

Transition to Biblicgraphy

Ylost of the interpretation, implications, and criticisms of
the ideas of Illich and his colleagues presented above occurred to
us when ve were participsnts with tventy~-eight others (in two
scctions of fifteen each) in 8 seminer examining their writings
held during the Winter 1971 quarter in the graduate adult education
area of the Ohio State University College of Education,

A few packground words about trat seminar might be .in order,
Before being admitted to the seminar, each potential participant
was ncked to read an article by Illich (33) to determine whether
he found the neterial of interest and worth discussion., The seminar
was conducted on a basis as close t» Illich's peer-matching concept
as possible (L2, L8, 59), That is, the ordinary trappings of
academia - grades, reading assignmeats, attendance requirements,
term papers and tests - were done avay with as much as possible,
Each section selected its own readings and tOpiés end handled its
own discussion, At the first meetiig each participant was handed
a copy of an earlier version of the following biblicgraphy and also

a packet of xeroxed articles drawn frem it, Though each section
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varied, generally tt: participants found it worthwhile to examine
Illich's writing first (33, L1, 42), then Reimer's essay (59),
which sorme found eacier to work with since it is written in more
conventional academi: style, concluding with the Treire material
(1C, 17, 17), Curin- the seminar we listened to an audio-tanc
{40) nnd viewed a viico~tare (32) of an Tllich lecture, After
tie scrinar wvas can..eted ve rarticinnted in a long~distance con-
ference Lelephone call with J1lich in Cuernavaca, 'exico (47)
usins the Bell Oyste:'s new tele-lecture enuiyment (Tortatle Con-
ference Telenlione Yo.el 50-A) which permitted us all to lear hir
thrcush a loud sreabtr as several of ns pored quentions to hir anr:
enzared in a discussion with him,

The biklioprah = which follows is in two noerts, DBoth parts,
instead of containin;; the conventional eanotation, include Prief
nsuctations from the ‘tems to hetter give the reader a nore direct,
uninterreted flavor of the writing listed, The first nart ceovers
those jters by or atrout Illich, PReimer, Freire, or CINCC, The
secend rart contains items dealing with such relwated topics an
reli~jous issues (70, 79, 90); description of the current situstions
in schools (73, &6, 38, 92, 97, 98, 10C, 112, 119, 137, 138, 1hn),
colleies (021, 153), 'nd adult education ( (9, 127, 127, 128,120),
othcr views on the 'learning" or "educative" socinty (€8, T2, T,
78, 10%, 109, 116, 17, 123, 134, 139); prorosals for an educntive
fubre (71, 80, 91u, 100, 10h, 107, 113, 11k, 118, 123, 126, 137,
131, 133, 136, 1%, 145, 146G, 1k7, 148, 149, 151, 152); educational
philosoprhy (17%, 157); general sceial-politicel eriticism about tle

U.S. scene (82, 83, a4, 05, 66, 93, 94, 95, 12L, 125, 155), cducn-
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| tional experiments now being conducted in schools (67, 8T, 101, 132,
" 1L3) and in adult educetion (62, 63, 108, 1L1); psycho-social issues
. in education (65, 96, 102, 135); self-directed adult learning (110,
150); end other items cited by Illich or his colleagues (66, 6, 17,
103).
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QUOTATIONAL BIBLIOGRAPHY

INTRODUCTORY STATEMENT: The quotations presented with the bibli=-

ographic items below are samples, but not
necessarily representative samples, of the
wvorks cited, They are mainly statements
by the authors cited that we find provoc-
ative,

ITEMS BY, OR ABOUT, IVAN ILLICH, EVERETT REIMFR, PAULO FREIRE, OR
THY CENTER FOR INTERCULTURAL DOCUMENTATION (CIDOC)

(

O
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1)

2)

3)

"Boot Camp for Urbanites," Time, (October 27, 1961), p. 65.
A brief description of the Center soon after it was opened.
"T1lich and his staff deliberately make the students anpgry,
start arguments, challenge cherished beliefs."

"Camara and Illich," Commonweal, Vol. 89, (Feb. 7, 1969),
P 575'60

vditorial: 'Msgr. Illich is apparently paying the price
for being one of the Church's most original and outspoken
innovators,..Iilich is one of the Church's most valuzble
figures, not only for his commitment to radical change

for Latin America but also for his desire to avoid the
Telericalism of the left' which sometimes infects progres-
sive Catholic movements,"

Center for Intercultural Documentation., Catalogo de
Publicaciones 1970, Available free from the Center, APDO
479, Cuernavaca, Mor,, Mexicoe. Lists the many publications
of the Center in English and Spanish, Amongz the many pub-
licaticns of the Center is a special service called CIDOC
DOCUMENTA/Alternatives in Education: "For the past two
years, a group of people at CIDOC has been thinking about
radical alternatives to the school system. Some of you
have been with us in Cuernavaca and have shown that you
share our concern, if not all our ideas. Others of you
have written to us out of shared interest, We now ask

you to actively collaborate with us by sharing informa-
tion, ideas and critical Judgments, Our medium for con-
tinued collsboration is CIDOC DOCUMENTA, The idea is
simple., All documents which originate in our seminar,

&8s well as any material considered especlally significaat
by its members, will be reproduced at CIDOC and distributed
to subscribers, who will be invited to send us critical com-
ment or further documentation wvhich they feel should be
circulated among their colleagues, Each subscribing mem=-
ver will pay a $25.00 introductory fee. Administrative
expenses and printing costs wili be defrayed out of this
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deposit by charging 10 cents per page if there are 15 to : v
) 50 subscribers, 5 cents per page if there are between 50 : :

e nd 120 subscribers, and 3 cents per page if there are i

mpre than 120 subscribers, Airmail postage will also be i

déducted from the %25,00 deposit, Most documents will . ;

be in English. Those in other languages will not be "

translated, All members are encouraged to submit work-—

in-progress to the criticism of this circle of collab- :

orators, before giving it wide circulation through means

of communication vhich are less defined by common interest.

The editor of this service, Dennis Sulliven, is & permo~

nent meriber of the seminar on Alternatives in Education,

lle wvill have final responaibility for the selection of i

documents, as well as for introducing, 2annotating or con-

densing them when necessary, Preference in selection will

be given to documents written by seminar rarticivants.

Aronre those vho have already joined cur discussions are

Taul Goodman, John Holt, Jonathan Kozol, Carl Berciter,

Theodore Hlewcomb, Faulo Freire, Layman Allen, Fred Goodman

and Tuis Ratinoff, ¥e hope that you will join us, not

only Ly receiving the documents vhich originate in

Cuernavaca, but also by critically responding with your

own coutributions to our common inquiry, lMail your intro-

ductory fee ($25,00) to: Dennis Sullivan, CIDOC, APDD,

479, Cuernavaca, i'or., lexico."

( %) Center for Intercultural Docurentation, Studv in
Cueraavacae: Course Catalomue, Availeble free from CIDOC,
ATDO. 479, Cucrnavaca, 'for,, 'exico, Frovides a comnlete
description of the Center plus course descrintions includ-
ing those on Alternatives in Education,

{ 5) Center for the Ctudy of Democratic Institutions. "Toward
A Socicty Without Schools," Center Report, IV, 1 (February,
1971), & Center Conference or the Deinstitutionalizatjon
of BEducation, November 19-20, 1970, with Center Associates
and T'ellows joined by Ivan Illich, bvertt | imer, Anrel
fuintero, former minister of educatien for Tuerto Rico, and
lierman E, Daly, professor of ecology, Louisana State Uni-
versityr,

Illich; "I feel very badly about this whole thing fre-
quently, I know that our criticism is destructive of

one of the great creations {mass schooling) of the last
two generations. It pulls the rug out from under the
only ritual whieh at this morent keeps stability, It
calls for a radical slternative which we cannot imagine,
because I do not know how one imagines the sense of the
future, It therefore opens the gates in a very much more
subtle weay than & politician woulu do to something as hor-
rible as Jacobinism, The ideas which we profess about
educution are no less dangerous and destructive than the
political fdeas of The Enlightenment. I think the whole
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argunent stands and falls on our understanding of learning,
If learning be the product of treatment we would end up

with the totally taupht society which almost necessar1ly ‘ !
leads to Vietnam. ‘ , : !

"Controversial Priest: Ivan Illich: Man in the News," i
The New York Times, (Jan., 23, 1969), p., 2, " '(Illich) ﬁ i
Ts not & man who comes out for things, ' a friend said, ;

'He asks ~- that is his style. He is a man who has dug

into the matter very deeply and who gets people to think :

about it, That's a much more effective threat for change

than coming out for things.' "

Cowan, Wayne H., "An Interview with Ivan Illich,"

Christianity and Crisis, Vol. 29, No. 1k, (Aug. 4, 1969),

PP, 213-219, Illich: "I want to do away with a possible

misleading conception, DICOC was founded only in 196l,

while T came to Mexico with two friends -- Jerry lorris

and Theodoro Stancioff -- in 1961,,,.In addition to the

language school we started a program for intercultural

sensitivity developuent, mostly for missioners on their

way to Latin America, This organization was not CIDOC;

it wes the Center for Intercultural Formation (CIF)....

Wlithin CIF, right from the beginning, my room and two

or three others remsined reserved as a kind of a club,

a kind of independent thinkery where people could get

together on any subject, related always to the reaction

of the huran personality to social change....By 1963-6h

Valentine Borremans, then our librarian (now CIDOC's [
Dlrector) developed the library into a unique research

tool on this kind of subject....(Those who came) also

wanted to take part in little saminars in the library.

So we set up a new organization called CIDOC, Center for -
Intercultural Documentation, Furthermore, we had come to

the conviction by that time that most of the message we

had wanted to get across to the religious orders had

succeeded,...{CIDOC is a)} free club for the search of

surprise {where we try) to keep open the platform between

the Americas where people go who want to be surprised

rather than to give or find an answer, & place wlere people

go who vant help in refining their questioning, rather than

completing the euswers they have gotten....At this moment,

it is hardly possible to encourage independent thinking and
rethinking,..to encourage learning rather than to perfect

teaching, to invite adults to explore where to go from a

point they have barely reached and are not yet quite cape-

ble of formulating without &sking them to come to clearer

and more deadly correct formuletions of what they thought .
vesterday, You can't engage ir such types of educational
proceedings without necessarily being accused of correct-
ing these adults, of making them less loyal to the insti-
tutions with which they were associated, less true
believers in the ideology of the institution.,..The main
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theme of CIDOC is the study of the relationship between

wvhat I call religious or para-religious structures of
thought and social cliange«.,..I am not a contesting priest

or a revolutionary priest cr a clergyman organizing

factions within the church or an apostolically interested
ex-priest or a lay theologian,...(I am) a clergyman vho

has worked as such and in order to ¢ an academic Job has !
entirely and totally renounced all privileges, iitles,
adventapges of the clerical atate, but vho, at the same
time, remeins & very faithful, entirely orthodox heliever
in the church and lover of the c¢nurch,...The search for
alternatives to the school svstem and their public dis-
cussion has a much more liheralizing effact and ultimately
is much more revolutionary than the suggestion that one
governrent now in power should be renlaced by another as
long as that government, too, supports the same value-
oriented scheol system, Tlhe seame thing could be rereated
about the military as ancther value-oriented institution
or, as we have said, though by now it is quite tertiary
in importance, the church....I am not a prorhet, and T

do not wsnt to recome o futurologist, I think that what
we should be concerned with here at CIDOC is to be
humorists. That is, people who are constantly aware of
the constraints and limitations of the categories with
vhich we think, people vho are continuously aware that

" through the development of imagination and by looking at

flowers you can kind of imagine an &nalog to every social
syster that is Just slightly off-key and, therefore, makes
you smile, At CIDOC, in the seminar liverctt Reimer directs
and in which I have taken part for the last three years (it
meets twice a year for a month), we have no intention of
proposing concrete and specific applicable alternatives in
front of a futuristic scenario for the present school

system, But in this we attempt to develop a language in
wvhich one can speak about schools without ever naking
reference to education, and in which one can speak ahout
education without continuously making reference to years

of attendance, to school age, to promotion, to grades, to .
curriculum and similar ritual elements, What I personally ;
hore can be achieved by this is freer thinking, Here I
refer to Ernst Bloch and his distinction between the dis- ;
tant future, the absiract future -- that about which I :
can only think conceptually by extrapolating presently f
existing trends, about wnich I can speak with expectation
but not with hope -« and that other future which is the
generalization of the now-existing experiences, long- .
haired in the Thomas More sense, the utopic projection of !
what now exists and can be thought an extension into an .
expanded presence or, if you want, &an imminent future :
about which I can speak with hope, CIDOC is primarilv an !
educational instifutiony I want to emphasize this," i
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Cuneo, Paul K. "Review of Celebration.ég_Awareness,"
Saturday Review (February 13, 1971).

"Celebration of Awareness; A Call for Institutional
Revolution, by y Iven D, Illich has the precious sort
of title that could drive away scores of potential
readers, That would be unfortunate, for this collec-
tion of previously published articles ard talks con=-
taine some of the most lively, provocative, challeng=-
ing opinions that are being expressed today." ,

Dolan, Dan, "The Life of Ivan Illich," New Republic,
Vol, 160, (March 1, 1969), pn. 18- 19. Dolan, & teach-
ing fellow ot the Un1versity of Pennsylvanie, Visited
CIDOC and 1eports here on the Center and on Illich:
"Tragedy is implicit in the situation, and many will
not dare as he does,"

Fiske, Edvard B, "Vatican Curb Aimed at Cultural
Center of Reform Advocate," The llew York Times, {Jan.
23, 109€9), rp. 1+, 'Oneratlng exnensas (for CIDOC),
viiich come to approximately $240,000 a year, 2ome from
tuition, fees and from sale of yubl1cat1one. Tilich:
"I deeply regret the possibility that - entirely
against our will and because of this Roman decree --
my name and the nene of this center should become the
focal noint for still another trapic round of dis=-
ruptive and uncreative uproar within the church.
Certainly none of us will join it."

Fiske, Edward B, "lead of Cultural Center Tells of
Secret ilearing in Vatican," The Nev York Tires, (Tev.
4, 1969), p. 2. "Msgr. Ivan Illich, leader of & con-
trOVersial cultural center here (Cuernavaca), has rade
public highly classified documents describing a secret
apnearance before the Vatican Congregation for the
Doctrine of the Faith, the former Koly Office..,..In
Rome, iisgr. Luigi De llagistris, an official of the
Congregation, refused to confirm or deny that Msrr,
Illich had made such an appearance, 'Ior the press,
we simply do not exist,' he said."

Titzpatrick, Joseph P, '"Vhat Is lle Getting At?"
Armerjca, Vol, 116, No. 12, {i‘arch 25, 1967), pp. hLk-
9, TPart of the controversy is l'sgr, Illich hinmself:
his personality, his style, his methods, lle is an
asnzingly drilliant man, vho liles to have brirht peonle
around him and finds it difficult to conceal his disdain
for what he consjders stupidity. He is a polyrlot genius
wvho speaks nine languages alnost without a trace of
accent, a cosmopolite at home in any nation ol Vestern
Europe or the VWestern lemisphere,...le can turn on
irrestible charm, or show brutal ridicule and disdain,
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"And he has a trace of Jewish énéestry that he exbloits to

the utmost,...le has a vision of the radical changes the
Church must undergo if it is to be Christ present to the
men of the 21st century. And he is convinced that these
changes cannot be achieved without violence to self --
and sometimes to others., 'I have come to bring not
peace but a sword,' says the Lord. He punishes himself
by work to such a degree that amateur psychiatrists have
called him a masochist, In like manner, he punishes any-
one who yorks with him,.,.He i{s, therefore, and always
will be & sign of contradiction and a focus of contro-
versy,'

Fonseca, Jaime, "Msgr, Illich Describes Goals and Spirit
of CIDOC Center," Tablet ( Brooklyn, New York) February
20, 1969, », L,

"Clarifying my remark that Christians should not use God
for the cause of a system, I say I am partly influenced
by my Jewish roots and resent the use of God's name,
'Hallowed by Thy name,' for any of our purposes. I
repeat my hope that the Church people will understand
that to use God's name for every good cause that comes
along is just as blasphemous as claiming Him for a bad
cause,ss.There come noments in 1life when you abstain
from Judging people and their motives, even if one
wonders., But yet you have to do your thing, You must
do what has to be done, ‘'Justum es dignum est’ - It

is Just, it is worthy. This is worthy. 7This is my
most important message,"

Foster, Thilip., "A Comment on Everett Refiuer's Book:
'An Essay on Alternatives in Education," 2nd ed. Kev,
Publ, by CIDOC in Cuernavaca, 1970, 194 p, (CIDOC
Cuadernos, 1005) Chi~ago, 1970, 29 pp. Centro Inter-
cultural De Documentacion, DOC A/E T1/281,

"I concluded my reading of 'Alternatives in Education'
with extraordinarily mixed feelings end I em sure that
my reaction is fairly typical, This essay is a mixture
of extraordinarily perceptive comment and reckless
generelization,..The reader will quickly discern that
the author's plans are essentinlly utopian insotar as
their successful implementation invelves not onlyr a
totael restructuring of education but simultaneous
revolutionary change in all those societusl sub-systems
that are functionally linked with the educational enter-
prise., I must by contrast confess my personal adherence
to the idea of 'piecemeal reform' and limited 'social
engineering' as the only way of effecting useful change
in educational instituticns which, in mv opinion, are
not easily susceptible to rapid and massive transformation,




T start with the assumption that the school is 'here to stav'
and that most people in most cocieties want it to stav - not
because ther are unable to see where their 'real' interests
lie (only the utonians can perceive their 'real' interests)
but because the achool with all its manifold shortcomings
does offer them some chuance of a fuller 1life., I would suh~
mit there is some evidence that fust‘ *ies this belief."

( 16)  vreire, Maule. ""hLe Adult Literacy Process as Cultural
hetion for Treedon,”" Harvard lducational Teview, Vol. L0,
Lo, 2, {ay 1970}, op, €05-225, First and second varts of
nn essey written while the wuthor was a Fellow at the
Center for the Utudy of Develonment and Social Change,
Combridre, Mass, 00138, Translated by Loretta Stover,

{ 37) Freire, Faulo, "Cultural Action and Conscientization,"
Harvard Dducutional Peview, Vol, %0, No. 2, (fugust 1970),
rre W5e=ITT, Third rart of Freire's essay "Conscientiza-
tiont Cultural Action for Treedom" translated by Lorettsz
Ttover, First lwo yarts appeared in Yar 1970 issue of
this Journal, "Conscientization refers to tle process in
which ren, not as recipients, but as knowing subjects,
achieve n deerening avareness hoth of the socio-cultural
reality whichk shapes their lives and of their capacityv to
transform that reality."

{ 18) ‘reire, faulo, "Cultural Frcedem in Latin Arerica" in
Eurman iights and the Liberation of !'an in the Arericas,
i‘dited b Louis M, Colonnese, lotre Dame: Universitw
of Hotre Uame Press, 1570, "The rore the rise of the
masses is erphasized in l.atin /merica, the more the elite
holding ypower, committed to foreign interests, will
rolarize against themeee.Culturel freedom in Latin
Armerica is the freedom of the leadinpg elasses to eprroach
their culture, while using it as sn instrurment to forbid
the popular classes the right of exrression,...lrue
crltural freedom does not exist within the concrete
situations of domination where, in the hest of cases,
even a disgulised nover elite assures a naternalistic role,
thinking for and by the popular classes, which reans
arainst thert, Cultural frecdom is not a gift but the
conquered right of the porular classes to express them-
selves, an act which enables them to 'pronounce the world'
and to live a continuous re-creaiion of it."

( 19) Freire, Faulo, Tedagogy Of the Oppressed., 186 pages.
Published at $5.95 by Herder and Herder, 232 Madison
Avenue, Hew York, New York 10016, 1970,

From the lacket: "In the course of Freire’s work and
travels in the Third World and as a result of his studies
in the philosophy of education, he evolved a theory for
the education of flliterates, especially adults, based on
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the conviction that every humen being, n> matter how
'ignorant' or submerged in the 'culture »of silence,' is
capable of looking critically at his world in a dislogical
encounter with others, and that provided with the proper
tools for such an encounter he can graduially perceive his
personal and social reality and deal crifically with it,
When an illiterate peasant participates fin this sort of
educational experience he comes to a new!awareness of self,
a nevw sense of dignity; he is stirred by?a new hope. As
the illiterate learns, his vorld becomes redically trans-
formed and he is no longer willing to be a mere objlect
responding to changes occurring around him, He is more
likely to decide to take upon himself, with his fellow
men, the struggle to change the structur:s of society

thet until nov have served to repress hiwm,"

Giniger, lienry, "Mexican Center Trains Jew Kind of Priest
for Lactin America," The Lew York Times, {Dec, 26, 1965),
p. 15, Jllich: "We are training veople: to have a deep
sense of humility, who will seek to make, their faith
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relevant to the society in which they wi
vho will Ve sensitive to vwhat ordinary y
in turn will be able to show them that,
fighting for, they can find a new dimens

Grabowski, Stanley i1, "The Center of Ir.
tion at Cuernavaca," Occasional Bulletir
(April 196G), 5 pp. (From the 'fissionar
*, 0. Box 590, anhattenville Station, Ul
10027; (Trice 35 cents)

"One of the reasons why the CIV" escanes
is its cteady state of chonge. The rapi
very fluid program are at once the preat
contenrorary program as vell as the sour
cisr..B; the time this art’cle anpears i
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Illich, vho s&rs, If sorecne else is foy
for Latin America, we woulu and ought tq
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)
—_

son Nspr. I1lich
‘arity in the entire
with this rhilose

dnsecurity and

ristic of ''spr.,
nd to do the jfob
get out, Iut

t the CI™ is

re, On the con-
ojects started
or the Ceunter."

The Rules of the
’ 1970), pr. hNw

<o
(%]




O

( 2%)

{ 25)

~ERIC

Aruitoxt provided by Eic:

L+, A biographical sketch of Illich. "Illich.,.had
become one of the most admired, feared, and controversial
priests in the American hemisphere,,..When Illich was
asked recently to define his conception of grace, he
replied, "Another form of grace, in our time, can be
attained through night school.' 1Illich believes deeply
in adult education, and he would like to see all tradi-
tional school systems abolished, because, he says, they
favor the privileged middle classes at the expense of
marginal groups; conly through a radically transformed
system of adult education can the underprivilzged rice
from misery to the secular grace of enlightenment,'"
(Thiz erticle also appears in Miss Gray's book Divine
Disobedience: Profiles ig_Catholic Radicalism, 1970

¥

Illich, Ivan. "Puerto Picans in New York," Cormonveal,
(Tune 22, 1956), pp. 294-297, "Spanish-Christian tradi-
tion, a Catholicism in vhich is taken for pgranted an
eninently Christiun attitude toward the mixing of races,

a freshness and simplicity of outlook proper to the
tropics, a nevw pattern of political frecedom in association
with the United States, a bridge between the hemispheres
politically and culturally no less than economicelly ~-
these are only a few of the assets that the mass migration
of Pu-.rto Ricans to the mainland can contribute to New Ycrk
and the United States," This article also appears in
Celebration of Awareness as "Not Foreigners, yet Foreign."

Illich, Ivan, "The Seamy Side of Charity," America, Vol,
116, (Jan. 21, 1967}, pp. 88-91, Subtitled: An authority
on the Church jn Latin America makes some blunt statererts
about American missionary work in South America, "When

it {the Church) is threatored by real chenge, it with-
draws rathe1r than permit social awareness to spread like
wildfire....The U,5, missjioner tends to fulfill the tredi-
tional role of a colonial power's lackey chaplain.” This
article also appears in Celebration of Awareness.

I1lich, Ivan. "The Vanishing Clergyman," The Critic, Vol.
25, lio, 6, (June~July 1967), pp. 18-27, (This magazine

is published by The Thomas More Association, 180 N,

Wabash Avenue, Chicago, I1linois 60601.,) This article also
appears in Celebration of Awareness. "The Roman Church is
the vworld's largest non-governmental buretucracy, It
enploys 1.8 million full-time workers -- priests, brothers,
sisters, and laymen....!’en suspect that it has lost its
relevance to the gospel and to the world. Vavering, doubt,
and confusion reign among its directors, functionaries, ani
employees. The giant begins to totter before it collapses,,
«.1 would like to suggest that we welcome the disappearance
of institutional bureecucracy in & spirit of deep Jov...The
Church will discover new faith and pover in the revealed
word, It will teach through a living and intimate liturgy
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centered around this word. Omell Christian cormunities will
te nourished in its jforful celcbration,”

Tllich, Ivan, "The Tutility of Schooling in Latin America,"”
Saturday Review, Vol, 51, (Apr, 20, 19€R), pp. 57-59+, "A
second, freouently discusced reme .y for thc iailure of
schools is fundarantal, or adult education, It has been
proved by Paulo “reire in Prazil that those adults vho
can be interected in mnolitical issues of their community
can be rade literate within oix wveeks of evening classes.
The prorram teachin: such readine and writing skills, of
course, runt e built around the erotion-loaced ke word:s
of their rolitical vocahularyr, Uncerstandatly, this facl
nas rotten his vrorram into trouble. It has been equallw
suriested that the dollar-cost of ten separate mocaths of
adult, education i ecual to one year of early schooling,
and can ve incomraral ly rore effective tuan schooline at
its Trest, Unfortunatels, 'adult education'! now is con..
ceived vrrincirnlly as a device to riva the 'underprivilesed'
a ralliative “~r the scheclin,; ne lacks. The situation
would nuve to be revieved i€ we wanted to conceive of all
education as an exercise in adulthood. Ve should considrr
a radical rcduction of the length of the formal, obligatory
school sesaions to only two ronths each year -- but spread
this trre of iormal schooling over tne lirst twenty or
thirty rears of a man's life, While various forms of ir-
service arprenticeshir in factories and prograned nath

end lanpuage teaching could azsune a larye vroportion of
wvhat we have previously called 'instruction', two monthr

a vear of formal schooling should bhe omple time for what
the Greeks meant Ly 'schole' -- leisure for the pursuit

of insight," This esssy also aprears in Celebration of
Avareness as "The Futility of Schooling,”

Illich, Ivan., "Violerze: A !lirror for Americans,"”
America, Vol, 118, (Arril 27, 1968), pr. 568-570, "I sub-
nit that foreign pod° (1aeals, idols, ideologies, rersua-
sions, values) are wore offensive to the poor‘ than the
rilitary or economic vover of the foreigner....If I rend
rrecent trends correctly, and I am confident I do, during
the next few years violence will break out rnosily against
sytbols of foreign ideas and the attenpt to sell these,
And I fear that this vielence, vhich is fundamentally a
healthy though enpgry and turbulent reJection of alienating
symbols, will be exploited and will harden into hatred and
erire," This article also appears in Celebration of Avare-
ness.

Illich, Ivan, "Outwitting the 'Developed' Countries,"”
Neu Yorx Review of BDooks, date? Pages? Also appears es

"Flannecd Poverty: The Lnd Result of Technical Assistance"
in Celebration of Awareness. "The world is reaching an
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impasse where two processes converge: ever nore men have
fewer basic choices, The increase in population is widely
publicized and creates panic, The decrease in fundamental
choice causes anguish and is consistently ov:rloocked, The
population explosion overvhelms the imagination, but the
progressive atrophy of social imagination is rationalized
as an increase of cicice between brands., The two pro-
cesses converge in a dead end: the population explosion
provides more consumers for everything from food to contra-
ceptives, while our shrirking imagination can conceive of
no other ways of satisfying their denands except through
the packages now on sale in the admired societies,.,.The
intense promotion of schooling leads to so close an
identificetion of school attendance and education that

in everyday language the two terms ere interchangesable,
Once the imagination of an entire population has been
'schooled,' or indoctrinated to believe that school has

a monopoly on formal education, then the illiterate can

be taxed to provide free high school and university educa-
tion for the children of the rich....The only feasible
answer to ever increasing underdevelopment is a response

to basic needs that is planned as a long-range goal for
areas wvhich will always have a different capital structure.
It is easier to speak about alternatives to existing
institutions, services, and products than to define them
with precision, It is not ny purpose either to print a
Utopia or to engage in scripting scenarios for an alternate
future. Ve must be satisfied with exemples indicating
gimple directions that research should take....I am celling
for research on elternatives to the products which now
dominate the market; to hospitals and the profession
dedicated to keeping the sick alive; to schools and the
packaging process which refuses education to those vho

are not of the right ar , who have not gone through the
right curriculum, who i ive not sat in a classroom a suf-
ficient number of successive hours, who will not pay for
their learning with submission to custodial care, screen-
ing, and certification or with ind~ctrination in the values
of the dominant elite....loney is now spent largely on
children, tut an adult can be taught to read in one-tenth
the time and for one-tenth the cost it tekes to teach a
child, In the casc of the adult there is an immediate
return on the investment, vhether the main importance of
his learning is seen in his new insight, political aware-
ness; and willingness to assume responsibility for his
femily's size &nd future, or whether the emphasis is
placed on increased production, There is a double return
in the case of the adult, because not only can he contribute
to the education of his children, but to that of other
adults as well, In spite of these advantiages, basic
literacy programs have little or no support in Latsn
America, where schools have a first call on all public
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resources, Worse, these progrems are actually ruthlessly ‘
suppressed in Brazil and elsewhere, where military sunport

of the feudal or industriel oligerchy has thrown off its
former benevolent disguise.”

Illich, Ivan, "Monsignor Illich's Letter to Cardinal
Seper,” America, Vol. 120, (Feb. 15, 19€9), pp. 187-189.
Illich's letter written Jure 18, 1968 after he was called
to Rome and an attempt was riade to interrogate him in
secret.

Illich, Ivan, 'La ’fetemorfosis de la escuela," Convergence,
vol, 3, No. 1, (1970). yp. b-11, OCpanish text of Illich's
commencement address to the University of Fuerto Picc,

Ture G, 19G9. {An Fnglish tran~"»tion is availuhle, vithe
out charge, ty writing to fonv ~v.ce, T.0, Box 250,

Btation ¥, Toronto 5, Ontario,) & slirtcly different forrm
o7 this address apvears as "Cormencement at the University
of Tuerto Tico" in the llew York Review of Books rmarazine,
and as "3

3chnol: The Sacred Cou' in 1llich's hook Celenra-
tion of Avarcness. "The 'ape of schooling' began about

two hundred years ago, Graduslly the idea arev that
schooline was a necessary means of tecowing a useful

member of society. It is the tashk of this reneration to

bury that mrth....I expect that by the end of this ceatury,
what we now call school will he a historical relic,

developed in the time of the railroad end the private
gutomobile and discarded along with ther. I feel sure

that it vill soon be evident that the school is es mar-

ginal to educstion as the witch doctor is to public
health,...There is no intrinsiec reason why the education

that schools are now feiling to provide could not be

acquired more successfully in the setting of the family,

of wor}sand communal activity, in new kinds of libraries

and other centers that wonld provide the means of learaing,
But the institutional forms that education will take in
tomorrou's society cannot be clearly visualized, Heither
could sny of the great reformers anticipate concretely the
institutional stvles that would result Irom their reforms,
The fesr that new institutions will be imperfect, in thzir
turn, does not Justify our servile acceptance of present
ories,.,.The basic purpose of public education should be to
Jreate & situation in wiich society obliges each individual
to take stock of himself and his yovertyv. Education irnlies
a growth of an independent sense of life and a relatedness ‘
which go hand in hand with increased access to, and use o7,
memories stored in the human community. The educational
institution provides the focus for this process. This pre-
supposes & place within the society in which each of us is
awakened by surprisej a place of encounter in which others !
surprise ne with their liverty end make rme avarc of nry
ovn,....lMy friends, it is vour task to surprise yourselves, '

3L
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and us, with the education you succeed in inventing for
your children, Our hope of salvation Jies in our besing
surprised by the Other. Let us learn always to reccive
further surprises, I decided long ago to hope for sur-
prises untjl the final act of my life - that is to say,
in death itself,”

Illich, Ivan, 1970 Beecher Lectures, These lectures
were read at the Divinity School of Yale tIniversity on
February 16-13, 1970, Tuey have been printed in pam~
phlet form by the Center for Intercultural Documentation
"for the exclusive use of participants in EL Ciclo, Spriag
Term 1970" as CIDOC Cuarderno No, 1002, 1970, (They ray
be available at $2,00 from Center for Intercultural
Documentation, APDO 479, Cuernavace, Mor, lexico,) Since
ny copy of these lectures is marked "Not for publication
-~ Private" it would not seem appropriate to quote from
therm here, It appears likely that much of the material
will appear in the book Deschoolings Society (see biblio-
graphic item below under that title). However, it is
impor‘ant to point out that these lectures reveal that
I1lich is not caught up in the typical view of education
(as opposed to schooling) as primarily an activity of
childhcod, In fact, he questions the worth of the very
concept "childhood," His natural acceptance of the view
that education is properly a "iifelong" activity {with-
out using cuch cliches as "lifelong learning”} makes his
writings, including these lectures; o preat interest to
adult educsators,

Illich, Iven. The Institutionalization of Truth., This is
a videotape of a lecture (about 55 minutes} delivered in
the spring of 1970 at York University in Toronto, Cianada,
Tt is on 1/2 inch Shibaden tape. (For informaticn on
availability write to !lr, Reg liermen, "anaging Editor,
Convergence, P.,0, Box 253, Gtation F, Tororto $, Cntario,
Canada.) This lecture places Illich's tioughts ahout
schools within the context of his opposition to the
worldvide drive toward econonic developreat.

Illich, Iven. "Why Ye st Atolish Schooling,"” lew York
Review of iooks, Vol, 15, llo, 1, (July 2, 1970), pp. 9=
15. "The rust radical alternative to school would te n
networx of sc¢rvice which gives each men the same opror-
tunity to shar2 his current concern with others motivated
by the same concern,...Both the exchanre of skills end
matching of partiers are based on the assurption that
education for all means education b;» all....Vle rust learn
to measure the scoeclal value of worvk and leisure 1w the
educational give-and.-tele for which the;r offer oprore
tunity, Effective participation in the nolitics o a
street, a work place, the librarv, a nevws program or
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tospital is therefore \“e best measuring stick to evaluate
their level as educational instituticns," Drawn from The
Ieecher Lectures.

I1lizh, Ivan, "Ivan Illich ertea Pope Paul," ‘Common-
veal, Vol. XCII, No. 18, {Sept. &, 1970}, vp. L42B-129,.
Holy Father: I nmust censure your silence, Respectfully,
firmly and publicly I must do so. For two years, it has
been your duty to speak out against systematic torture of
its political prisoners by the military government of
Brazil with the same vehement indignation with which you
have denounced the killing by Uruguayan insurgents of an
American police technician, You have failed in this duty,
Just as you have again and again refused to speak out per-
sonally egainst specific acts of inhumanity on the part
of men vho are in government and power in Latin America,.
«.1 do not claim that my personal vocation to pacifism
gives me the right to condemn others who do not share it,
who have chosen the way of violence: the policeman, the
soldier, the rebel, But I do claim the right -~ I recog=-
nize my duty -~ to single out specific deeds that I hear
cry to heaven, deeds that do violence to the decency that
even their perpetrators claim to honor,...Your humble and
obedient servant, Iven Illich,"

Illich, Ivan, Cieclo Lectures Summer 1970, Cuernavaca,
Mexico: CIDOC, 1970. (Order at $L,00 from CIDIC, APNO
479, Cuernavaca, Mor., Mexico). Eight essays prepared,
emong other reasons, "to provide material for discussion
during the four-month term on Alternatives in EcCucation
vhich will gather several hundred people in Cuernavace
between January and April 1971." Includes "Why We Must
Abolish Schooling" from July 2, 1970 New York Review of
Books and a part of the Beecher Lectures 1970, in addi-
tion, one essay "The Ritualization of Progress" is similar
to "Schooling: The Ritual of Progress" in the Dec. 3,

1970 issue of the New York Review of Books. The other

five essays are "The Dawn of Epimetheen Man," "The
Institutional Spectrum," "Fragments for the Left Hand,"
"Four Educationel Networks," and "Dissidence, Deviance

and Delinquency in Style." "Man has developed the
frustrating omnipotence to be unable to demand anything
because he also cannot visualize anything wvhich an institu-
tion cannot do for him, Surrounded by ocmnipotent tools,
man is reduced to a tool of his tools, Each of the institu-
tions meant to exercise one of the primeval evils has
become a fail-safe self-sealing coffin for man.,..If ve opt
for more and better instruction, society will nove toward
doriination Ly a sinister school and totalitarian teachers.,
Doctors, generals and policemen will continue to servec as
secular erms for the educator. There will be no winners

in the deadly game, but only exhausted frontrunners, a

.33,
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straining middle sector and the muss of stragglers who must
be bombed out of their fields into the rat race of urban
lifee.eeA good educational institution is one whose orera-
tion sets into moticn the denand for no more than its
minimum use, Access to school comes only in larse chunks,
Even when the curriculun is hirhly flexitle and pernits

&ll kinds of nibhbling, the decicion to bite in always implies
self-definition as a student {or a substantiel and defin-
itive period of time, Uhe desirable educational institution
would facilltate use at any time and for any amount....'he
school planner pnts reorle torether into classes. 'The
cducatioral planner builds channels that can he used to

rut rescurces topcther in unlinited comhinations. fichools
use resources to rrovide tire, svracc, motivation and com-
pany for selected persons, and to make them share in a
packare of educational nrocesses called a curriculum. An
ideal learning network allows access to all resources which
it on its channels for all learners at all nmormerts of their
lives,...To de-school means to abolish the power of one I@n
to ohlipre another man to attend a neeting. It also rcons
recopnizing the rignt of any man, of any age, to call a
reeting, Tnis right nas been drastically dininished L the
institutionalization of reetings, ‘'Meeting' oriminally
referred to the result of an act of gathering. low it is

& substantive referrine to the institutional product of

some arency,'

Illich, Iven, "The False Ideolomy of Cchooling,” 3aturdar
Review, (Cctoher 17, 1970), pr. 56-58+, Reprinted froun
Great Ideas Tcday-1270 published by Encyclonedia Britan~
nica, 'The culiural revolutionary risks the future on the
educability of man," Also appears in Celebration of Avarc-

ness as "A Constitution for Cultural Revolution." 1In the

Saturday Review about three paragraphs are cut out at the

end.,

I1lich, Ivan, "Should We Abolish Qur Schools?" Veekend
Magazine, (Oct, 24, 1970}, pp. 10-13, (This rublication

is availeble from P,0, Box 1538, Place d'Armes, Hontreal
126, Ouebec, Canada,) Ill’ch adepts his ideas to the
Canadian scene, "Education is & matter of helping soreone
find his own wey, with the help of lessuns already learnegd,
but without the process being dictated by the esiablished
wisdom, I can think of no better way of doing this than

by bringing people together around the title of a book,
record, article or film about which they want to know
nore.,..The idea of getting people together to exchanre
skills and knowledge presumes that we are willing to
rnobilize all the educaticnal resources of & society, instead
of pretending tha they are locked up inside the school, Tt
implies & cormitment to making the world an educational
place to grow up jin, Certainly, work would have to be

a
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redefined in terms of its educational value, Education
wyould slso have to be conceived as the whole process of
growing up, and not something with a beginning and an

end measured by school age. We have made education into
a process vhich is prcparatory to, rather than a con~
tinuing part of, life -~ a process which follows patterns
predetermined by cducators and which is measured as
successful in terms that have nothing to do with what is
known, To bring about an educational revolution will
require that men stop putting such a high price on access
to a society, We are all considerably less than we think
school has made us, though we owe much of our privilege
and vower to our successful running of the school race.
We niust recover our manhood and invent ways to share it
freely,"”

Illich, Ivan. Celebration of Avareness: A Call for
Institutional Revolution, Garden City, #,Y.: Doubleday

k Co.y 1970, 189 vages, (Available at $5.95 from Double-
day & Co., 501 Frenklin Avenue, Garden City, New York
11531,) Gathered here are some of Illich's "occasicnal
writings" presented &s originally given but with brief
introductory statements, Introduction by Erich Fromm,
Four not rreviously published items apvear here: "A

Call to Celebration,”" a manifesto presented at the time
of the "Masch on the Pentagon" in 1967 ("In order to
r.rsuade the citizen that he controls his destiny, that
morality infoems decisions, and that technology is the
servant rather than thre driving force, it is necessarwv
today to distort information. The ideal of inforning

the public has given way to tryring to convince the ruhlic
that forcaed actions are actually desirable actions,,..

The celebration of man's humanity through Joining topether
in the healing exnression of one's relationshirs with
others, and one's groving acceptance of one's own nature
and needs, will clearly create major confrontations with
existing values and systems, The expanding difnitv of
each man and each humen relationship rmust necessarily
challenge existing systems."); "The Eloquence of Silence,"
some "roints for meditation” presented to a Sranish
language workshop in the 1950's {"The presnant vauscs
tetween sounds and utterances becore luminous yoints in

an incredible void: as electrons in the atom, a8s prlarets
in the solar system,,.,.¥ith Confucius we can see lanruare
as a wheel, The spokes centralize, but the empty spacen
reke the wheel,"); "The Powerless Church,”" a sreech on the
role of the church in social change and develorrment
delivered to a conference of Anplican church secrctarics
for social action in Arril, 1967 ("Coczial innovation is
becoriing an inereasinply corplex yreocers, Innovative
action rust be taken with increering freauenc and sorhisa
tication., This rcauires ren who are coursseous, dedicated,
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;
willing to lose their careers. I believe that this inno-
vative action will increasingly be taken by grouns com-
mitted to redically humanist ideals, and not gospel
authority, and should therefore not te taken by churches,.
«We will need ideological rationalizationz for a long

time to achieve purposefully planned inventive solutions

to social problems. Let consciously secular ideology
assume this task, I wvant to celebrate my faith for no
rurpose at all,'); and "Sexual Power and Political
Potency," a speech given tog meeting of population experts
in 1967 ("Within the present political end sccial context,
it is impossible to induce the majority of the people to
edopt birth control. leither seduction nor current cfforts
at education work. To seducec effectively, the marketing of

birth control would have to bhecome more aggressive: twenty-

five dollars ofrered for the insertion of each coil, one
hundred dollars for each sterilization., To educate effect~
ively, govermments would be promoting their c¢wn subversion
through sudden and widespread adult education, Tor it is
clear that the education that enables adults to formulate
their own dissent risks the loss of all constraints on
freedom and imagination....My suggestion to orient large-
scale formal educational programs for adults intensively
toward family planning implies & commiiment in favor of

a political education. The struggle for political livera=-
tion and popular participation in Latin America can be
rooted in new depth and awareness if it will spring from
the recognition that, even in the most intimate domains

of life, modern men must accept technology as a condition,
Conducted in this style, education to modern narenthood
could become a powerful form of agitation to help an
uprooted mass grow into 'people'.")

Illich, Iven, The Church, Change and Develonment. New
York: Herder and Herder, 232 }Madison Ave, N.,Y., N.Y,
10016 (Bookstore orders should be directed exclusively

to Herder and Herder): Urban Treining Center Press, 21

E, Van Buren, 60€05: ({Correspondence concerning reprints,
copyrights and reviews should be addressed to U.T.C.) ~
1970, 175 pp., paperback copy, $2.45....(From the intro-
duction by James P. Morton, Director of UIC) "The time
has come for some one to bring together a thematic col-
lection of Ivan Illich's speeches, unpublished manuscrints,
letters and articles, and it is appropriate that the Urban
Training Center do so. For the past several years, pcople
at the two ceaters, Cuernavaca and Chicago, have each
worked at defining the problems of Christian ministry in
the context of social action, and since 1967 this yarallel
research and training hss been united in twenty-four hour
conversations every tvo or three months....The parers span

the 60's, reaching in one instance as far back as 1957, with

the majority between 1965-€9, They address the problems of
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the mission of the Church in a neriod of acceleratinrg tech-
nological change; in relation to controversv and revolu~
tionary action, in the midst of community and national
derelopment, - all najor ouestions on the theological
agenda of the decade. In each case, Illich's answver is
agtinst the mainstream. 1Illich stands anart from the
dominant style of sccial action advocated by the churches:
first, by insistine upon a clear distinction between
Christian mission and anv particular social program,
Second, by warning that the Church's self understanding
{1et alone h“er witness in the vorld) will ecome irte grave
reril if ever her uninue mission on the one hnand, and a
nrogram of action on the other hand, are simply identified
one with the other,,..,althourh Illjch'’s latest and 'noto-
rious! sreecles enrare the jrrediate and most orviously
painful asrects of the dilerma st hand, the earlier vancis
provide a theoretical atructure vhich wmav vrove in the
long run to he the deevrer resource,,.,.Contrarr to enthu-
siastic attempts to mirror the fospel in the current
rorular milieu..,.I1llich uses thie aponhatic logsic of
classical neecative theology to nark the consistency of
revelation....I1llich constructs a grarmar in which cilence
is the hishest rode of communication, noverty the veliicle
for carrvine the most rieaningful, creative and richest act,
and novwerlessness the means for demonstrating authoritative
control: & language finally in which the autonory of the
spontareous and the surprising is established over arainst
the nlanned, of the ludicrous as oprosed to the useful,
and of the gratituous in the face of the nurvoseful,,..onc
returns nede more rich ty a survrrising discovery; vhat vas
offered first a decade &fo as & very srecial case - the
tr.ining of & nun to anticivate creatively the cultural
shock of livinz es a stranper arong sn adopted reorle -
ray be the needed key for every ran end ~rour and institu-
tion in 1970." (Prerared Ly Richard Dodd.)

Illich, Ivan., Alteranatives in Education. Audio-tare,
About two hourz. (Order at §§.OO fron FPep lleriman, '‘ana;ing
Editor, Converpence, P.,O. Box 250, Station F, Toronto 5,
Ontario, Canadn), fThis is a tave of a lecture delivered

by Illich at the Ontario Institute for Studies in Cducation
on December 2, 1970, The chairitan of the meeting announced
that he had been informed by Tllich that this was the last
time he would talk on education and that he now hores to
nove on to other things and leave the problens of educa-
tion to other vneople or people he had managed to convert, .
Illich: "What we now call 'the crisis in education' is
mostly a result of an effort to make the facts of life as
we live them fit into our doema that schools are necessery,
1rainly because 'the poor oughi to be rut into schools,'

{le telieve that reorle will not find tire or motivation

to learn unless they are ejther bribed or couwrelled, 7he
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nore we are liberals and concerned with people, the more
we are convinced that the poorer a person is the more he
rust be bribed or compelled to submit to our educational
treetment,,.«The aim of the de-schooling of society rust
not be confused with two trends which are critical of
the school system and, which though opposed, only seek
to substitute schools,...Let me call the first trend of
those who weni simply to substitute schools, the Jacobins,
and the second one, the Bourbons, The Jacobin educator
would seek to expand his right to teach everywhere, to
teach far bevond the scholastic district. lHe would meke
us devend more on planned and engineered processes in
learning and deliver his services more persuasively
through channels vhich touch us more intimately than s
seat in a classroom -- media of all kinds, He would
escalate the public reliance on the knovledge industry
and further discredit the auto-didact, the self-learner.
His alternative to school is the attempnt to transform
society into a classroom, into a school,,..The Bourbon
vants to substitute the vulgar universal schools of the
Jacobin with more selective ones for the elite of his
choosingeessliov my ideal is exactly the opposite of what
both the Bourbons and the Jacobins propose....I trust
men constantly to use their hearts and their brains., I
vent to live in a transparent society in which each mom-
ent of life is surprising and with meaningful participa-
tion in mutual education, I want to live in mutual
education up to the moment, and in the monent, of my
death, I see human perfection in the vprogressive
elimination of the institutional intermediarvy hetwecn
man and the truth which he wants to learn,” Approximately
the last half of the tare is devoted to n question and
answer session with the nudience., The tare is seven inch,
3 3/4 i.p.s. half-track,

Illich, Iven., "Schooliniz: The Ritual of Progress," Hew
York Review of Beoks, Vol. 15, Ho, 10, (nec. 3, 1970)

pp. 20-25. "The school-leaving age 1n developed nataong
outpaces the rise in life expectancy. The two curves will
intersect in a decade and create a probler for Jessica
Mitford and professionals concerned with 'terninal educa-
tion'...slNo one completes school -- yet., It never closes
its doors on nnyone without first offering him one rore
chance: at remedial, adult, and continuing educotion....
A whole soclety is initiated into the !lyth of Unendinr
Consumption of services, This happens to the depree thet
token participation in the open-ended ritual is rede cor-
pulsory and compulsive everywhere. School directs ritual
rivelry into an internaticnal geme vhich obligez cor-
retitors Lo blame the world's ills on thcse who cannot or
will not play....The totally destructive and consztently
rrogressive nature of obligatoryr insiruction will fulfill

14
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its ultimate logic unless we begin to [Liberate ourselves
right now from our pedagogical hubrist our belief that
man car: do what God cannot, namely mar{.pulate others for
their own salvation," This article willl appear in a
different form in De~Schooling Societyl
I1lich, Iven, "Education Without Scthl' How It can be
Done," New York Review of Books, Vol. 15, llo. 12, (Jan,

Ty 19?17:>pp. 25-31, A different form of this article
will appear in De-Schooling Society. '"The alternative to
dependence on schools is not the use of public resources
for some new device which 'makes' people learn; rather it
is the creation of a new style of educational relationship
Letveen man and his environment,...In this essazy, I intend
to show that the inverse of school is possivle: That we
can depend on self-motivated learning instead of employins
teachers to bribe or compel the student to find time and
the will to learn; that we can wnrovide the learner with
newv links to the world instead of continuing to funnel

€1l educational programs through the teacher....A good
educational system should have three purroses: it should
provide all who want to learn with access to availeble
resources at any time in their livesj empower ali vho

want to share what they know to find those who want to
learn it from them; and finally, furnish all vho want to
present an issue to the public with the opportunity to
meke their challenge knowun,'

Il}ich, Iven, "De-Schooling The Teaching Orders” America.
Vol, 12k, No. 1 (Jenuary 9, 1971) pp. 12-1k, "In the next
few vears, most educators will learn to distinguish

clearly between educational reform and educational revolu-
tion, They will learn that neither more dynamic styles in
the classroom, nor more opening of classroom windows onto
the world, nor more efficient teaching mechines, nor lsrger
bank accounts can make the schools more credible, And
therefore, in increasing numbers, those educators will

Join the worldwide movement to abolish obligatory, govern-
ment-sponsored, government-financed schooling....During
the seme period, the general public will recognize the

same set of facts and achieve the same insight, The putlic
will see that school is a rituel that hides from its par-
ticipants the contradiction between the myth of compulsory
learning for the sake of equality that provides the
rationale for schools and the reality of a consumer society
whose main products are the extension of sociel incauality
and the creation of unfilled (and unfulfillable)} desire in
the individual consumer....More then any other group of
teachers, the religious are frec to provide nature leader-
ship for thc movement to disestablish schools, to lecd in
the demystification of the ritual of school, & ritual that
supports the world's consumer socleties, Their cormitrent
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to poverty sets them apart from selr-serving bureaucrecies i
like teachers' unions and enshles them jovfully to renounce
the institutions thev have served. Their celibacy renders
them less vulneratle to the anguish that will accomrany &
radical transformation in human-rearing patterns. 'heir
desire obediently to interrret for today's world the educa-
tional intentions of their founders will heln ther to
remain faithful to their vecation os educators., Realizing
that the vroor cennot be schocled, they could lead the
deschoolins of scciety, ALl depends on the nover of the
gosrel Lo unsel their blesscd self-inare,”

Illich, Ivarn. "Draft for an eddr.ss to the Arerican Edu-
cational Rescarch Association reeting in llev Yory,

Pebruary 6, 1971." Centro Intercultural de jlocwientacion,
Doc. A/i T1/282. "America's commitment to the compulsory
education of its younc nov reveals jtself to le ss futile
as the Arerican cormitnent to comrulsory derccratization

of the Vietnwrese., Conventicenal schools obwicusly csnnnt
do it, 7%he free-school-rovermert entices uncornventionul
educators, Lut ultimately dees so in suvrort of the con-
venticnal ideology of aschiooling. And the rromises of
educational technolorists, that their research and develop-
ment - if adequately funded - can offer some hind of final
solution to the resistance of youth to comrulsory learning,
sound as confident and nrove as fatuous as the analogous
promises made by the military technologists....Tt is eany
for society to build up a sense of its resronsitility for
ihe education of th: new generation, and this inevitatl:r
reans that some men may set, specify and evaluate the ner-
sonal roals of others, ilov this can be done is the subiect
of most of the 1300 parers vrczented at the 307 reetings
planned for this convention., A slow reading of their
titles leads the imapgination into the swarin of the
rornogravhy of power - and nornogravhy of bad onality by
people who are not avare of their hubris. iy pornogmrariie
irmariration wes stinulated by this unconscious display of
pretended nover over pupils.,..At some time during the last
two gcrerstions e commitment to therapy triumpvhed whose
ministrations all men need, if they wish to enjloy the
enuality and freedon with which, accordinm to the constitu-
tion, tkey are born. Now the teacher therarisis 10 on to
propose life-lorg educational treatrment as the next ster.
The style of this *reatment is under discussion: Sheould

it take the form of continued adult classroon attendance?
Electronic ecstasy? Or reriodic sensitivity sessions? All
educators are ready to consmire to push oul the walls of
the classroom with the poal of transforning the entire
culture into a school,"

Illich, Ivan. "This Book Is About Schools," Tre liew York
Tires Book Review, (March 21, 2971), pp. W7-48.7 X reviev
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by Illich of This Book is About qchools. Bdited by Satu !
Repo, the book, U657 ppes is aveilable for $7.95, New York:
Pantheon Books, In their therapeutic orientation, the new
(free) scheools support the prevailing echos, Like the
public system from which they split, they rely on profes-
sional treatment to create the new man, whether he be ‘
democrat, socialist, nationalist or all of these at once., '
They lay the burden for carrying out social refcorm on the
child, who is supposed to grow into the new man within a
utopian reality enclave called school, The difference
between the traditional and the new school is mainly one 1
of the depree and style in which school is different from
the everyday world,...This book is about schools. It is

not asbout education., The authors are concerned with
society's vedagogical ~hlipations to the younpg rather thun
with the political goal of increased opportunities for all
to live a neaningful life and thereby learn vhat they want,"

Illich, Tvan. "From Cuernaveca," Center Report, IV, 2
(April 1971), ",..thanks for the excellent report on our
rmeeting. I admire your ability to prduce something so
terse and clean. On page b, column 3, line 25 there is

a misquote. School is age-specific, not a-specific,"
(Refers to material in item #5,

Iilich, Ivan. Telephone Coiversation with Ivan [llich,
Audio-tape of an amplified long distance telephone conversa-
tion with Illich made on Anril 16, 1971, For about 35
minutes students and faculty at Oaio State University in
Columbus, Ohio questioned Illich in Cuernavaca, l'exico
about his ideas on de-schooling, (For ;nformat1on on
availability write to John Ohliger at the address ¢n the
last pape of this bibliography,)

Illich, Ivan. De-Schooling Socicty. 1kb page book to be
published in late Yay or early June, 1971 by Harrer nnd
Rov Publishers, Inc., L9 L. 33rd Street, liev York, Ner
York 10016 at $6,00 as Voiure hili in their World Perspective
series. It appeers that thic book will bL a revised and
expanded version of the following articles: "ihy Ve liust
Abolish Schooling (33}," "A “henOﬂeqologv of School (in
35)," "Schooling: The Ritual of Progress (h1)," "The .
Institutional Spectrum (in 35)," "Education without
School: How It Can Be Done (L2)," and “The Dawn of
Epirethean 'ian {in 35)." Some of the material also app-ais
in The Beecher Lectures (31), If the reader is onlv roing
to obtain one of the 1tems in this whole bibliograrhy, this
should be it,

Il1lich, Ivan and John Copley. Jesterday I Could liot Slrep
Because Yesterdey I 1rotc Yy Name, Audio-tape, %2 mjnutes.
9 seconds, (Order as Tare ﬂ?OQ fron the Center for the
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Study of Democratic Institutions, P,0., Box hlli6, Santa
Berbara, California 93103, Price: $7.50. Availeble
either on five~inch 3 3/3 i.p.s. half track tapes or on
cassettes, Free study pguide available with tape on
request,) Illich: '"Schools rmostly render people capable
of receiving instruction from industry end from authority.
That's the best thing they do....Paulo Freire, I consider
as my tcacher.,..0f course, Paulo Freire today is in
exile as practicelly every adult educator in Latin America
at this moment is in exile or in Jail or some other way
restrained,..,.l’ducation is a political concept....unda-
mental education is the key to control of political
power,,..I do believe that it would be a grave mistake

to plan revolutionary strategy on & Leninist model, that
it is really just necessary to see how 1y group rather
than the other has control over the najor value-oriented
institutions of society..,..lt is much nore effective to
rethink the alienated aspects of the most highly valued
institution -~ the schools...What we have to achieve over
the next three to five years is a great sense of humor
and ot ridicule related to that particular religious
institution, vhich is the universal, not church but,
schoole.s..¥e must begin br saying that in the name of
education we want to get rid of the school.”

Illich, Ivan and Donald McDonald and Denis Goulet. A
Prlvileng Place, Audio-tape, 21 minutes, 20 seconds.
(Order as Tape #483 at $7.50 from 'The Center for the Study
of Democratic Institutions, P.O. Bex L4LG, Santa Barbara,
California 93103, Avsilable on either five-inch 3 3/k
i.p.5. half-track or on cassettes, Study guide availuble
free with tape on request. ) A segment from a long con~
versation recorded at the Sente Barbara Center where
Illich talked with Donald McDonald and Denis Goulet about
the role of the Catholic Church in Latin America, hov it
functions and how it should function., Illich: "I do not
believe that my knowledge that when I1'm speaking to you,
speaking to a brother, in the God-man, to a member of the
Church, and if I speak to him who is not consciously a
Christian, I'm still speaking to a man redecmed, changes
anything, end mey ever change anything, in the orientation
vhich"our planning for different educational systems will
toke,

"Ivan I1lich," in Current Biography, 1969, pp. 217-220.
Biographical sketch with quotations from a number of
articles about Illich.

Johnson, VWilliam, "Priest in Eye of RC Mission utorn,"
The Globe and !fail, (February 8, 1969) Torcnto, "Arong
the non-tchool methods of education ne (IIlich) proposes
is turning factories into vast training centers for cn-

- r———— e
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the~job or off-hour education, But he points out that edu-~
catienal imnovaticn sufficient to meet Latin American needs
will not come about without transforming the society.
'Radical innovation in formal education presupposes radical
political changes, radical changes in the organization of
production, and radical changes in man's image of himself
as an animal vhich needs school,' he said,"

"isgr. Illich Leaves Priesthood,” Christian Century,
{April 16, 1969), ». 593, "Msgr. Iven Illich has 'irrevo-
cably' resigned from the Catholic priesthood. The con~
troversial priest, who in 1961 founded the Cuernavaca
center with the sponsecrship ¢f the late TFranciz Cardinal
Spellnan, has been under heavy criticism by Vaticar
officials in recent months, and last January the center
itself was banned to all prients and nuns by the Vatican,
Suremoned to the Vatican and confronted with a lons list

of questions ahcut his theological and political views,
"sgr. Illich refused to take &n oath of secrecy and
declined to answer the guestions on the pround that they
were prefudicially stated, IHis stand was supported by

the Jaticnal Catholic Reporter and other Catholice journals
and by several Catholic canon lawyers, Msgr, Illich's
resipnation extends to the title of 'monsirnor' ond to the
rights of a priest to sav mass, preach, hear confessions
end administer sacraments., However he will continue as a
celitate and as director of the center,"

"Paulo Freire," Converpence, Vol. 3, lio. 3 (1970). 1In
Sfpanish, (Znglish translation available without charye
from Convergence, P,0, Box 257, ftation ™, Toronto 35,
Ontario, Canada,) The article is absiracted “ron a
rerort of the American Universities TField Staff, Inc., hr
Thor.as . Ganders, and from Terre Souterre, Tlaris, ilarch-
Arril, 1969. "Observers in Letin Anerica no lonrer think
of learning to read as acquiring mer: technical skill, bhut
as a process implying values, foruing nentalities and
leading to social and politiecal consenucnces. The chief
intellectusl arcihitect of this chanre is a Brazilian naned
Paulo Treire," Treire is quoted as saying: 'Lducation ir
an act of love and for that very reason, an act of courapre,
It cannot fear debate and analysis of reality. Jt cannot
flee fron creative discussions for fear of being farcical
eeesIt is not nossible, with an autocratic education, to
mould men who will plar an active.role in the exciting
process of developing a denocracy: such education is
directly onposed to the emergence of a peorle into ruhlic
life."

“People liot in the Lews:; lonsignor Ivan Illich," Ramparts,
Vol, 6, (June 15, 1968), p., 15, "Left-wine Catholic rriests
wearing Black Pover tee chirts vere passing out copies of

13
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Ivan I1lich's essay 'The Vanishing Clergyman' las’ summer
like they were holy cards,...Cnly & vear ago last Pebruary,
Cardinal Cushing, head of the U.S, Bishons' Committee for
Latin America, pounded & ‘atholic podium and lambasted as
& '~olossal lie' an essay °f Illich's, 'The Seamy Side of
Charity.'....Illich describes his secular institute (CIDOC)
as & 'thinkery.'....The Center, says Msgr, Illich, is the
‘only successful free university,' "

Pilder, Williem F, "“Eeview of Celebration of Awareness- A
Call for Institutional Revolution,." Ihi Deltt Kappen i(Harch
1071) Pilder is a faculty member of the Department cf
Urban Education, Indiana University., '"Members of the
educational establishment cannot ignore Illich's analyeis
without being guilty of bv1lindly aggrandizing instituticnal
forms that no longer serve the persons in whom they purport
to be concerned,”

Reimer, Everett. A videotape interview (about 25 minutes)
conducted in early 1970 by J. Roby Kidd, Chairman, Derart-
ment of Adult Education, Ontario Institute for Studies in
Educction, Toronto, Ontario, Canada., It is on 1 inch Sony
tape. (For information on aovailability write to !Mr. Reg
Herman, lManaging Editor, Convergence, P.0, Box 250, Station
F, Torontc 5, Ontario, Canada,) 7Tape deals primarily with
the Reinmer-Illich ideas as they apply to edult education.

Reimer, Everett, '"Does the Shoe Fit? A Background Piece
on the 'Silent Majority' " America, Vol, 23, Ho, 3
(January 23, 1971) pp. 69-70, "ine culture of silence is
one in vhich only the power elites exercise the right of
choosing, of acting, of commanding, without the particina-
tion of the popular majority, The right of saving the wvord

is exclusively theirs, The culture of silence is character~- :

ized by the muteness of the peorle, by the impossibility of
participating in the decisions that involve their destiny
.ssvAs an educator, Freire is rainly concerned with educa-
tional means of freeing men from the bondage of the culture
of silence, lot all sc~called education has this result,
While education for frcedon will make ren aware of their
fatalist posture towerds reality - such education implies
unveiling reality, denytrologizing it - education for
domestication will insist upon keeping men alienated.
Eecause of this, the first is a humanist action, and the
second is action for demunanizetion. Thus, education fer
domestication cannot hide its necrophilimc character."

Reimer, Lverett. An Essay on Alternatives in Education,

Cuernavaca, Mexicor Center for Intercultural Docursentation,

1970 (May be ordered as CIDOC Cuaderno No, 1005 fron CIDOC,
APDO L79, Cuernaveca, tlor., Mexico.) This essay has now
gone through three drafts or editions, It will go through




( 6o)

( 61)

O

ol

Aruitoxt provided by Eic:

another revision and appear as a book (title not yet krnown
though it may e Alternatives in Hducation) to be pub~
lished by Doubleday and Company in September, 1971, In
the introuuction to item LB Illich refers to the Reimer’
bock as "a ecmprehen ive and documented exposition.,..of
our Jloint researchh.," The third draft contains the follow-
ing chapters: ‘\hy Alternatives to School?, What Schools
Do, Yhat Schools Are, low Schools Vork, The Mistory of
Schooling, Schools and Other Institutions, Democratic
Institutions, tducation for Freedom, What Feople Keed to
Know, letworl: of Things, Hetworks of People, Financing
Education, The Revolutionary Role of Education, Stratepy
For a Feaceful Revolution, CIDCC has also published a
draft of the last chanter of the book as "What Fach of

Us Can Do" (CIDOC DOC. A/1 T1/28L) which contains
naterial not in the Lssav.

"Roman Catholics: Cet Going and Don't Come Back," Time,
(reb, 1L, 1969, pp. 48+, Deseription of Illich's trials
and tribulations wiith the Catholic hierarchy. "The con-
frontation was inevitable,...7here is at least a hiat that
the Illich affair vas more than a little disturbing to
Rome."

Schrag, Peter. "Iven Tllich: The Christian as Rebel,"”
Saturdav Review, (July 19, 1969), pp. 14-19, "In his
(Illlch'sy—§131on any genuine education tends to be
political and revolutionary, and eny real learning to be
subversive, Birth control progrens in Latin America have
failed, Illich said, because they require forms of adult .
education that inevitably have 10litical corisequences and

are therefore unwelcome to the military governments of

the hcmisphere. 'The political order cannot tolerate too !
much awareness, originality, and risk. Education of adults
which is analytical and dialectic leads inevitably to & !
liberation from teboos. Idols cannot be knocked off select-
ivelv,,..The avareness that sex does not heve to lead to
unwanted motherhood provokes another: the insight that
economic survival does not have to breed political exploita-:
ticn. The freedom of the rate and the citizen lead over

tho same road.' Real adult education is far more radical |
than training guerrillas, Schooling on the other hand,
teaches acquiescence."

OTHER ITEHS OF RELATED INTEREST

(Unless specifically stated, it is not indicated that

any of the following items have influenced the thoughts
of, or have been cited ir the writings of, Illich, Reimer,
or Freire.)
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Alinsky, Saul D. Reveille for Radicals. MNew York: Vintage
Books, 1969, 235 pp. (Paperback edition, $1.65) "America's
radicals are to be found wherever and whenever America
moves ¢lose to the fulfillment of its democratic dream,
Whenever America's hearts are breaking, there American
radicals vere and are. America was begun by its radicals,
America vas built by its radicals, The hope and future of
America lies with its radicals,,..What is the Anerican
radical? The radical is that unique person who actually
believes what he seys. lHe is that person to whom the
common good is the greatest personal value, le is that
rersch wito genuinely and comrletely believes in mankiné,
The radical is so completely identified with mankind that
he personally chares the yain, the injustices, and the
sufferings of all his “ellov men...."hnt does the radicel
vant? lHe wants a world in vhich the wrorth of the individ-
ual is recognized, e vants the creation of a kind of
societ:s where all of nan's votentialities could he
realized; & —orld vhere man could live in dim ity security,
harpiness, esnd reace - a world based on a rorvalitry of man-
kind,...To these ends radicals strugele to eracdicate all
thosc evils whieh anchor mankind in the mire o war,

fears, micery, and deroralization. The radical is con=-
cerned not only with the economic welfare of the bodies

of mankind but also with tne freedem of the minds of mon,

It is for this that he attacks all those parts cf uny

avster that tend to make man a rohot. It is for this

that he ornoses all circumstances vhich destroy the souls

of men and rale them fearful, petty, worried, dull sheep in
ren's clothing., The radical is dedicated to the destruc-
tion of the roots of all fears, frustrations, and inse-
curity of ran, vhether they be material or sriritual, The
radical wants to sece ran trulv free, ilot just free eco-
ncmically end politically but also free socially, ‘Men

the radical sars corplete freedom he reans just that."

Alinsky, Saul, "The Professjonal Radical, 1970." Harrer's.
Vol. 2h0, lio. 1436 (Januacrr 1970) pp. 35-k2, "I've core
to see very clearly that this country is rredomivantly
niddle-class cconomically. Alrost four-fifths of our
reople ere in that bracket, so that's vhere the rover is,
lell, we would have to be hlind not to see that this is
where orgenization has to fo....In some vars the niddle~
class proups are nore alienated, more out of the scene
even than the poor. There aren't any special funding yre-
frans for then, They den't have sreciel admistions to
universities. They don't have a special anytihing cxceprt
retting constantly cloblered by taxes and inflation....
Thece reople are Just thrashing around in their on
frustrations. They couldn't be effective aliies for any-
one because they're overcome, completely confused by their
ovn problers,”

LG
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Allen, Dvight, "Seven Educational Myths, And How They
Mangle the Young," Psvchologmy Today, {March, 1971},
"Myths are powerful fentasies of how things ought to be,
They make the world more comprehensive to their users.
But when they have lost their interpretive usefulness,
myths do not die easily; they tend to remain embedded

in the culture, And one of the most serious problems
facing our culture is the lingering presence of out-
moded myths atout the nature of education....What is so
obstructive about our educational wmyths is that they

have become ossified vithin the structure of our schools,
The myths that haunt our classrooms have been there
generation efter penerntion....In a sense we are all
unwilling captives -~ we shape our institutions and then
our institutions shape us. But most of all it is the
studert who is a captive of the system, for he is
essentially a wage-slave within 7t,...Tirst of all, we
have a profit-motivated reward system in our schools.
Students work to earn the grades by wtich the teachers
pay them. Any student who refuses to work has his salary
cut, or is laid off or fired outright....Vhile such a
school systenm is yerhaps consistent with our capitalistic
surerstructure, it hardly msakes for person-centered or
liverating education, The child quickly lesrns that
virtually everything he does will be evaluated in abstract
absolute terms: good or EEQ' Yet, there is no such thing
as vad learning, Learning is learning. Bad learning
simply means that the lcarning dces not fit into the pro-
gram, a program that has been defined before the student
is even brought into it and one that rarely bends to
accept the unique differences of huran beings.”

Anderson, Walt, '"Beyond the 'Minimal Person,' " A Review
of Radical l'an, By Charles Hampden-Turner, Schenkman
Publishing Co, 434 pp, $11.25. Paper $4.95. The Hation.

Vol, 212, lo. 15, {April 12, 1971), pp. W72-WTH, “"Radical

Man is & risky book; it has riany of the characteristics
of what its author calls {rue radicalism ~ an authentic
comajiment, a willingness to confront, an attempt to
brjdge distances, I like that ahout it, and I also like
1ts essential idealism, llope is hard to come by these
dars, but the central message of Radical l'an is that there
is hope - that the 'human nature' vwhich has teen so evi-
dent in all the sorry history of mankind is not a fixed
roint but a stege beyond which we may all be capable of
rmoving. It says, ard tries to prove, that people are
cayable of great freedom, and that, c¢ven in these days
when the moon is our official measure of forward motion,
there is still a resl possibility of a wore profound and
sensible kind of huran progress.”

Aries, Fhilippe., Centuries of Childhood. Translated
from the French by Robert Raldick, MNew York: Alfred
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A, imopf, Inc,, 1962, LLT pp. Both Reimer and Illieh cite
this book in their writings and speeches, "Starting in the
fifteenth century, the reality and the idea of the family
vere to chanre; & slow and profound revolution, scarcely
distinguished by either contemporary ohservers or later
historians, and difficult to recognize, And yet the
essential event is auite chvious: the extension of school
educaticon. 't aave scen hov in the 'liddle Ages children's
education was ensured vy awvprenticeshin to adults, and

that after the are of seven, children lived in families
other than their ovn, lienceforth, on the contrary, educa-~
tion bvecare increasingly a matter for the scheool, The
school ceased to be confined to clerics and Lecame the
nornal instrument of socinl initiation, of pregress from
childhood to manhiood., This evolution corresponded to the
redagosues' desire for noral Severily, to a concern to

.

isolate youth Irort the corrupt world of adults, a determina-

tion to trasin it to vesist adult temptations, But it also
corresnonded to a desire on the part of the parents to
wateh rore closely over tneir children, to stay nearer to
thein, to avoid abandonine thew even tenmporarily to the care
of another family, The substitution of scliool for eppren=
ticeship likewise reflects a rapprocherment bLetween parents
and children, between the concent of the family and the
concent of chiléhood, which had hitherto heen distinct.
The family centered itself on the child. The latter did
not as yet live constantly with his parents: he left them
for a distant school, although in the seventeenth century
the advantsages of a collepe education were disputed and
many yeople held that education at home under a tutor was
yreferable, But the schoolboy's separation vas not of

the same character &nd did not last as long as that of

the apprentice. The c¢hild was not as a general rule a
boarder in college, He lived in a master's house or in

a private lodging~house., !foney and food were brought to
him on market~days. The ties between the schoolhoy and

his femily had tightened: according to Cordier's dialogues,
the masters even had to intervene to prevent too many visits

to the family, visits nlanned with the complicity of the
mothers. Some schoolboys, from well-to-do homes, did not
set off alone: tney were accompanied by a preceptor, an
older boy, or by a valet, often a foster-brother. The
sentimental climate was now entirely different and closer
to ours, as if the modern feanily originated at the sare
time as the school, or &t least as the general hebit of
educating children at school....In the case of the boys,
schooling was cxtended first of all to the middle range of
the hierarch- of classes: the great fanilies of the
nobility and the artisan class remained faithful to the
old systen of spprenticesi..p, providing pages for grandees
and apprentices for srtisans. In the working class, the
spprenticeship system would continue dowm to our own times.
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The tours of Italy and Germany made hy young nobles at the

end of their studies also stemmed from the old tradition: !
they went to foreign court or houses to learn lanpuages, '
good manners, notle sports, This custom fell into disuse i
in the seventeenth century, vhen it gave place to the :
academies: another example of the substitution for practi- i
cal education of a rore specialized and theoretical tuition i
vseesThe survival of the apprenticeshiv svstem at the two
extremities of the social ladder did not prevent its decline;
it was the school which triwmhed Ly means of its increased
nurbers, its rreater number of classes and its moral
authority. Our redern civilization, tuilt on a scholastice
foundation, was now solidly enstablished, and time would
steadil;r consolidate it by yrolonring and extending school
life."

{ €7) Barondes, ttan and Solo, Ten. Teacher Dror-Out Center: A
Coutinuin; Uirectorr of Tree, Corvinitr, Tnnovative and ;
Eduentionwl Or-anization<, fecording Lo a letter Tron
Tarondes and oole therc in a 17,00 reristration fee vhich
covers service and yrublication costs for: 4 naticnvicde .
director;r of over 1,0N0 innovative and alternative schools,
that is resularly up-dated; descerinticns of sore of these :
schools written by administratcors who 'rould like to be :
contacted by TOOC peorle; & list of lob oneningsy lists
of films and annocuncerents of reetines and conferciices nn
educational alternatives., “aterial mar Yo reaucsted hy
writing the Teacker Dror-"ut Center, Box 521, Anherst, i
I'assachusetts 01002,

( F£)  Beckrith, burnham Putnam. The llext 500 Years., ilev York:
Bxposition I'ress, 1067, Beckvwith's charter on education
includes the following rredictions for adult cducation:
Fr 2200, over 90 rer cent of all edults in the vorld will :
%ave corpleted 12 vears of education, By 2200, over 20
rer cent of all adults in the veorld will have a university
derree, &nd this rrorortion will thereafter rise steaaily
to at least £0 rer cent by 2500, shen tihe averare T.0, vill
e over 120, {luzenic advence will hecore a najor frctor
rromotins higher education after 2100, B 2LOD, over one
third of the world labor force rill consist of profes-

: sional workers {includine executivee}, and on the averane

each will srend 10 to 20 per cent of hLis workins life

takinr additionrl vrrofessionzl courses. Oimilar but less

exterded zdult vocational studr will te increasinecly

reauired of skilled and semi-skilled vorxers., By 2500,

rost children 10 to 18 vearz old in all countries will

attend voardinr schoel, In sur, throustout the next 507

vears all vorkers vi1l srend rore and rere of their adult

lifc in avccaticnal education classes, [Deckwith rredicts

the folloving for vouth educatien: "Bz 2000, in the U..,

nea:ly all 5 year olds will te in kinderrarten, and br*

2060 nearly all b year olds will be in nursery schonl,

O
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By 2100, U.3. schools will he in session 260 to 300 days =
year, Ly 2200, in the U.S,, nearly all 2 and 3 yvear olds
will attend school. By 2500, ncerly all pre-school

children in the vorld will spend over 8 hours a day, over :
300 days a year, in nurseries, nursery schools, and kinder~
gartens. Msny parents will accert 16-20 hours a day care i
for their pre-school children by this time." ‘

Blakely, R.J. The New Fnvironrent: Guestions for Adult }
Fducators., Syracuse, lew York: Oyracuse University Pub-
lications in Contimuing Edueation, 1971. 33 pp. (This ,
Occasional Paper may be secured for §.50 per copy by

vwriting to ERIC Clearinghouse on Adult

Education, 107 Roney Lane, Syracuse, New York 13210},

"The Need for & MNev Synthesis." Repeatedly, the discus-
sions (of tte Pincbrook Ceninar on Adult Education

sponsored by Syracuse University) turned upon the frarmenta-
tion of the vorld, of nations, of individual personalities,
and of asvects of life; the irmhalances and disproportions;
the Tcrees that are distorting us and tearing us avart;

the damare that is being donej needs that are not teing

met; opportunities that are being lost; the gans of many
kinds widening both within nations and tetween nations,

and also within individual personalities; the rising
expectations that are frustrated; mounting passions erupt~
ing into violence; the deevening fears that are themselves
seedbeds for fear; frictions and collisionsg that threaten

to destroy us all; the spreading 'rationality' of vplanning
within partiel arcas and tspects of life thet produce
psychotic irrationalities between other areas and espects

of life. All this within the context of corron danger,
vhere both vulnerability and pouwer to destroy compound,

and where no effective agencies or institutions exist to
cave for the whole that we all conpose and that erbraces

us all....At times the participants explicitly expressed
their sense of the need for a new synthesis; at other

times they irmplied it. At no tire did they trr to define .
what a nev synthe<is might be, but from various angles :
they indicated sone of the characteristic:, it must have.. :
..It must te a svnthesis of authentic differences, nct an ‘
artificial homopgenous mass, It must be achieved end
treated, not imposed. It must be dynanic, not statiec. Tt
rust be continually provisional and constantly evolving..
..The nevw synthesis must seck to asray the full spectrun
of huran needs and onportuvnitiesy it rust seek to minimize
the necessary costs and to maximize the possible pains..
«.The new synthesis must be based uron & recogniticn of
both difference and cormonalities, btut these are not
always clearly distinpuishahle. Tor examrle, it is ros=-
sible for non-Vestern peopler to regard rman: msrects of
the modern wor®d as Vesternizing influences that they
should aveid or slourh off. Doubtless they are correct
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ia sore cases, but what are the cases? Tor exarmle, arong
Testern develorrents are the rethods of science aund tech-
nology, which seer destited permanently to chanre vhat
might e called the cultural-senetical pool of the entire
human race, Tor a vore sveeific oxamnle, the abuse of
drucs night be judred to he a Vestern »henorenon that

can Le shunned, but the scientific knorledie of the
chemical tasis of riuasieolory and rsveholoersr is nov o rert
of hwran .nowledre no culture can ipnore,...leed Cor a new
synthesis in Inafcated by Lhe assertion of needs and
wspects of 1ife ihat have Lcen nerlected or irnored and

can Le neslected or irnorved no lonser, One caure of Lhis
assertien in that cverybere neople arc becoring: aware of
their connitions in & new lirit, or newly avare of condi-
tions elecwhere in arace and tiie, or avare of hed vos-—
sihilitier, voth Tor rocd and for 111, In the ner enviyoie
rent reonle everytrhere are Leconing consciniue of valuers ther
have lost or are losing, and sre seckine Lo repain or rolnin
them; wearn hwran relationshiresy surrnortive contexts, ™n
cocioty and naturc; the realizetion of rersensal and sroun
identiticsy the setisfactions that core from rerlorrminge
rceded secial Tunctions or exrrescing the sclr throurh
creativitr, . ,This nev awareness of corditiens, or gurare-
ness of new conditions and new nossibilities, is taline
many forms - the use of drugs, the devisine of nev "life-
str-les," the cuest for mare salisfaetorr values, objcct-
ivities, and rosls, A new avarencss in smredadine thnat cer-
tain conditions and circurstances, lone accented 25 inevi-
teble, need no longer Lej; that thery should no lonrer le;
that, therefore, ther are wrenss --- wrones to richt, or,
at least, to challenge, Vithin nations and tetween naticns
there are oprositions and retellions apainst injustices

and ineguities, exrleitaticn, nerlect, #na roverlessness --
atove all, azeiust poverlessness,”

Blue, Adriannc and Savery, Louis !, Editors. Yaces of
Treedom: The Cnallenpe of Transformation, ‘linona,
“iinesota: Lt. arv's Collere Preos, 1060, {Tnis come
rnilation of photograrhs, rcers ard readines is availntle
in pavert-ck from the ©t, Mary's Collerc Press, Christian
Drothers Publications, inona, Minncsota, 55987)

"rreedom to Wonder" by Karl Fahner
Child-ness is openness,
Adult child-ness is unbounded ovenness,
The niature child-ness of the adult
is bold confident openness
in the fece of the narrowing
vseudo-cxperience of life,
This ariounts to the effectunting
of a religious cxistence,
In a further step,
this adult-child openness of existence
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can be experience as ansvered

and kept open by an infinite

_ loving self-communication of God.
It is that kind of openness
which theologians meen
vhen they speak of the grece
of divine sonship in the Son,
¥then childhood jtself attains
the Vboldness to he itself
and understands itself as unconditioned orenness,
then it {8 moving ntecadily of itself
towards {ts own fulfiliment in Yeing:

the childhiood of rman Vefore God,

Borea, Ladislaus. We are Tuture, (Translated from the

German by U, J, O'llara) liew York: Kerder and lierder, 1070,

175 pp. (Availeble in hardbound edition for $4.95 from
Herder and Herder liew York, 232 HMadison Avenue, ilew Yory,
Hew York, 10016). The child spontancously lives in &
domain wi.ere there is always going to te "rore." But

vhat is genuinely "more" in human 1life i3 divine, Yronm
the start the child is increasingly en adumbration of
what is to be, an inner dynanisn, foretaste, and pronise,
Precisely because a chlld is really nore than it actunlly
is yret, it reaches out to what is divinc, and so can
perceive significance and meaning in the world, I4g

eyes 5till sce everyrthing in an ahsolute light, in the
light of the Atsolute, in fact, A iree, & parden, a house,
a pond, a candle, a nfece of hread, and many other things
have profound neaning for a child, and reach far down into
the exemrlary and s:mbholjc depths of the world, The child
atill Yives in a world of limitless oxtent because everyv-
vherc, in evervthing, vistas of mcaning oren oui for hir,
This nysterious world -~ no lonper perceived by us, only
cuucht sipht of once opain in rare morentars recellections
of childhood ~ wells un from within the c¢hild, The raten
of reality are not yet closed to him by the practical
interest or the moment, or barred by the mind's turninp

in on jiself in reflection....To know a ¢child, to %e in
reverent and oving association with hin, therefore meana
opening oneself to the hidden abysses of reality, to whnt
is promising and hopeful, Those who with respect and
reserve protect a child, enabling hin to rrosper &nd
develon, arce in touch with all that is, and briug divipe
reality and a lim{tless future of hope {nto their ovn life,"

The Carnegie Cormiassicn on Hfcher Education, less Tire,
l'orc Options: EDUCATION BEYCHD THE HIGH SCLOOL. New
York: !cGrav-l{ll, 1971, "Opportunities for hipher
education and the degrees it affords should be uvailable
to persons throughout their lifetimes and not just irrc-

diately after high school,...''0ore educational,and thus
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o career, opportunities should be avajilable to all those

' who wish to study part-time or return to study later in

} ~ 1ffe, particularly vomen and older persons....Society

L vould gain if work and study were mixed throvghout a
lifetime thus reducing the sense of sharply compartment-

‘ alized roles of fsolated students v, workers, and of

' youth v, isolated age; {f more students were also workers,

: and if more workers could be students; if the ages mixed

| on the job and in the classroom in a more normally

! gtructured type of community; if all members of the com-

munity valued both study and work, and had a better chance

to understand the flow of life from yout: to age, Soclety

would be more integrated across the lines that now

separate students and vorkers, youth and age," ’ S

( 73) Cass, James., "The Crisis of Contidence -- and Beyond,"
Saturdég Review, Vol, LIIT, No. 38, (Sept. 19, 1970), )
pp. 51-62, "Perhaps it i{s true that the schools cannot )
change until socicty i{tself is reformed, Perhaps the
public school mystique is dead and we have, indecd, come
to the end of an impossible dream, But it is also pos- '
sible that the schools can play a role in that reformation
of sociaty, that we can put it all back together again
and restore faith in tre schools as the cornerstone of
a denocratic society, The task of the Seventies is to
find out,”

" ( T4) Cherters, Alexarder., Project Director. Tovard The
Educative Soclety. Syracuse Univeraity: Publications )
in Continuing Eﬁucation, 197}, Copiesn of this boock may
be ordered at $2,50 per copy from the Syracuse Univeraity
Press, Box 8, University Station, Syracusc, New York ‘
13210, Containa essays by A, Charters, R, Blekely, J,R, '
Lally, L. Porter, M, Lay and K, Copeland, Charters: "A '
major concern of Continuing Education {s the encourage- !
ment of adults to learn, The task is to motivate those
edults wvho are not learning to begin to learn and to
assist those persons who are learning to continue to learn 2
ssesThe task of the schools demands accomplishment in full vt
recognitior. that learning situations for adults are not
and probably cannot be mandated by law (compulsory school
attendance); therefore methods of attraction and persua-
sion are required," Blakely: "Continuing ¢ne's cduca-
tion throughcut life is different from "going on" to .
college or some other post-high-school educatjonal institu-
tion, slthough, of course, it may include that, efther .
fmmediaiely after high school or at some later time (or ’
times). The difference liea in the core of the prodlen '
that was studied: Education is not the same as schooling,
In theory the purpose of schooling is to cause cducation
to occur witnin the student, but in reality education often
does uot occur, if education is defined as a process ot
self-initiated, self-directed learring, A main reason

“pd .
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vhy such education often does not occur is that to a high
degree in the United States education has becore equated
with schooling; o rrocess has hecome frozen and cncapsuled
in an institution, That the assunption dominutes practice
is atteated by the Jjudements, general both in educational
institutions and in the society, that aunyone vho discon-
tinues scliooling before receiving a diplomn or degree is
dropping, out, and anyone who enrolis in educational institu-
tions after the "normal” period is 'making up,’ "

Chidgey, Jav, From a letter to John Ohliper from Rev, .Joy
Chidsev recefved 'arch 8, 1971, "I came across a formuln-
tion carlier today vou will find fntriruine: Enqualization
occurs only after rover-patterns shift, Relipious equality
became accentable to the elite only after power determinu-
tion hnd shifted to the rolitical dirmensfon, Tolitienl
democracy becanc acceptarle to the elite only after rover
deternination sl.ifted to the economic nlene, The prowin~
acceptance of a ¥ind of economic erunlity in rinivum incone
and necative incone tax surrests that raver deterrination
lias moved to another dimension, Terhars technical and
manﬁnerial as dintinpruished from entrerreneurial, feninal,
eh?

Ciriplieno, Gustavo F. J. "Fable of the Roasted Pipc,"
Phi Delta Kenpan, Vol. 42, (Hovemver 19C0), Called to

our attention by CINOC Documenta: Alternatives in Lduca-
tion. "One of the possitle renderinss of an old storr on
the oririn of roast meat is this: Once upon a tire a
forest where some pigs lived caught on firc and all the
rigs were roasted, Yen, who at that time were in the habit
of eating raw meat only, tasted the roasted nigs and found
then delicious, From that time on, whenever mcn wanted
roast pork they set & forest on fire - until, of cource,
they found & new method. And the story I want to tell you
is the story of what happened vhen an attemnt was made to
modify The System and establish a new one.,..Thousands of
veople lived on that roast meat, and thousands wore vere
engaged in the task of producing it} therefore it vas quite
cle&r the System simply must not fail. Yet, stranrely
enough, the more The System was tried on a larger and
larger scale the more it proved to Le a larger and larger
failure,.,.One day a fireman, in Caterorv SY/AD/RS (south-
vest specialty, daily-morning, licensed for rainy sumrers}),
named John Commonsense said that the problem was really
very simple and casily solved, He said that in order to
solve the problem with ease only four steps need be {ol-
loved: (lg the chosen pig had to be killed, (2) cleancd,
(3) placed in the proper utensil, and (k) placed over the
fire so that it would be cooked by the effect of the heat,
and not by the effect of the flames,...People kill the
pigs?, exclained the Director of Foreatation furiously.
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People kill? The fire is the one to kil1? Us ki1l?
Never! The Director General of Roasting himself came

to hear of this Commonsense proposal, and sent for him,
He asked vhat Commonsense had to say about the problem,:
arnd after heaving the Four Point idea he saidt What you
say is abaolutely right - in theory; bdut it won't work in
practice, It's impossible, lMhat would we do with our
anemotechnicfans, for instance? I don't know, answered
John, Where would you put our specialized firemen? I
don’t know, Or the specimlists in seeds, in timber?

And the builders of seven-story pig pens, now equipped
with new cleaning machines and automatic sconters? 1
don't know,

Commission on Post-Secondary Fducation in Ontario, Canada
"Post-Secondary Education in Ontario: A Statement of
Issues,” Ontario, 1969, Centro Intercultural de
Docurentacion, Doc. A/E T1/270, (This is the sc-called
Wright Comnission report Illich has referred to a nurber
of tiuves as bVeing the firast instance in vhich an official
body atated that higher schooling requires regressive
taxation,)

Cotton, \lebster E, "A Mew Direction for Adult Education,"
Educat{fonal llorizons, {Swrrer, 19¢8) "We can only ask
ourselves: 1hat happened to adult educatjon? low did

this nobvle vision Liecome transformed into a thriving
system of adult education which is irrelevant to the

fate of man in the modern world? This is a anucstion with
much broader implications than adult educatfon. It is

a dilemma that placues our whole societys As a mattier of
fact, a number of social critics have dfrected attention
to this dilerma, It has to do vith the conflict Yetwecn
our ideals and our practice; the gap betveen what we gay
and what wve do; the confusion VLetween fllusion and reality.
+eodn fts brief sojourn on the American ncenc, Adult
education seems to have fallen prey to 'the Amcrican
dilemma,' On the onc hsnd, we have sllowed our 'idealiatic’
intentions to be replaced by 'pragmatic' considerations,
Once adult education entered the marketrlace, it btepan to
teke on the trappings of the marketplace -- the overriding
concern witl. the immediate and the practical; the ecrphasis
on the quantitative, the number of students enrolled, the
nunter of vrograms offered, and so forthj the desire to

be fsuccessful,! defined in terms of rreatice, big budacts,
and 80 forth..s.Hovever, hand in hand with this develon-
ment has gonc a much more ninister onc, It fnvolv.: t:e
fallure to recognize what has happened to adult cducation
in the marketplace, For all nractical rurposes, adult
‘education' has been converted into adult training --
vocational and utflitarien trainfng, tut most of us hnve
refused to accept this realitv; we have rreferred the
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f1lusion that what {s carried on as 'adult education' is,
in fact, adult education, We don't want to accept the
fuct that the noble ideals of 'the founding fathers® in
adult education have 'gone down the drain'y we don't
wvant to accept the fact that ‘adult cducation,' as cur-
rently practiced, is frrelevant to the fate of man in
the modern world. How do we go about roving adult edu-
cation in & new direction? Iow do ve make it relevant
to the fate of man in the modern world? These are the
big questions; these are the questions we must come to
----- ‘ grips with, And yet, we have not even been asking these :

questions; let alone, trying to answer then, Ve have not P .

teen rsking them becouse we have come to accept the pre- ;

vaili g system of 'adult education.' To ask these oues-

' tions would involve calling into question the whole
systen, This, we dare not do., Vhat confronts adult
educators, &8s well as all educators, is a very real
predicament., The conditionn of the times secm to demand
that ve challenge the very system that sustains us and
gives 'meaning' (of a dubfcus quality) to our lives. So,
ve arrive at a point, where most discussions of this type
eventually lead, to a question of personal decision, Will
the individual adult educator (or educator) have the
courage to raise the questions that must be raised? And
then, will he be willing to take that action which is
called for? In terms of the times in vhich we 1live, this
is not a duty, it is only a neceasityé“ This n{ticle is
condensed in Adult Leadership, Vel. 18, No, 3, (Sept, !
1963), p. 80 TFree reprints of the full artjcle are
available by writing to Professor Webuter Cotton, Educa-
tion Department, California State College at Los Angeles,
Los Angeles, Califarnia,)

o — —

( 79) Cox, Harvey, The Feast of Fools, lew York: Harper-
Colophon Booke, 1939. The main theme of this book is
that Americen culture, by absolutizing history hes sown
the seeds of its own despair, Cox describes an alterna-
tive to the world view that absolutizes hi?tory in terms
of festivity and fantssy. By celebration (vhich Joins
! festivity and fantasy) man bears witness to his faith
: in another order {called cosmos or divine milieu) which
. transcends historical time and embraces past, present
and future in one event, Western man, Cox argues, has lost
faith in a transcendent order and concomitantly has lost
his ability to celebrates This hook is germane to a dis=-
cussion of & de-schooled society because in his discussion
of fantasy, Cox praises utopian thinking. The History-
R Absolutizing mentality regards utopian thinking as suver=-
fulous and a wvaaste of time, The cclebrating mentality !
revels in utopian thought., It is only throuwh utopias i
that men can create alternatives, saye Cox, to the !
dystopias of 198k and Brave New World, etc.,..Anyone vho |
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understands the dynamics of self-fulfilling prophecy can
understand the importance of Cox's view, 7The renaissance
could not have heapprened without the myriad acting-out
utopias of medieval monasticism, Utopien thinking and -
acting-out abcut alternatives to schooling can be dignified
-~ {f it needs dignifying ~ by reference to Cox's work,
(This iten was prepared by Tim Leonard,)

Cunningham, Luvern L, "Hey, an, You Our Princiral?:
Urtan Fducation as I Saw It," Phi Delta Kapnan, Vol.

Li, No, 3, (Nov, 19A9)}, pp, 123-128, Tronm the editor's
introduction: "fast May 12 principals fro a 'idvest

cit:r system cxchanged positions bhriefly with a nurber of
professors and adninistrators from the Collepe of Fduca-
tion, Ohio State University,...The dean of the OCU Collesr
of iducation, who had voluntcercd for the exchanse, vas
asnigned to what i3 generally reparded us the most dff-
ficult school ir the ceoperating systen, Cunninghanm:

"I arrived about 7:45 a.,m. 7 hnd read ahout the cit:'s
riots in 1066 and knew it wnc¢ near here that ther hed
sturted, I was aware too that this was a junior high that
hud been having its share of trouble,,..The cancer of hate
is latent within the student body. You sense its pover.
You sense its preaence and the prospect for its release

at any norent. You do not know wnen it will burst forth
and cascade around you.,,.Svstems should depress the
emphasis on nttcndance, I would even support abendoning
compulsory cducation for this part of the city, Fmpnncize
rrograms of interest and attrectivencssj de-emphasize
regimentations.ssIt ieg clear that we have no cxperts in
this sort of u‘ben education anyvhere.... 10 one has the
answer, Anyone who thinks he has is a fool,,.,Such educa-
tional institutions are an indictment of presidents and
scnators)y of Justices and teachersy of governors and
legislators, It is ludicrous the way we behave, Our
pathetic politicians wailing and wringing their hands,
srouting platitudes und diatribes. They say that bold
acts will not find favor with unnamed constituencies,

And we educators stand impotent, frightened, disheveled

in the face of such tragedy,"

De Beauvoir, Simone, The Ethics of Ambiguity, (Tranalated
from the French by Bernard Frechtman.) New York: The
Citadel Press, 1962, 159 pp. (psperbound edition).
"Oppression divides the vorld into twc clenst those who
enlighten mankind by thrusting it ahead of itself and
those who are condemned to mark time hopelessly in order
rerely to support the collectivity; their life is a pure
repetition of mechanical gestures; their leisure is Just
about esufficient for them to regain their strengthy the
oppressor feeds himself on their treanscendence and refuses
to extend it by a free recognition, The oppressed has
only one solution! to deny the harmony of that mankind '
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‘ from vhich an attempt 1s made to" exelude h!m, to prove
that he is a man and thet he {8 Jfree by revolting against
the tyrants, In order to prevent this revolt, one of the
ruses of oppression is to camouflage itself behind a
natural situation since, after all, one cannot revolt
against nature,” .

Deloria, Vine, Jr., We Talk, You Lietens New Tribes, lew
Tarf, HNew York, New York 1U022: The Maemillan Coey

808 Third Avenue, 1970, 227 pp. $5.95, Don't be misled
by the fact that this book is Ly an American Indien who
also wrota Custer Died for Your Sins, Jrom whet I have
read, it seems to me that this book parteakes of Illich's
call for "sarcasm,.to smile the social system apart,”
"Liberalism hias lost its credibility, It no longer
chtches up the spirit of the times, Where the vonversa-
tive is reactionary the liheral is reactive, The liberal
vaits for movenments to occur and then either casually,
self-righteously, and unconsciously buys them up or
frantically tries to relate to them, The conservative
views everything with suspicion, To him even the subway
is subversive becsuse it i3, after all, an underground
movement, The liberal wajts to find out if someone else
thinks the subway is good or bad, uad then pounces on the
most popular viewpoint, accepting it as his own and
lashing-out gelf-righteously at those who dfsagree with
him,...Indians should be ecstatic that the days of the
1iberal are waning. o other group has suffered as much
at the hands of libverals as have Indiang, Where whites
'velieve' in equality and are ective in civil rights

when they relate to the black community, they have been
"{nterested' in Indians, It is rather like the way I

am interested in collecting coins or someonc else is
interested in postage stamps,...In the past, vhenever

an Indfan d1d something sign'ficant, like support some
white liberal's program for Indiens, the lfbLeral stated
that the Indian was a 'credit to his race,' This accolade
wvas almost comparable to being named chief ~- and evervone
knous how dear that is to the Indian soul.s..A3 the
influcnce of liberals has declined, -the significance of
nany cvents has also lessened., ¥When poverty was dis-
covered, the 'do-good' element jumped into the fray with
the enthusinam of Prince Valiant swinging ‘.l1s ‘'singing
sword', Flving to and fra from conference to conference,
the liberals filled the vorld with the sound of airplanes,
vhere it was formerly occupied with music., How ruror has
it that Unfted Airlines may have to mothball half {ts
fleet as the desperate urge to confer begins to ebh,ss,s
Because the liberal always took it upon himself to speak
for and ahont the various racial minorities, isrues which
affected all raciel groups were alvays interpreted to each
group 8s if they shared a common burden, JIn fact they
did shere a cormon burden -- the liberal, Hin styvle and
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language have served to divide people rather than bring
them together..,There is no doudbt in my mind that a
majov crisis exists, I telleve, however, that it is
deeper and nore profound than racisn, violence, and
ecocncmic deprivation. American soclfety 1s undergoing

t. total rerlacement of its philosophical concepts, Words
are being ermptied of old meanings and new values are
coming in to fill the vacuum; Racial a tagonisms, infla-
tion, ecolopnical destructicn, end power grouns are all
symptoms of the cmergence of a new world view of man

and his soclety, Today thought patterns are shifting
from the traditional emphasis on the solitary iniividual
to as yet unrelated definitions of man as a member of a
srecific group.sssIt would appear to me that modern
sociaty has two alternatives at this point, American
peonle arc bein; pushed into now social forms because of

the carmplex nature of modern communications «nd transporta-

tion, and the competing forms of neotribvalism and neo-
feudalism, The contest of the future is between a rcturn
to the castle or thc tipi, The difference between the
castle and the tini is immense, yet there are such great
sinilarities that it is difficult to distinguish between
them, Each offers social identity and economic security
within a definite communal system, But the leveling pro-
cess of the tribval form prevents the hereditary contrel
over a social pyramid, and the feudalistic form has the
efficiency to create and control technology. Both are
needed if we are to rule machines instead of submit to
them, . With the negation of traditional Western valucs
the chances of & revival of Indians and Mexicans throusrh
nationalist : movements have considerably incresased,
Being non-Western and instinctively oriented toward group
values, they can nov bring their special genius to bear
on their problems, But they must hurry, With militant
young blacks and disenchanted white youth rapidly forming
combinations on the tridbal-clan basis, Indiens and
Hexicans may well miss the nationalistic boat, They run
the risk of being the last middle-cless people in the
United States,”

Domhoff, G, William. Who Rules America? Englewocd Cliffs,
New Jersey:s Prentice-Hall, Inc., 1907, 104 pp. (Availahle

as a Spectrum paperback at $2,45 from Spectrum Books c/o
Prentice-Hall, Inc,, Englevood Cliffs, Nev Jersey 07632,)
"Control of America's leading wniversities by members of
the Arnerican business aristocracy is more direct than with
any other institution which they control....Upper-class
control of major universitiea is achieved through such
financial support as family endowments (e.g., Duke,
Stanford, Venderbilt), personal gifts, foundation gifts,
and corporate gifts, and through service on the boards

of trustees, These mechanisms give the upper class con-
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trol of the broad framework, the long-run poals, end the
general atmosphere of the university..,.As might be

' expectcd, menmbers of the American husiness aristocracy
stressed technical and ypractical training in the univer-
sities they influenced, as opposed to traditional classical
education,,..The relationship between the corporate rich
and academia i5 Lest exemnlified by a school such as the
University of Rochester, lost of the University's Loard
{3 mede ur of officcra of such Rochcater-hased corpora-
tions ns iastman Hodak, Yerox, and Taylor Instrurment,
The chairman of the Vvoard, who is also the presidernt of
Xerox, explained the relationship as follows: 'M'o put
it an crassly as nossaible, it's a matter of shcer snelf-
interest -- dollars and cents, Xerox will live or die hy
technolojy,.'"

{ 84)  Domhoff, ¢, Willianm, The Higher Circles: The Coverning
Class in Arerica, New York: Randon liouse, Ine., 1970,
36T rvs (Available at 7,95 from Randon I'ouse, Inc,, 201
E, 50th Strect, llew York, llew York 10022,) 'Social
mobilit: is not central to the study. of the Armerican urmer
clasas of the twenticth century, Tor students of the urper
elasn, the findings on the small amount of rovement into
the urrer class are interesting because they provide a
basis for re-evaluating the efforts of the urmner-class
publicists and upper-class historians, They also east
doubt on the value of the claim that rapid social mobility
has fnhibited the develorment of class conscicusness or
cohesion in the highest stratum of American socicety..se.
*oderate leaders within the upper class, sonevhat restrained
by their more conservative brethren, have rade the key
dccisions of the twentieth century; these roderatc lcaders
have been helyped in cvery arca -- foreign policy, domestic
policy, proparanda and espionage =- Ly & small number of
highly respected acadenic experts vho are situated in a
handful of prestigious and richly endoved universitiese...
The American urper class is a governinp class, by which I
mean & social upper class which owns a disproportionate
armount of the country's wealth, receives n disproportionate
share of the country's yvearly income, contributes a dis~
proportionate nurber of {ts members to governmental Lodies
and decicion-making groups, and dominates the policy-
forming process through a variety of neans....The governing
class nanifests itself through & power elite which {s its
operating arm,"

( 85) Domhoff, G, Willian and Hoyt B, Ballard, editors. C,
Wright Mills aend The Pover hlite, Bostoni Beacon Press,
19 278 PP . This compilation contains two essays on
Hills as a man and as a socioclogisty eleven critiques of ;
The Power klfte Ly such "Liberal,"” "Radical," or "liigh-
brow" critice as Talcott Parsons, A.A. Berle, Jr.,
Robert S. Lynd, Herbert Aptheker, Richord Rovera and
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‘Danied’ Beu. Milla% own reply to‘r'mw; of hia ‘Booky" and

a final essay by Domhoff "to ﬁrovide comment on the later

feviews (not covered by Mills), and to survey the dis- ' -

_cussion from a perspective of ten years and recent -

research,” Domhoff concludes: "With or without altera
tions end qualifications, The Pover Elite stands as tall

in the 1light of racent events as it did in 1956 when it
crashed in on the Great Amecrican Celebration with its
detailed description and provocative indiciment of the
structure of power in modern America, Not only did it
present a new conception of how the United States is ruled,
but it forced pluralists and Marxists to rethink, make
explicit, and defend their own positions, It is a land-
mark of political sociology that will be read with more
than mere historical interest for many years to cone, &
Leacon to the intellectual craftsmen on whom Mills placed
his hopes for the rational and humane world he passionately
sought,"

Douglas, William O, Points of Rebellion, New York:
Vintage Books, 1970, 97 pp. (Paperback edition available
at $1.95 from Vintage Books, o/o Random House, Inc., 201 E,
50th Street, New York, New York  10022,) The universities
should be completely freed from CIA and fron Pentagon con-
trol, through grants of money or otherwise, Faculties and

students should have the hasic controls so that the univer- .

sity will be a revolutionary force that helps shape the
restructuring of society. A university should not be an
adjunct of business, nor of the military, no: of govern-
ment, Its curriculum should teach change, not the status
quo. Then, the dialogue between the people and the povers-
that=be can start} and {t may possibly keep us all from
being victims of the corporate state,"

Duberman, Martin. "An Experimer’ in Education," in The
Uncompleted Past, by Martin Dubermen, MNew York: Random
House, 1980, BTh pp. (Available at $7.95 from Random
Heuse, Ine,, 201 E, 50th Street, New York, New York 10022),
"fhe entire superstructure of authoritarian control in our
schools must give way if we are to enable people to assume
responsibility for and to take pleasure in their own lives,
e cannot expect aliveness and involvement when we are
busy {nculcating docility and compliance, In this regard,
the false distinctions that separate student fromn teacher
must be broken down, ¥hat do we think tities like 'pro-
fessor,' 'sir,' or 'mister' achieve? Perhaps the illu-
sion of respect, but certainly not its reaiitv....The
aimple dualism which pretends that educatien is concerned
solely with 'informing the mind,' and therapy w'th 'under-
standing the emotions' falsifieas our everyday cxperience,
No one actually functions on the basis of such ncat
categories} our emotlons always colsr our {ntellectual
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‘sustain one's ellegiance and comitment of life."

P LR L R T I S e

views, and cur minds are continually *ordering' our emo-
tioual responses,,..{I continue to use outmoded, dual-
istic %terninology like intellectual and erotional
because rore accurate vocabulary is not yet available,)"

Duberman, Martin, "Review of Silberman's 'Crisis in the )
Classrcom,:" fhe New Yerk Timec Book Review, {Sept, 20, '
1976), pp. 9+, "His took it & formidable indictment of

rll levels or education in this country....It is Silrermean
vko has reminded us that whenever anyone discusses the

'aims of education,’ he Is Incscapably dealing in the '

besic question, What kind of human t2ings and what kind
of scciety do ve want to viroduce....Men like Nrill and
I'. it heve made moye of an eifort than Silberman ¢o out-
line the premises and examine the ramifications of the
perticular model of human behuvior {mplicit in their
work, !Most of filbermun's encrgies have gone instead to
detailing the current horrors of the schools, And on
that level, no took has done a Letter job,"

"Educatore 'Stewards of Future,'” Citizen
Journal, Columbus, Obio, February 22, 1971. "“Novice
G. Fawcett, pre.-ident of Chio State University, said
Sunday school administrators "need to recover both con- ;
fidence snd authority" if they are to be responsible ;
'for the quality of life ca this earth.'™ "'The slow, .
tortuous grwth-process of public education has drought i
us to the greateat and most demanding undertaking ever :
attexmpted by un organired gociety - responsibility for
the guality of Jife oa this errth,” he said, "In order :
to shoulder so Herculean a task, administralors need to ’
recover both confidence and authority. And if <ne rakes
ratjonul aliovance for the fallibility of human beings, :
whatever the jov they sttempt, there is in past and ;
yreseat perloruance more ihan enocugh Justification for
the resumption of both,'" "The OSU preaident said 'our
authority mist find & convincing imege, and ft must dbe
excrcisad without suthortiarianism,*"

Eller, Vernard. The i{ad Morality o1 The Ten Cormandments '

Revinited, New Yorks Abingdon Press, 1970. Comments by
Eller, Professor of i'aligion at La Vern~ College, on the
Ten Commandrments using as illustrations cartoons from
Med Mszazine, The soft covar book rells for $2,79. "I,
Y0U 7HALL HAVE NO OTHER 0ODS BESIDES ME,...the comnand-
ment suggests, free men vill take cave that their wvorship
is devoted golely to the one God Yahweh, the God of Free-
dou, To share his worship with any other god or godesgube
stitute {8 t0 court encliavement, because none of them are
big enough and great enough and real enough to merit or
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( 91) Farber, Jerry, Thes Student ss Nigger, New York: Pocket
Books, 1959, 112 pp, \Payervack available at $1,10 from
Pocket Looks, 1 West 39th Street, New York, New York
10018,) According to the author the title essay of this
book cf essavs has bteen reprinted in about 500 publica-
tions, "two high-schocl teachers in the Los Angeles area
were fired on the spot for recading it tc their classes,
"eanpns editors who have rey “inted it have routinely
been called on the administre.ion carpet,” but "I Lave
receives scarcely any criticism from students on the

. ) articie.”" "Student's are society's slaves and teachers

, are no uore than overseers, It's a mistake to get hung
up exclusively in a strugrle egainst teachers Just as
it's > mistake to let one's anger toward ghetto cors
obscure Lhe larger threat of the racist society that pays
their salarr and burs their bullets,..,.Democracy in school
doesn't meen that we vote on what's true; it neans that
education isn't anything vhich is done to somebody.,..
Learning isn't a duty that we must be flogged into per~
forming; it's our birthright, our very human specialty
and Joy. DPlaces to lcarn are everywhere, o are reasons
to learn, All we need, occasionally, is a little help
from our friends,...There is a kind of castration that
roes on in schools, It begins before school years with
narents® firs% encroachments on their children's free
unashamed sexuality and continues right up to the day
when they hand you your doctoral dipvloma with a bleeding
shriveled pair of testicles stapled to the parchment.es.
WYhet's missing, from kindergurtea to graduate school, is
honest recognition of what's actually hapnening -~ turned-
on awareness of hairy goodies underneath the pettipants,
the chinos and the flannels, 1t'a not that sex needs to
be pushed in school} sex is push cnough, But we ghould .
let St be, where it is and like it is. I don't insist
that ladies in Junior high school lovingly caress their
students' cocks (someday maybe); howvever, it is reason-
able to ask that the ladies don't, by example and stricture, i
teach their atudents to pretend those cocks aren't there, !
As things stand now, students are psychically castrated ,
or spayed -~ and for the very same reason that black men
are castrated in Ceorgia: Yecause they're a threat,"

Cam mmpam -

( 91a) Fawcett, Novice 0. "Address by Dr. Novice G, Pawcett,
President, Ohio Gtate University." Congressional Record -
Senate, March 30, 1971, 64100, "Learning will extend
itself over the entire life span, from infancy to final
ending, It will go into the home, and the vast reaches
of leisure, and ths islands of industry - a union already
solidified, and symbolized, by our Center For Tomorrow,
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‘pursuits we do nop yet know, it vill)’be continuous. - Edu-
cation will be both a moving target and a moveable feast,’

-

In an unrelenting search for truth, it must be anchored to .
the immutable verity vhich Adlei Stevenson phrased in these -

words:s We travel tugether, passengers on a little space-
ship, dependent on {ts vulnerable regerve of air and soil,
We are all comnitted for our safety to its gecurity and
peace, and preserved from annihilation only by the care,
the work, end the love we give our fragile craft."

Fischer, John H. "Who Needs Schools?" ‘Saturday Review,
Vol, LIII, No, 38, (Sept, 19, 1970), pp.-—B—_-x'{ 79+, Fischer
is president of Teachers College, Columbia University.
"The issue whether schools should be publicly or privately
contrelled, competitive or monopolistic, is overshadowed,
however, by a prior and more basic question:s Are they
necessary? While a flat negative answer would be as
irresponsible as it would be shocking to most people,

the question cannot be dismissed out of hand,...The vadical
question must be raised, for it deserves a well-considered
response,”

Fii~drich, Carl J, The New Insge of the Common Man,
Boston: Beacon Press, 1950, 302 pp, "1In the United
States the intelligentsia, whether benevolernt or male-
volent, continue to think of *the masses' or at eny rate
of 'the other fellow' when they speak of the common man
ves.Time and again I have had to point out that ‘the
coxmon men is you and me' ~- that the common man is
‘everyman' when not concerned willi his rpecialty,....
Politics in a democracy is adult education, at least
half the time, Wx may not think of it that way, but the
educational value of a free discussion of public affairs
ia nevertheless one ¢f the most important arguments in
favor of democracy, John Stuart Mill put it very vell

in his Representative Government, Arguing against the
Greek phiEosopﬁera, eapeelafi§ Flato, he pointed out

that the notion of an ideal king is bad, beceuse the moras
benevolent his rule, the more enervating its effect in
the long run, 'Their minds are formed by, and conasenting
to, this abdication ¢? their own energles,' It is this
active participation vhich makes of democratic politics
a school for adults, How can this participation be
elicited? How can wve rouse ourselves to facing the seae
issues vhich the schools are groping toward in their work
with childrent"

Fromm, Erich, The Revolution of Hopes Toward a Humenized
o Neu Yorki Ton s, Inc,, o 1

Technol PP
lAvaiIFEEe in paperback at 95 cents from Bantam Books,
Ine,, 666 Pifth Avenus, Kev York, New York 10019 or in
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hardback from liarper and Row Publishers, Inc., 49 E. 33rd
St., lew York, New York 10016.) "The conclusion seems
unavoidable that the idees of activation, responsibility,
participation -~ that is, of the humaafzation of tech- -
nological society -- can find full expression only in a
movement vhich is not bureaucratic, not connected with
political machines, and which ia the result of active
and imaginative efforts by those who share the same aims,
Such & movement ftself, in its organization &and rethod,
would be expressive of the aim to which it is devoted:

to educate its members for the new kind of society in
the proccas of siriving for it."”

( 95) Fromm, Erich, The Sene Society, New York: Rinehart &
Co,, Inc., 1955. . 370 pps "Why should society reel
responsible only for the education of children, and not
for the education of ell adults at every age? Actually,
as Alvin Johnaon has pointed out 30 convincingly, the age
between six snd eighteen is not by rar ss suitable as is
generally assumed, It is, of couvrve, the best age to
learn the three R's, anG lunguages, but undoubtedly the
understanding of history, philosophy, religion, literature,
psychology, etcetera, it limited at thiz early age, and
in faet, 2ven around twenty, at which age these subjects
are taught in college, is not jideal, In many instances
to really understsnd the prcdblems in these fields, a per-
5on st have had a great deal more exverience in living
than he hes had ut college sgu, For many people the nge
of thirty or forly is much more appropriatz {cr learning
=~ in the gense of urlersrvarding rather than memorizing w-
than school or college sge, and in meny instances the
goneral interest is also greater at the .cier cge than
at the stormy period of vouth, Jt is around this age
also at vhich & person showd be free ‘o change his
occupation completel;, and honce to have a chance to
study ageiy, the seme chance which today ve permit only
our youngsters. A jane society must provils possibilities
for adult educatior, much as it yrovides today for the
schoolingy of childreas, Thia principle finds expression
today 1. the inursesing nuaber of aduli.educatfon courses,
Lut all thess private arrangements 2ncompass only a small
segnant of the populstion, aad the principle needs to be
applied to the oopulltion u s vhole,"

{ 96) Oobel, Frauk. The, Third, Force: The g_qychol of Abraham
. .lcv Yorks GOrosaman Publi lhers, 1970, 201 pp. PP,
«95, " hird Force Pesychologs is the name Dr, Maslow
£ave to the movement lic fathered, a serious and rapldly
groving movemeny tha’ is challenging the most dasic
precept on vhich the study of man hes been based for a
. century, It rejects ¥reud's Sictatorship of the subcon-
scious and the mectenia%ic world of the Behaviorists,
oy fs
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In their steed,’ it proposes & new philosopﬂy of man, an
optimistic hunan avareness that sets man free to be man,
to create and grow, to control his choices and goals,,.
The Third Force is the first book to present Meslow's -
theories to the layman, In addition to explaining the
new philosophy of man, it contains a large section of
case studies, showing the epplication of Third Porce
theories to business and industry, psychotherapy, com-
munity life, and schools, In all, it is & lucid and
intelligent guide to one of the crucial ideas of our
tine,"

Goodman, Faul, Compulsory Mis-education end The Com-
nunity of Scholars, New York: Vintage Books, 19Gh,

“39 pp. (Puperteck available at $1.9S from Vintage

vooks, ¢/o Nandon livuse, Zne., 201 I, 50th Street, Mew
York, llew York 10022), "The dominance of the present
school eispices prevents tny new thinking about educa~
tion, ulthough we face unprecedented conditions....

The immediate futute of our country seems to me to have
ivo looning prospects, both gloomy. If the powers-that-
be proceed as stupialy, timidly, end ‘politically' as

they have been doing, there will be a bad breakdown and
the upsurge =f a know-nothing fascism of the right,
Incidentally, let me say that I am profoundly unimpressed
by cur so-called cducational system when, as has happened,
Governor Wallace comes from the South as a candidate in
liorthern states and receives his highest number of votes
{in some places a majority) in suturbs that have had the
rost years of schooling, more than 16, The other prospect
-~ which to be frank, seems to me to be the goal of the
school-monks themselves -— i8 a progressive repimentation
and brainvashing, on cclentific princinles, directly tovard
4 faseism-of-the-center, 1784, Certainly this is not any-
body's deliberate purposej ut given the maturing of < .toe
mation, and the present dominance of the automating spirit
in schooling, go that all of life becomes gecred to the
automatic system, that is where we will land,"

Goodman, Pavl, "High School is Too lb.ch,” Psvcholo
Today, Volume kL, Number 5, (October 1970), pp. 25, 2%,
33. "In my opinfon, the majority of so-called students
in college and high schools do not want to bve there and
ought not to be, An academic environment is not the
appropriate means of education for most young people,
including most of the bright....If the scuools werec truly
volu tary associations, the disorders would never occur
or wvould be immediately quelled by the members who would
protect what they love,...My dias is that ‘teoching' is
largely a delusion., FPeople do learn by prectice, but
not much by academic exercises in an academic setting
e0e.The school systea has taken over a vast ypart of the
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from age tvo, and training for every occupabion as vell as |

citizenship, sexuality and the humanities, Yet with trivial
exceptions, what ve mean by school - a special place, & -
curriculum, departments, texts, lessons, scheduled periods
marked by bells, specialist teachers, examinations and
graded promotions ~ is & sociological invention of some
Irich monks in the Seventh Century to bring a dit of Roue

to wild shepherds. It is an amazing success story."

Gouldner, Alvin W. "The Gift Relationship." ‘The New York
Times Book Review. (March 21, 1971), pp. 2, 20, (A review
by Gouldner of The Gift Relationship by Richard M, Titmuss,
339 pp. New York; Pantheon Books, $6.,95.) "The cormer-
cialization of human blood, then, derives not from some
thoughtless inadvertence of social policy, but from the
bent commitment of our type of industrial society to tresat
human labor ac akin to other market ccmmodities, If we
can and do buy and sell a man’s lifetime and energies, if

we have consented to treat iuch of existence as a commodity,

ve must not be surprised {f men do not bogrle at traf-
ficking in blood, The commercialization o: blood tokens
the extent to vhich the moat sacred presuppositions of

our culture have been penetrated and distorted by the
norms of venality..,.Titmuss does rot seem very hopeful
that, once instituted, commercialization can be replaced
by a return to voluntary donations, For those nations who
have taken the road to commercialized blood banks, the only
practical hope seems to be to bring them under state con-
trol and to fordid such commercielization by law, In the
end, then, he gseems to tell us that our only practical
alternative is a choice between the commercial vampire

ani the bureaucratic vampire, If one bears in mind that
the problem of distributing blood is essentially akin to
most others bearing on the public welfare, it would appear
that our future is to be shaped by & joyless necessity."”

Greeley, Andrev M, A Future To Hope In. Oarden City, New
Yorks Doubleday end Company, Inc., 1969, 236 pp. (Paper-
back edition availavle for 1 25 from Iraga Books, & divi-

_ sion of Doudleday and Conpany.) "It is pretty hard to

grow up in American society without having feelings of
inadequacy and failure,...In Americon society, also, com-
petitiveness is so intense that moust young pec: ‘e sre
trali ¥d for competition early in life, Love is given or
withheld, depending on how successful the child i{s in the
competitive evalusticn, Comparisons begin with one‘
wveight at birth and proceed on to the sise of one ]
funeral, vith such high points in betwveen as one's first

step, the mastery of tcilet hadits, marks 17 grammar school, .
- goeicl success in high school, the score of the National ;

Merit or College Board or Oraduate Record exams, the site
of one's wedding, the importance of one's job. the success
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of one's marriage, the size of one's car, the material of
one's spouse's coat, and the nefghborhood in which one
lives, Thus the typical middle-class American sdolescent
arrives &t the tig leap toward adulthood with a checkered
rccord of success ard failure, in most cases hardiy suf-
ficient to assure hic own dignity or wortn., If the
adolescent is to herome an edult 'self,’ %e must acquire
morality, playfulness, self-raspect, faith, creativity,
and courage,"

(101) oGross, Beatrice and Ronald, Editora, Radlcal School
Reform, New York: Simon and Schuster, 1989, (37.95
in hardback) Contains ariicles by Kozol, Holt, Goodman
and 23 others. TFrom the introduction: "te have hungled
badly in education. IHot merely in the ways noted by
nost school critics: too little money for education,
outdated curricula, poorly trained teachers, But in
more fundamental ways., It isn't just that our schools
fall to achieve their stated purposes, that they are not
the exalted places their propcnents proclaim, Rather,
many are not even decent places for our children to he,
They damage, they thwart, they stifle children's natural
capacity to learn and grow healthily, To use Jonathan
Kczol's frightening but necessary metaphor: they destroy
the minds and hearts of our children."

(102) Hampden-Turner, Charles, Radical Man, Cambridge, Mass-
achusettss Schenkman ublishing Company, 1970. l'033 rP.
"If (student) radicals seem to hate everything America
represents, at least part of the reason is that freedon,
democracy, love of neighbor and the appreciation of

heritage must be rediscovered in action, rst learnt by rote,

Genuinely free men create their own heritage, tiiey doubt
received visdoms until these are proved in situ, There

is an absurd contradfiction in being lectured about free-
dem while sitting in straight rovs and taking feverish
notes. There are similar contradictions in the social
sciences vhich know about people without knowing then,
because research is spllt from teaching, perception is
split from action, truth is split from communicability,
and intellect is split from emotional experience, No
wvonder the Berkeley campus exploded shortly after students
were told that 'Free Epeech! was permitted but not if it
had any consequences in political action beyond the campus.
Acsdemic traditicas and sdministrative rules fragment the
dyvelopmental cycle into isolated segments, Thia is
psychological and verbel violence at ita worst,”

(103)  Huberman, Michsel, "Reflections on the democratization of
secondary and higher education,* Iny THE TIMES EDUCATIONAL

' T, London, Sept. 21, 1970, p, 10, "At a time

en the nev vave of educttional psychologists, inspired

™

‘
I

|
5
|

A S M e e —— S e @ 16 A e et S o ™ e —————— e 4 = W A M S @ Ae s o s ot m—.
. - . j

t . . . .

Ty PO R T “ v L o Y

\ .

i e -



WO I e B R SO S i A p
‘ a PRI ..'[,v}._‘ Ko "' «“‘.;'.;i;s,_{.;}’}s%_‘;». v ;'.'5,"" L AT T i
s .j i : Lo ‘1\ R -":I'J.;ﬂgé” Y . ‘ . ".
"oy 4 -y : R ‘ v B8 v N 0
. ’ , ' “‘.; ," .»_A" . - ; i . | s N
; by Bruner and Inhelder, .can show that any concept can e j,.{ SN
: teught at any age, and when primary and secondary school- | . . .
! ~ children are working in areas which only & few years ago R
: were confined to higher education, the argument cannot - {
' long persist = to quote Charity James - that knowledge
w11l turn to mud if it is too droedly spread," D

(104)  Huntzinger, Howard, "Pemberton Urges Law Lowering School
Age," The Columbus Dispatch {(Jenuery 21, 1571},
Columbus, Chio, 'State Rep. Mack Pemberton, R-Columbus,
is pruposing legislation that woulé meke attendance at
school a privilege and not a requirement for students 14
and older, The veteran school teacher, principal, coach
and administrator admitted Thursday the jurpose of his
bill is to expel troublenakers and allow them to learn
how hard life can be without an cducation, 'Teachers row
ore spending 95 yper cent of their time on 5 per cent of
the students,' Pemberton stated, "This small percentage
of gtudents who make themselves a nuisance hope to get
. kicked out or school,' he continued, 'liv bill would help
‘v ther accomplish their mission, Iy bill would let them
w f0 out and ret some sense. They then mipght wnke up and
' 0 back to schocl after they find cut how unqualified
they are for joly,' Pemberton said his bill would do
avay with work mermits which ncv enable a student 16 or
older to leave school, ‘Work permits are a farce,' he
said, The lawmaker sald the problem now is that students
are required tc stay in school until they are 18 unless
they have o work permit, ‘'If they drop out for a year
or two at 16 to 18,' he said 'they are reluctent to
return to school even if they feel it is advisable, This
is because they are so much older than the other students,'
liowever, Femberton said he believes 14 to 15-ycar-olds
would *'see the light' and return to school and not have
the age embarrassment, ‘My proposal would take away an
issue from the nroblem students,' he continued, 'They
balk because school is a requirement, ‘hey don't want
to be lorced to do something,' Pemberton contended the ,
child that lacks the nroper motivation and attftude is 5
wasting not only his own time but that of the teacher i
v, and other students," 4

(105) Hutchins, Rohert M, The Learning Society. MNew York: ‘ ;

. Frederick A, Praeger, Publishers, 1960, 142 pp. (Paper- i
back edition availsbie at $1.25 from Mentor Books ¢/o ifev
American Library, 1301 Avenue of the Americas, lew York,
Nev York 10019,) "Is it possible to go further and
foresee the learning socliety? This would be one that,

I B in addition to offering part~time adult education to
avery man snd woman at every stage of grown-up life, had
succeeded in transforming its values in such a vay that
learning, fulfillment, becoming human, had become its
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This ic what the Athenians did,.5,They d1d nct have much .
of an educational system. .But they have been educators -’
of the human race, In Athens, education was not a .
segregated activity, conducted for certain hours, in
certain places, at a certain time of lire, It was the
aim of the society. The city educated the man, The
Athenian was educated by the culture, by paideia, Thie
vas made possible by slavery, The Athenian citizen hed
leisure; the Greek word for leisure is the origin of our
word for school, The Athenian vas expected to turn his
free time into leiswre, into learning how to govern hinm-
self and his cormunity. Slavery geve him the free time
sessifachines can do for every modern men what slavery
dia tor the fortunate few in Athens, The vision of the
learning society, or, as Sir Julian Fuxley has put it,
tho fulfillment society, can be realived, A world com=-
munity learning to be civilized, learning to be human,
is aﬁ last a possibility, Education may <ome into its
oM,

Keller, George C, '"lhe Cost == and Price ~- of Educetion,"
Nation, Vol. 210, No., 8, (Mavch 2, 1970), pp. 2u2-2uk,

As education has moved to stage center, as it has become
instrumental to econonic and military supremecy, the cry
rises that it is being distorted and shackled, Has
education become increasingly an enterprise dedicated to
the production of 'useful’ knowledge and of specialirzed
'brainpover't Is the very nature of 'rationality' being
subtly redefined —- from a process of raising disturbing,
couplicated, interrelated questions about the ingredients
of a good life and a just society to one of refining the
data and methods of particular fields, whose place and
aims are largely unexamined and vhose results for society
are unmonitoredt"

Keubler, Joseph E, YAT4T Chief at Akron Ui Cut Educstion
Cost Spiral,"” Akron Beacon Journal, January 1971, A top-
renking businessmen is convinced it is time for Americans
to take a look at the ever soaring sums being spent for
education...<d: I, Romnes, chairman of American Telephone
and Telegraph Company told an Akron sudience Thurgday he
raised this question becauce 'we are moving into an era
of limited resources cnd increasingly urgent debate as to '
hov this money ought to be allocsted,...In turning to edu-
cation costs, he said if his information is correct, U.S5,
spending for elucation has grown at a compound annual
rate of more than 13 pot, over the past 10 years and nov
stands at $70 billion,...Outlays for higher education
account for about 27 poet of that total and have teen
rising at a rate of uore than 1k pet," 'How long can
growth rates like these be sustained?' he asked. ‘'How
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long SHOULD they be sustained?'"

Knowles, Malcolm S, "An Experiment with Grouo Self-
Directed Learning: The Learning-Teaching Tean," in

The Modeirn Practice of Adult Education: Andrago

Versus Pedapo,sv, By “alcolm Knowles, lHew York: Associe~
tion Press, 1970, Also in The Chanping College Classroom.,
Edited by Philip Runkel, Roger Harriron, and !‘arpgaret
Runkel, San Francisco: Jossey-Bass, 1969, (The Knowles
book can Le ordered at $12,95 from Association Press, 291
Broadwayr, llew York, New York 10007.) "(An) ohservation
thiat is suprortcd by a larpre volume of evaluative state-
rnents obtained from students at the completion of their
degree programs (using this approach) is that for most
students learning to hecome sclf-directed learners is a
euphoric, ego-cxpunding experience, They report, that
vhen they cure into the rrogram, tucy vieved education

as a chore, & self-deprading necessity, or, ut best, a
mostly irrelevant means for paining a stalus-conferring
degree, But when they really mastered the art of sclf-
directed and collaborative learning, education became a
thing of tcauty, an aesthetic experience, a life-

Ca enhancing activity,”

(108)

Knowles, Melcolm, From & transcription of a Video-tape
Presentation to a conference on mass media in university
adult education held by UCLA Lxtension, March 23, 1970,
“The first pronosition I would like to make is that in
, the next decade or two, there will be such a tremendous
, . expansion of adult educational sctivities that existing
resources and facilities cannot possibly meet, the need
that will emerge, There isn't any question in my mind
that by 1980 it will te an accepted fact of 1life in our
culture that adults will attend educational institutions,
. engaging in educational activities, as it is now accented
that all children vill engage in cducationsl experiences,
( . Adult education will become, 1 am very confident, as much
a poxrt of the day in day out existence of adults as it
has been in the past generations for children, So ve

are in for a massive expansion in vhich ve are simply
going to have to make better use of the mass media and |
other technologizal devices than we ever have in the

. mt'" ‘ .

{110}

Kulich, Jindra, Ap Historical Overview of the Adult Self-
ers Vancouver ¥, British Col s, Canadat Univer~
sity Extension, University of British Columbia, 1970,
1) pp, mimeographed, EDRS Order No. ED 037 648  MP $.65
- HC 5§.29 Available from the ERIC Document Reproduction
Bervice, P.O, Draver 0, Bethesda, Md, 20014, "One can
say, geneally, thet up to the fairly recent wide-spread
and readily availadle schooling for everybody, self-edu~
- oation vas the prime way for man to cope with the world
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“to continue on learning,

around him....with tie introduction of free compnlaory o)
education for children, following the industrial revolu- -
tion, many educators have forgotten the need of the adult
Although the working man struge
gling for his place in the industrial soviety and the
lorth American self-made man provide us with ample
examples of the self-educated adult,...If we search for
support for the claim of nan's ability as a self-learner,
ve can find it already with the Greek philosophers,
Socrates spoke ebout the wise as those who have mastered
self-controi, and declared himself as a self-learner who
is not ashamed to learn from everyone around him, Pleto
saw as the ultimate goal of education of young the ability
of the adult for self-education,.,..On this continent,
Benjamin Franklin can be seen &3 one of the early leaders
in self-cducation, His Autobiography is not only a gosnel
of the materially successful self-made men; it also points
out the way to self-education through reading and dis-
cussion....Life-long inteprrated learning can succeed only
if we mobilize the human ability to learn throughout life
in a system&tic vay. Inderendent study, and the self.
learning adult, will have to form a considerable part of
this {ntegrated, 1life-long system of education,”

Laing, R,D, Knots, HNew York: Pentheon Books, 1970,
"They are playing 8 game, ‘They are playing at not
playing a game, If I show them I see they are, I
3hall break the rules and they will punish me,

I must play their game, of not seeing I see the pane,"

Lauter, Paul and Florence Howe, "How the Scheol Systenm
is Rigued for Tailure,” New York Revi:iw of Books, Vol, 1k,
No. 12, (June 18, 1970), pp. 14-21, "Are the schools
'failures'? Ir they do not accomplish the gouls which
educators have laid out for them, it may well be that

8ll they need -~ as the CED, Congress, and Fantini and
Weinstei.. urge -~ is more money, more innovation, more
machines, more specialization, It may also be, however,
that the stated goals of American education are decep-
tive and irielevant ones, that their pgrand rhetoric
¢louds the character and social objectives of the schools
«eveWtat 1f the apparent *railures' of the American edu~
caticnal syetem have served necessary functions in
American society? Perhaps the schools, like almost all
other American institutions, heve Leen very, indeed hor-
rifyingly, suciessful,,..In their conacious atterpt to
{npose personal habits of restraint, self-control, dili-
gence, promptness, and sobrialy on their atudenta.
particularly those from 'loose,' 'shiftless' (or 'dis-
advantaged') backgrounds, schoolmen served the desires

of business for a disciplined and acquiescent work force,"

Leggett, Stanton, "Thirteen Inperatives for Boards in
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the Seventies," Americdh School Board Journal. (October ‘

1970}, When Rep, La\u'ence J. Burton (Uteh) inserted

this article in the Congressional Recoxd for Oct. 14, 1970

(p. E9429) he stated "Mr, Stanton Leggett, one of Averica’s

t forerost educational consultents, outlines come of the new

thoughts bvoardmen will have to have, and the new actions ;

they will have to take -~ if ‘public education that is

really free is to have a chance of survival in the ‘

seventies." Leggett: "5, The old must listen to the {
H

young, If the language is strident, it is, in part,
becauce the issues are great,...7. Watch the nonschool
grov and grovw and grow,...13. The schools had vetter do
more than just survive."

{114) Leonard, George B, Fducation and Festasv, New York: oot
Dclacorte Press, 1968, 237 pps "The icea of education T
i as the most effective human change agent is by no means ‘
nev, But I have tried to broaden and simplify educa- !
tion's definfition, to expend its domain, to link ft with
the nev technology and. to alter the relatfonship between
educator and learner, As a chief ingredient in all this,
' as vell as an alternative to the old reinforcers, I have
P named “ecstasy" - joy, ananda, the ultiuate delight,.,.

o Our society knows little abou’ this inpredient, In fact,
every civilization in our direct lineage has tended to fear
and shun it as a threat to reason and order., Jn & sense,
they have been right, It is hard to imegine a more
revolutionary statement for us than 'The natural condi-

. tion of the human organism is joy,' For, if this is 1
trus, we are being daily cheated, snd perhaps ‘he social !

!

]

S

systen that so ruthlessly steals our birthright should

be overthrown....Hov many of us can live through three

or four utterly joyful days without feeling, shortly

aftervards, that our plane will crash or that we shall

e struck with lightening? It is deeply embedded, this b

socictal teaching, And vhen a highly visible segment of ' )

our young people, sometimes through shortsighted means,
i devotes all ita days and nights to the vursuit of joy,
hov many of us do not feel deeply threatened? Joy does !
threaten things-as-they-are, Ecstasy, like nuclear | o
energy, is dangerous, The only thing that may turn out T LA

!

to be more dangerou~ is shunning it and ¢linging to the
' old vays that clearly are dregging us toward destruction,"

(1i5) Levy, Sidney, The Meaning of ¥c: Chicagos The Center :
for the Study of Liberal ghncation for Adults, 1963, 17 pp. SN
$2.00 Syracuse University Press, Box 8 University Station, RERTI
Syracuse, Kew York 13210, "In the paat, work has been ) :

: the great necessity, It is clearly less so now for . e

great numbers of people in this country, meking the dis- . ‘

: covery of oneself through non-work activities more pose LT

I sible than before, Work-pride may well be diminished CorE

even for those still devoted to it; but vhat it demands

L4
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may well become more complex, It is perhaps paradoxical,
then, that non=-work, by providing the greatest opportunities
for those elements of sponteneity and imagination that

make for fuller flowering and fruition of individuality -
if they are seizedl - may contribute the most to the kind
of self-love that is a deep aspect of being & good and
successful worker,"

S — —

cert of Lifelong Integrated Learning, "Lducation Perman-
ente,"’%nd Some Implications for University Adult Educa-
tion, 60 pp. Excerpts from working papers, presentations
~e and discussions at a seminar on Education Pernanente con-
vened by the International Congress of tniversity Adult
Education at the Washington Square Campus of Hew York
University on August Sth to Tth, 1967, (For information
on price, auvailability, and ordering write to International
Congress of University Adult Education, Mr, William
McCallion, Chairman, }c'lasters University, Hamilton,
Ontario, Canada,) Contributors include W,J, McCallion,
J. Roby Kidd, John Walker Powell, Rohert Theobald,
4 Bertrand Schwartz, Peter E, Siegle, T.C, Lai, Ayo
Ogunsheye, Sidney Raybould, and Ahmad Abd Al-Halin,
J. Roby Kidd: "Am I totally mad to drcam about a single
organization of teachers, teachers of all ages, of all
subjects, full and pert-time, united around their common
allegiance to learning? lad or not I am willing to take i
a small wager that it will come before th2 end of this
century, And vhen it does, teachers will begin to have
and to deserve the strength and power and responsibility :
that is demanded by their higher calling." i

j
!

(116)  Liveright, A.A., editor., Occasional Paper II: The Con- i ]
|

{117) Meheu, Rene. "Toward nn Educstion Permanente," Convergence, o
: Vol. 1, No, 1, (1968), (Original article in French, An
X ‘ English translation is available without charge by writing
te Convergence, P.O, Box 250, Station F, Toronto 5,
) Ontario, Canada,) "Personally, I am convinced that the

time has come for a radical re-examination of the contents, =

' the methods, and the apparatus of education....For the first v
o _ time in history it is now possible to tackle the problem LT
DT " of education and endeavour to find solutions on a world- Vi
: wide scale, Ve must not hesitate, then, to put forward .| % -, .
! nev snd bold theories,,..The developmeut of adult educa- N
. ' - tiom im undoubtedly hampered by the difficulties of 1life, . | . - -
N _weariness and attrition, and budgetary restrictions, But ! ..i.i
{1 the moat serious cbstacles are of a subjective nature: L
NN skepticism and intellectual sloth, supported by the . y S
N A o routine of institutions., Finally, it is only when adult A A
i . education becomes for every man both a right and an urge, 1 ...
. r; & duty and a source of pleasure, that it will at last )
' - become firmly vrooted in the beliefs of the individual and | .. .
: : : appear as {t really is1 the most completc and concrete - | Ui,
! i " answer to man’s material needs and spiritual aspirations.” . | r .,
% T L AT . LN
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L y k b ’ .
‘ Mn.heu 1- Direat.or Genen.l of

Nsrien. Michacl. Essent1a1 Readigg For The Future ofr ﬁ';f
Education:: A Selected and Critidelly Annotated Bibliog-

raphy. Syracuse, Nev Yorks Educational Polioy Research
Center, 1971, Copies are available at $1,50 from EPRC
Publications, Educational Policy Research Center, 1206
Harrison Street, Syracuse, Hew York 13210, Make checks
payable toi Syracuse University Research Corporation,
There are 200 items on such themes as methodology,
general trends and descriptive futures, and educational
policy proposals,

larin, Peter, "Children of the Apocalypse,” Saturd
Review, Yol, LIII, No, 38, (Sept. 19, 1970}, 57'7‘1%%%.
"What sense can one make or the public schools? They
are stiff, unyielding, microcosmic versionas of a world
that has alrcady disappeared, They are, after all, the
state's schools, they do the state's work, and their
purpose is the preservation of things as they were,
Their means are the isolation of ego and the deflection
of energy, Their main structural function is to pro-
duce in the young & seif-delusive 'independence’ -- a
system of false consciousness and need that actually
renders them dependent on institutions and the state,
Their corrosive role-plaving and demand systems are so
extensive, so profound, that nothing really human showvs
through -~ and vhen it does, it appears only as frustra-
tion, exhaustion, and anger, That, of course, is the
real outrage of the schools: their systematic corrup-
tion of the relations of persons, Where they should be
comrades, allies, equals, and even lovers, the public
schools make them 'teacher' and 'student' — replaceable
units in a mechanfcal ritual that passes on, in the name
of education, an 'emotional plague'; a kind of ego and
personality that has been so weakened, so often denied
the experience of cormunity or solitude, that we no
longer understand quite what these things are or how to
achieve then,.,,»The most human acts I have ever found in
our colleges and high schools are t' » ones most dis-
couraged, the surreptitious sexuality bLetveen teachers
and stulents., Although they were almost alvays cramped
and totally exploitativo. they were at least come kind
of private touch,”

Markmann, Charles Lam, The HNoblest Cry: A History of the

American Civil Liberties Union. Hew Yorki S¢, Martin's
Press, 1905, "Though the ACLU never accepted the facts
that unious hsd alvays relied as much a8 employers on
violence and that labor had nov von as untalanced a
domination as mansgement had formerly held, it vas keenly
avare of abuses vithin unions, and it hoped to see them

" become minis’ure models for & free aooietl‘svhich| of




| PRGN N

vl
AR

1o [
N -
A,

|\ YApril, June, and October,

o

a2

% -tproduction,’

A :

‘ 1t.pd, (;rmt. !'Whep the Mass
Report, JVe 1 (Fabruery:;

1

+ Center

Inc,y 2056 Eucalyptus Hi1l Road, Santa Barbara, Ce
. 93193; an educational non-profit crgenization, "The next
few years will see more and more people using electronic;
. tools such as the portable video-tape recorder, the  cas=}
‘gette tape recorder, 7Y radio and cadble television to . &
bring understanding emong menmbers of communities leading
to the kind of harmony we have not yet known, By looking
at some examples of the change in the uses of television

we are beginning to understand vhat ia going to happen in :

ever-videning and interlocking circles in thas Seventies..
“+¢I recently gave & portable video-tape recorder to a
group of students at Pomona (Calif,) nigh school to ses
vhat would happen. Within ten minutes four boys had .
figured out hov the thirty-pound machine worked., They .
reenacted a fev television commercials and then dzcided
to do their own thing, For forty minute: the TV team
ranged around the school. They found the foottall coach
and asked him 'vhat makes & mant' Then they taped some '

8 ,
v 29'_!1).‘ A Center Occasfonsl.
.. Paper.is published five times aa!_l\_lally,_’pecen‘ber.‘i‘ebruaiy,:- :
by the Fund for.the Republic, . 1.3 .

California | Y

'maneinthe-street! interviews with unusually shy students

. who opened up to them, Next they enterc” the Facully . .
Loung > and began video-taping & discussion with some o
teachers,

-

h A male membur of the fasulty “urst into .*

the lounge and shouted, 'What the hell are you long-hairs
. dolug in here?! Cet out!' He then got out himself, ‘
' closely followed by the

v

what happened next was the high point of thei} .

. him., Outsids the lounge the teacher continued his tirade,

. eveding polite entreaties by the boys to 'just tell us
- what's wrong.' ; Then the boys returned wi*h loaded teye}
%o the classroom to put it into the pleyback unit of the
" television set, .No sooner had the pl-yback begun thean °
the assistant principal entered the room and asked vho,
hed alloved the students to use the VTR and vhy the °
. atudents had chosen to irritate the {aculty with it.
look st the tape, plesse,' one of the boys said, The
assistent prinoipal vatched for
- he male statements to ameliorate
" Loya expressed sympathy for his position,
" tr nis office to apologise for not wesring shoes,
~ % hin en hour, four youLhs
"> tape equipment, sought out
clusi, explored théir environment,
. principal, began to comprehend another level of socisl
- ru}iﬁy." Dl e o h S ¢

the situation and the .
One later went
Thusj

subjecta of interest to the

¥ L I ."\
)" * . v 5

" moCarthy, Cclleen,  "Dissertation Proporal,” December)
'+, 1970; 12 pp, mimeogrephed. (For availability of this ¥\
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document write to lifss McCarthy at the address on the last
page of this bibliography.) "Amidst current discussions
on educational forecasting, concepts of process and
integrated life-long learning, there is & notevorthy
absence of dialogue on the emergence of compulsory adult
education, From a hasty glance at activities on the nae-
tional scene, {t is anparent that divers 'compulsory' pro-
grams are in full-scale operation and a cursory examina-
tion of statements made by leading adult educators sug~
gests that more will he on their way....The jejune usage
of the vord 'voluntary' calls for re-evaluation in light
of the evolutionary phenomenon of adult education, One
objective of thie dissertation taut is to look at the
field of adult educstion throu/,h the prism of the volun-
tary-compulsory dynardc, in an attempt to provide new
nmeaning, new connectives to the field., By constructing
a typology of educational imperatives which will provide
the intcgiative force to the examination, I endeavor to
establish a multi-dimensional theoreticel base for the
study of adult education, which will thrust new shafts
into the fabric of program planning, methodology, cur-
riculum development, administration and research degign,"

MeGhee, Paules The Learning Society. Chicago: Center for
the Study of Liberal Education for Adalts, 1959, llippe.
mineographed, (An Address by the late Dean of the Division
of General Education, New York University at Yichigan State
University-Oakland on April 18, 1959,) "Questions in edu-
cation now trumpeted through the land as of utmost import-
ance vill fade avway in & very fev years in the face of an
{nexora.le pattern of living which requires an education
more embracing than any yet known, for more people than
ever before, and from cradle-to-the-grave,...Yes, there

. is some reascn to think that we are developing & 'Learning

" Soclety.'! Less frequently ncw, docs a ran of any intel-

fills, C, Wright., "Mass SBociety and Liberal Educa‘ion,”

_essay iiself is aveilsble st $3,00 ar an Out-of-Print

‘ "4s the strategic factor ir. the Muilding of & democratic
" given ite present pers

ligence speak of education as an experience or discipline
he has had, it seems clear, too, tiat wilh all the pres-
aures and stresses of our day, more status is being con-
ferred or. teecherc, and more status on learning, despite
temporary setbacks," - )

in P Poﬁtgcg snd People: ' The Collected Essays of
Cs Eg%t Hills, Edited rving Louls Horowitz, lew
York: tine Books, 1963, (Several hardback and .
paperback editions of the book have “een printzd. The

CSLEA publication, Notes and Erseys /9, from University
Microfilns Library Servicer, Ann Arbor, Michigan £8106.)
"1 deubt Liiat educstion, for adults or for adolescents,

polity, I think it is ip the picture and must bde, bu‘
oanel and eduinistration, and its
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. relevant organizations, it cannot and viu not get the

which more general movements that were under vay == move-

" and sustain pudblics that will 'go. for,'

faevm @ kb e i n Neal mi e e awm ew fa e dreme c s e s % e o om s - PO ae

; S & B o .‘.‘ " ; g_" ;
? _.!“é." b ..:'.‘ x} ‘%..b r.'y}fz # \ ""“'?‘ e : ', ] f'
generally. powcﬂeu poa 'gton otheﬂ politiculy

Job dope, Only if it were to beccme the framework within . .|*
ments with more direct political relevance - were going .
on, only then would it have the chance to take the place
in American political life thet it ought to....But to do
so, they (educators end educational institutions) are ’

going to have to get into trouble, For publics that . : 4;,,,;""5',{{ , :
really want to know the realities of their communities . | »'© . "
and nation and world are, by that determining fact, - S e
politically radical, Politics as we know it today often | s
rests upon myths and lies end c¢rackpot notions; and many RSN
policies, debated and undebated, assume inadequate and AR

micleading definitions of reality, When such myth and .
hokum prevell, those who are out to find the truth are :
bound to be upsetting, This is the role of mind, of \
fntellect, of reascn, of ifdeas: to define reality
adequately and in a publicly relevant way. The role of i
education, especially of educahion for adults, is to build | .
and develop, and ¥

live with, and act upon, adequate definitions of reality," !

!

|

|

Mills, C, Wright, The Pover Elite, New York: Oxford
University Press, 1956,  b23 PP« "When crises are defined
as total, and 18 seemingly rermsient, the consequences of
decision become total, and the decisions in each major aree
of life come tc be integrated and total, Up to a point,
theae consequences for other institutional orders can ve X
assessed} beyoid such points, chances have to be taken, '
It is then that the felt scarcity of trained and imagine- i
tive judgment leads to plaintive feelings among executives |
about the shortege of qualified successors in political, :
military, and economic 1life, This feeling, in turn, leads ‘
to an increasing concern with the training of successors ¢
wvho could take over as older men of ;nwer retire., In each !
area, there slowly arises a new generation which has grown :
up in an age of co-ordinated decisions,,.s%hat is lacking |
is a truly coemon elite program of recruitment and train.
ing} for the prep school, Ivy Leazue College, and lav
school sequence of the metropolitan h00 is not up to the \
demands now made upon members of the power elite, i
Britishers, such ss Field Marshall Viscount Hontgomery,
vell avare of this lack, recently urged (in a speech at
Colubia University) the adoption of a system 'under which
s minority of high-caliber young students sould be sepa-
rated from the mediocre and given the best education pos-
sible to supply the country with leadership,' His pro-
posal {s echoed, in various forms, by nany who accept his
eriticism of ‘the American theory of public edacauon on
the ground that it {s {ll-suited to produce the "elfte"

of leaders,,..this country needs to fulfill its
obligations of world lesdership,' In part these demands
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~refléct the unstateéd

_above ‘a1l these demands reflect the:at least vague conw.! :

‘ plntn-

_end schedule each session and mak~ the telephone introduc-
. tions of each newcomer to the group, They also screen out
_ the cranks, disconnect the chstreperous and occasionally

‘ labor hegotiators mediate quickly and smenedbly (hostility

_whien brain surgeons or judges or astronomers keep abreast

- snd

AT e
rieed tq tradsk

sole basis of economic success, especially since it is '

suspect as often involving the higher immorality; in part

it reflects the stated need.to have men vho, au Viscount

Montgomery says, know 'the meaning of discipline.' But

" VL R
I CARE BRI,

sciousness on the part of the pover elite themselves that
the age of co-ordinated decisions, entailing & nevly .
enormous range of consequences, requires a power elite ..
that is of a nev caliber, Insofar as the sweep of matters
vhich go into the making of decisions 1s vast and inter-
related, the information needed for judgments complex and
requiring particularized knovledge, the mea in charge will
not ohly call upon one anotherj they will try to train
their successors for the vork at hand, These new men will
grov up as men of power within the co-ordination of
economic and political and military decision,"

"Nationvide Party Line," Time, (Jan, 11, 1971), pp. 35-36.
Illich referred to this development in his Toronto telk
{Item #32) as an example of the networks he is calling
for which might be appropriate for a certein group of people|
at a certain level, "TeleSersions, an orgenirzation that
began operations last month...shas a strai;htforvard pur- ‘
pose1 to bring strangers with similer interests together
on & huge party line for information and fun (the group's)
and profit (TeleSessions')., To take part in 'discussions
you dial into, 'sudbscribers cail TeleSessions' Manhattan
nunber, specify their area of interest and are assigned

to one of the groups. At the appoin*ad hour {usually once
a veek), TeleSesslons calls the subscriber to connect him
with as fev as ten or ay many as tvo dozen other particis.
For a fee of $2 an hour ~ long-distance participants
must call in themselves and also pay long-distance rates -
TeleSessions hosts provide a special switchboard, coordinate

cut in to redireot a falterinx discussion, An actusl

zoderator, TeleSessions discovercd, is unnecessary....'So . |-
" the possibilities are unlimited,! cays (TeleSesaions Presi-

dent Ren) Richards, vho optimistically foreseces the day
vhen Paris chefs vill join in a gourmet-cooks session, vhen

¥

seens to avaporate during a group phone discussion) and

of their field through veekly

r convocations - all, of course)
via TeleSessions. aL - - .

Ohliger, John. . "Lifelong Learning - Voluntary or Com-
pulsory,” Adult ip, (Sept., 1968), p. 12k, "Are
ve seeking & society vhere adult education, for all intents
es, wvould be as compulsory as ies elerencary and
ey T ST e e R : s
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- tiont "Hessages in utcpias are not alvays clear, There

" he vas a member, and his utopian vork stends as testimony

secondary educationf..s..It seems to me that adult educsa.
tors have taken the belief in 'lifelong learning' and, ,
like the little boy, shot an arrow into the ajr, knowing : ) i
not vhere it would fall, Perhaps it is time to stop and ‘
tuke a look at what we are doing to individuals before ( C
shooting off any more arrows," (Reprint available with- ' oy
out charge by writing to author at address on the last :
page of this bibliopraphy.)

Ohliger, John, "Diaoguc with Myself,"” Adult Leadership,
(Teb,, 1970), p. 250+, (Reprint available vithout charge
by writing to author at address on last page of this
bibliography.) "If adult education becomes conpulsory

it will negate all the principles of learning estahlished
in the field so far, Such principles are based on the
{dea that leerning is a voluntary act."

Ohliger, John, “Adult Education: 198h," Adult Leadershin,
January 1971. (A reprint is available without charge by
writing to John Ohliger at the address on the last nuge

of this bibljogravhy. A longer discussion draft of an
article vhich containt this materisl ray also be avail-
able,) "A child is horn in the United Gtates in the year
1984, Me can never look forward to getting out of school,
Trom the 'infant school' he starts attending at {he age i
of six months to the *geriatric learning center' hLe dies !
in, he finds himself going to school all his life 'for :
the good of society.'sesclihen he does die, a ninister :
eulogizes him over his grave....He points out that this
man vas very lucky, for he was born in 198k, the first ‘
year that the national 'Permanent School lLaw' was in
effect, The minister erxtols the wisdom of the late
President Spiro Agnew, who in the last year of his

gecond term of office was able to get such a great law
passed, 'And sc we bid goodbye to this lucky man,' the
minister chents, 'firm in the conviction that he will go
10 heaven where he vill attend a "school for angels" into
infinity.' "

. e s m——e— -

Ozaon, Howard, Editor. Utopias and Educationm, Minnea~ ! <
polis, Minnesotes Burgees Publisnirg Company, 1969« 157 ppet
(Paperbound editiou available from the Burgess Publishing oo
Company, 426 South Sixth Stveet, Minneapolis, Minnesota A T
55515), Contains educatiomal utopian wvri“ings of Plato, '
Wells, Huxley, Skimner and nine others, From the introduce

has been & great desl of confusion, in many cases, about :
Just vhat message an sutbor intended to convey, All of the
messages seem clear om the point, hovever, that there vas
somevhing vrong, either in vhole or in part, with the

velues vhich the author found within the society of vhich

of his effort to attack thess vaiues, and in most instances
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to propoke something better t§ Sake thetr p1"?.;¢':d".-"..;"1£ is
the belieR of many utopians that some of %he things which
evils are really a part of the very ‘institu~

responding chagge in those same institutions....kt this
particular yer in history, when man peems engaged in

a frenetic scarch for new national goals, and correspond-
ingly, nev educat{onal rosls, we would do well to turn again
to some of our utopien writers in order to henefit from
their thinking upon-this subject, There have been thinkers
in all ages who have told us that we needed nev purposes
and new technological and social improvements, but very
few of these critics have stated specifically vhat form
these new improvements shiould toake, Our utopians, hovever,
have dared to accept this challenge, They not only say,
for example, that edvcation needs to be made better, but
they show us what it is like, from their point of view,
vhen it s made better,"”

Parker, Edvin B, ‘"Democracr and Information Processing,"
Educom. Vol, 5, No. 4, (Fall 1970), pp. 2-6, "The acces-
sibility of a 'conversational' information utility

medfum {8 likely to facilitate much information gathering
of the 'interpersonal' type, For example, meny working
class or unemployed persons are reluctant to attend even-
ing classes or other udult education classes because they
perceive such classes as middle class institutions in
vhich they would feel uncomfortable, Few of these social
inhibiters to information seeking would be present in the
computer information utility....Thus, it is possible to
paint a very rosy picture of the advantages for soclety

if every rmember of the society has the economic resources
to obtain access to such an information utility from
earliest childhood,.. It vould be naive to think that

the cocial advantages we have sketched in this article
vill naturally follow from the developwert of the tech-
nology that makes such a system possible,,.,The costs of
extending computer-aided instruction c-pability to informa-
tion servicex generally, and of making it available to
everyone in the society, are likely to rival the cost of
putting a man on Hars, They may even approach a sizable
fraction of the costs of a small war,....A more likely
result is tiat the information utilities will bve developed
primarily from a commercial profit motivation, and that
corsequently thesy will serve a segment of the society

that has already learned the information-seeking and infor-
mation-processing skills needed for efficient utilization
«sosMy suggestion, therefore, is that we begin at once

the task of spelling out in detail a technical, economic,
and political plan for the creation of public informetion
utilities serving the interest of the entire public, Such
detailed plans vill be needed before we can successfully
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system, but the members of the elite are no longer in con-
- trol} they are nov nerely taking advantage of forces that

¢ P

§ e < '

oporticfn of the fe-derul budget that \d'l‘]; be! .

argue’ for the pre

If ve can prepare those plans soon enough, ve - ! |
may reach a major milestone in the history of the human = -~ , ‘7
species = tha first time in which the distributicn of 4 7, .
major technological change is planned and directed in the .
public interest with the likely social consequence taken. SR
The alternative is to proceed the way we alvavs have in N AR
the past - and become the victim, rather than the master '+
and beneficiary, of our technology."

Postman, Neil and Weingartner, Charles, The Soft Revolu- B R B
tion, New York: Delacorte Press, 1971, ($5.95) 183 ppe | ..if + i
WAlmos’ any school administrator can testify to the power S e
of parent pressure in the matter of textbook selection,

The trouble ia that almost all such pressure has come from . )
consexvatives. When 'libsral' parents have been involved I
at all, their role has been largely to defend the status ‘
quo. But why? There is almost nothing defensible about
school textbooks, and except for scwe cro-magnons of the
Birch Bociety, the conservatives are right in their basic
assumption: Textbooks are biased, Foreover, they are

biased, ia a way that the conservatives either haven't

noticed or don't much care aboul, Textbooks agsime that
all students are more or less alike; that studen*s learn
in the same wayj and that students are interested in the
sare things, For these reasons, the textbook is respon- :
sible, perhaps more than any other single factor, for TSI
the rigidity of school curricula, Ir we can rid our- AR
selves of textbooks, we will open the vay to some really D DO

eveative changes in the curriculum,” - | (L
Reich, Charles A, The Greening of America, 201 E, 50th e dn

St,, Nev Yok, New York 10022¢ Random louse, Inc., 1970,

399 pp. $7.95. .(A loug portion of this book was oz-igino.l- L
ly published in The Nev Yorker, Vol, XLVI, No. 32, (Sept. - | :; ' "%
26, 1970), pp. 42-111, "Beginning with school, if not , -
before, an individual is systematically stripped of his S IR

imagination, his creativity, his heritage, his dreams, » i & e .‘{:“'Er. |
and his personal uniqueness, in order to fit him to be i ISP
a productive ':nit in a mass technological society....0ur . | .« )

present system has gone beyond anything that could properly
be callcd ths creation of capitalism or imperialism or a
pover elite, That would at least be a humin shape, Of

course, & pover elite does exist, ard is mad> rich by the

have & life of their owvn....Editorials denouncing siudents,
often say that a student vho does not like the vay a uni-
versity is run should leave, But society makes it all
but mandatory for a young perscn to complete hitv educe-

- tion, snd in their rules and practices most universities
are extraordinarily alike, Moreover, the penalty for many

young men vho is t0o be drafted, Urder these circum-
S SERUEER RS A S S S o
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stkiged, it id haxdly accurate to say that & student has

" ; submitted- !voluntarily'.to a university's rules,....The . :

~ * integration of the' corporate state makes inescapable

vhat vas formerly valuntary, and powers that once were
-small and gentle become monstrous and terrifying....The

only people who can successfully change an organization or ;

" institution are those who already.possess power within

it — people vho are acting in their capacities as workers
or consurers. A 8choolteacher, no matter what he thinks
or says, cannot change the public-school system while
conforming to it by accepting its regulations, But if
the teacher changes his behavior as a teacher, ignoring
the threat to his personal ambitions that may be a con-
sequence, then change must and will take place, A
steadily increasing number o the nation's most ideal-
istic and intelligent young college graduates are going
into public-school teaching, and these young people will
profoundly change the public-school system despite every
effort of the established school bureaucracy to prevent
change, They will overpower the school outhorities fronm

. within, because, being a necessery part of the system,

they cannot be prevented from doing so, If the young
teachers are willing to accept the consequences of their
resistance, they will not be merely voicing opinions --
they will have put their opinions into their working
lives...Every evidence suggests that doys and girls in

. high school, in junior high, and even in grade school
- are potentially more rsdical, more deeply committed to

(134)

& nev way of life, than their elders in college."

Robinson, Sunny, Formation of the Learning Community,

122 pp, 1970, mimeo. (For information on obteining
this document write to Professor Malcolm Knowles,
Department of Administration end Supervision, School of
Education, Boston University, Boston, Mass,) "What is

a lsarning Community? To the author, a Learning Come
munity is a collection of people with diverse learning
needs vho have come together in a less structured, nore
self=directed way to try out nev styles of learning within
the context of temporary ocystems, It is a place and vay

. of working together to serve one's ovm learning needs a3

(135)

well as those of others around and with you, Thus,
activity in such a setting gives alaso & sense of com=
munity (belomging, needing, sharing and being responsible)
and not just learning (acquisition of nev knowledge end/
or behavior)." ‘ S

Rogers, Carlwn. te
E. Merrill Publishing Co., .959, 358 pp. (Paperback
edition availadle at $3,95 from Charles B, Merrill Pub-

" 1lishing Co., 1300 Alum Creek Dr., Columbue, Ohio 43216),

"It does not seem ressonable to impose freedom on anyone
vho does not desire it, Consequently it seems wvise, if
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_ Americen educstion, they belong to no ests_iishment, nct

it is at all ypossible, that when a group is offered the
freedom to learn on tiheir own responsibility, there should
also be provision for those who do not vish or desire this
freedom and prefer to be instructed and guided,...Educa-

tion -- our most conservative institution,"

Roszak, Theodore. The Making of a Counter Culture:
Reflections g_ru_gm_g‘reehnocratic Soclety and ‘_I_!._s_'Youthml
Opposition. liew York: Anchor Books, 1968, 303 rp.
(Avallable in paperbeck at $1,95 from Anchor Books c¢/o
Doubleday & Co., Inc,, 501 Franklin Ave., Garden City,
New York 11531). "We call it 'educa*ion,' the 'life of
the mind,' the 'pursuit of the truth,' Bu% it is a mat-
ter of machine-tooling the young to the needs of our
various baroque bureaucraciess corporate, governmental,
military, trade union, cducetional....The universities
rroduce the brains the technocracy needs; therefore, mak-
ing trouble on the campus is making trouble in one of
the economy's vital sectors, And once the graduate
studenta —= many of whom muy be serving as low-level
teaching assistants ~- have been infected vith qualms
and apgressive discountents, the junior faculty, wvith
vhom they overlap, may soon catch the fevers of dissent
and find themselves drawn into the orbit of 'youth,'....
The young, miserably educated as they are, bring with
them almost nothing but healthy instincts. The project
of bullding a sophisticated framework of thought e%op
those instincts is rather like trying to graft an oek
tree upon a wild flower, How to sustain the cak tree?
lore important, hov to avoid crushing the vildflowver?
And yet such is the project that confronts those of us
vho are concerned with radical social change, For the

yonng have become one of the very few social levers dissent

|

has to work with, This is that ‘significant soil' in which
the Great Refusal has begun to take root. If we roject it
in frustration for the youthful follies that also sprout
there, wnere do we turnt"

Schrag, Peter., "Education's 'Romantic' Critics" Saturds
Review (February 18, 1967). "The nev critics — Edjar
2. Friedenberg, Psul Goodman, Jules Henry, John Holt,

_snd others — are fer too independent and cantankerous

to develop a ¢onsirtent voice or anything that could be
considered s program, but their commun defense of children
and sdolescents and their fundsmental attacks on estsblish-
ed practices have given them a place apart from the con- .
ventional critics....In many respects the nev critics are
more interested in the processes of grovipg up, in learn-
ing and experience, than they are in the formalities of
educetionsl programs, the design of curricula, or the
planning of sdministrative comveniences..,.Although the

new oritics are &)l teachers, and are all affiliated vith

e




: ‘kind or ip 1tution. Spiritusliy
o o(ten plvsicu.u,- - they are’ itinerants,,..The pauions
WU o0 - that folldved Sputnik and the college panic “ivided us - .’."
.| between those Vho vanted to'aske education . more efficient | oy
“» 1. . " training instrument for the Cold War and middle-mansgement, | ':. Y
' . @nd those who resisted because the pap of ‘1ife adjustment - | ° =
o was more comfortable then intelleciual rigor. ‘The new L l "
S critics have reminded us -~ sowetimes, albeit, with too - g
. much wail -~ that relevant education has 2tttle to do with
either, and that if it does not deal with the hummity of | oY
its students, it is not dealing with anything." I 'ﬂ
|

F

v e . .

- (138) Schrag, Peter, "End of the Impossible Dream,"” ‘Bat

' Reviev, Vol, LIII, Ko, 38, (Sept. 19, 1970), pp. O+,  v“_lg
"The declining raith in educational institutions is S
threatening the idea of education itself,,.,If the school ! o

' systcm 18 the only mode of access to social and “econonic ' R i
salvation, and if these is only one officially honored . o

@ de’inition of cuch salvation (hcuse in the suburbs, job |

: at IBM, life insurance, and a certain net of mannersg, and | :

\ if the school excludes any sizable minority from such sal- | '

' vation, then we have ohviously defined ourselves into a )

cholce betwveen revolution and repression," I

(139} Sheats, Paul H, "Now Knowledge For that?" Adult Leadershgp,
Vol, 11 (Jen., 1963). Sheats, former Dern of University :
O ] of Californis Extension and nov Professor of Adult Educe- t
tion at UCLA, writes here of his "personal concern with S
vhat is happening to the processes of free discussion and -
debate under the impact of the cold war sud accelerated C
; charge,.,.Thip problem of increasing ¢jtizen competence
" and of {rproving the quality of decision meking must, it
seens to me, be of central concern to (adult educutnra).. 7
+oI believe that we have the inventive genius and the o ‘
cupabilities to mount a program which will provide needed . . .
information on policy issues iefore the people and create |
' the kind of communication network through which th:ge :
informed opinions may influence policy making....The cuc= i
5 cess of efforts in the past and the demonstrated need for
improved citizen competence today makes one wonder why thn
‘ leadership and funde required to mount such & national '
effort are not now forth.oming. The cost of such & pro- !
grean vould be infinitesimal when compared with expenditures .
either in defense or on the space race, It is difficult to :
ses how an open society can preserve its strength without
nurturing and facilitating the free play of ideas ir the
markeiplace, Deeply imbedded in the Americen creed is the
concept of education as the development of the capacity for
- grovth of the {undividual to the full realization of his
potentiality, This creed, expressing as it does, faita in |
the perfectibility of man snd {n thm possibility that ids
destiny is still subject to raticual control, can be given
nev vitality bty a national program tu penerate civic come

.85 :
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T p‘etenoe aad pwuc responsibﬂ,lty. Conceiva‘bly, ve h&’n
Y, . pow. within our grasp & new kind.of soclety « 'e leaming
R BIPEEU .asocioty' made up of educative comtunities in which ve can’ | . V140 ¢
IR j, "aocelerate tiot ‘oply the discovery of new knowledge but. ite L i
. ! *sv - application to the b\*tement of the’'human éondition, In. ‘
L o v ‘ ' this view, life is learniug, the nationsl dialogue:will :
< continue, and the search for truth, hemmered cut in the - ;
¥ qroésfire of frec discussion and debate, will go forvard, -1 "i';°
‘ '1'o theue omh, qu Jotrk artom must 'be dedicnted. . u;, R R :

N
-4

Rt Mg . bl ki

- {140) | Bil'berun, Charlel. Crisis _gthe cussroans The Remak ing
witoy . of Americen E¢ucation, New Yorks Rendom House, s 1970,
i 553 pps (Order at $10,00 from Random House, Inc., 201 -

> E. 50th Btreet, New York, New York 10022), This is the
result of the three-and-e-ualf year, $300,000 study com-
missioned by the Carnegi: Cnrporation, Lawrence A, Cremin,
Pro.essor of Education ai .olumbia's Teacheis College,
chaired the Advisory Commission. "The dean of a liberal .

~ arts 20llege in a laipe Eastern university arranges a short A
course in teaching methods for his faculty, to be given by o
seuior members of the faculty of the university's graduate L
school of education, The course confirms all the prej- .
udices the liberal arts professors had had about educa- B
tionists and adds a few more, At the firsi session, for BRI

' example, the educetionist -~ the ed, school's most dis- T

~ tinguished suthority on ajult education ~-- tells the RIER
asserbled faculty that it is imjortant for a teacher to

© gee taings from the learner's perspective as well as his

~own, While he realires that it may not alvays be pos~
eidvle for them to do so, he goes on to say, it is none-

' theless essential that they try their very best to learn
at last one nev thing about their subject each year, so
that they can recapture, however fluetingly, the learmer's
perspective. (The second session is Cevoted in large
measure to an exposition of the superiority of yellow

- chalk vis-a~vis white cha.lk.) ..

(aby Southem. Albert M. "Disnrtuticn Propou.ls Attitude R BT
Findings Asong Students in University Courses on Admat ~ ~ | /* [ [
- Education When Given Increased Opportunities for Belf- R ;
Direction." Dec, 1970, 16 pp, Xercxed, (For informa-
tion on availability write to Albert Southern c¢/o John SRS
Ohliger at the address on the last page of the bitlicgraphy)! ', % %
"The investigation herein seeks to explore feedback from & . R
. groap of mﬁo\"h‘u they are giver an opportunity to
axperience an tive approach in learning; & learner~
- helper spproach giving more responsibility to the students
eessThe goal of this investigation is to explore the dif-
- ferances in sttitudes that are mesasurable in the h&m
_'in o course additions)l self-responsibility vas
" given to the students....0nuv group (Bxperimental Group) .
will, at the begianing of the aourse, be told that .tuey
) viu bo pornitted and e:cpeeud to mtively pu-tioiptta

o
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in planning class activities and to responsivly fmplement
the plans thot are made, The other group (Control Group)
will use, without option, the saue tert, reading mssign-

- ments, term paper assignment, and -fipal examination that
- had been selected and used in the course for several years

previously. The same professor will teach both sections."

Stone; Lavrehéé; "Thé Hklnmersi yi":.ﬁe _H;v_u‘torklneviev'
of Books, IV, 1, (January 28, 1971). {From & review of

. Scholers and Gentlemen: Universities and Soclety in Pre-
- Industrial Britain, 1500-1700 by H, 7. Kearney published
by Cornell for $6.75, 21 ppe) "In any case, even if Pro-

fessor Kearney's catepories were correct, which they are
not, his system of polarities is false, since it in not
hov fdeas wvork. iNew ideas permeate old ones, run under-
ground end pop up in unexnected places, mingle surreptsi-

tiously, or even coexist side Ly side without either con-
. fliet or conflation. One syastem of heliefs or values

 rarely challenges enother directly and finally overthrows

(143)

it in a single cataclysnic struggle., It is more a natter
of guerrilla warfara, necret infiltration, and eventual
mutusl accommodation.," - : :

Stretch, Bonnie larrett., "The Rise ?f the 'Free Sc):hoo]l.l'"
Saturday Review., Vol. LITI, Yo, 25 (June 29, 1970). "The
new schools cﬂ&rge little or no tuition, are frequently
held together by spit and string, and run mainly on the
energy and excitement of people who have set out to do
their own thing. Their variety seems limitless. o two
are alike, They range from inner-city black to suburban
and rural vhite. Some scem to be pastoral escapes from
the grit of modern conflict vhile others are deliberate
experiments in integrated mmlti-cultural, multilinguai
education, They turn up anyvhere - in city storefronts,
old barns, former barracks, abandoned church buildings,
aud parents' or teachers' homes, They have crazy names
1like Somedsy School, Viewpoint Mon-School, A Peck of Gold,
The New Community, or New Directions - names that for all

their diversity reflect the two things most of these schools

have in common: . the idea of freedom for youngsters and &

- l1.9ié_2egyg“g!;;%;;g, Yol, 57, No. 1 (March 1971), =
» ' hv nformed Annﬁegm. fozj example, could

humane education,.,,As the Commnity School of Santa .
Barbara (Californis) stater in ites brochure; ‘The idea is
& supreme goodj that people, including young people, have
& right to freedom and that people vho are free will in
general be more open, more humane, more intelligent than
vho are directed, manipulated, ordered about,...' "

The articls includes a list of several sources of 1nforu-'

_tion about free schools and free schocl publications,)

Teylor, Werren. "A Review of The Greening of America,"by
Cnarles A, Reich, New York: %da %ﬂ.—fﬁﬁ. 399 1D,

Y
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. The Swallow Press, Inc,, 1139 Souvth Habash Avenue, Chicage, | -
" I1linois 60605.) "If wve are to be able ‘0 create an edu- !
* cational tystem valid for the future, we must sccept that
* the area seen &s education the individual will depend
_on hia ova purposes, This implies, ia turn, that there , -
 magt be many styles of educaticnel institutes for the many ° - = '~

develop the perspectives and judgments of vhole men and
" women (pp, 16, 176). This forces production of 'research ' :

. 'the self-renevol and search for enlightemment that a -
: tescher needs' {p, 176), Reich's remarks on the failure

" whether the assumptions by which ve live are truly veltd = | =, *
. which conatitutes education, This process is inductive, = @ . . .
. T2 can never be taken over by computers, Rather it requires - -

. Mult education should be pioneering in the development of ' . .. ...
. this real form of education, the dialogic form of education - R

. It forms our only hope for the future,.,.But vhile adult b ',.‘:.' X
. educators should be particularly involved in this form of . 0

"be., Adult educators are, in genaral, liberals and we are . ',

- as cogs in a machine - this point is now no longer really

B e R L T Y

1n Agerica hu. at this date failed qﬂ mgt y conceive

1 ‘and. .‘.mpleaeuted ‘anev in both subatance and pradtice {pp. %

1374 3584360),. The schools hive become ‘brutel - .
uchinoa' (p. 137) which train students 'to stop thinking . ! <+ .=, "
"and start obeying® (p., 131). In trying to become junfor . . . ;.

universities, the undergraduate colleges have feilcd to - ; ...

and publication' in undergraduate colleges and thwarts

of education throughout his book - whether intentionally P
or unintentionallv does not matter - are echoes from Cees T
Jefferson, 'If a nation expects to be ignorant and free, . -~
in a state of civilization, it expects vhat never was and R

never vi1l be.' Jerrersou vrote in 1816. . ' , .

'I'heobald, no‘mrt. ‘"Accent on Social milouop}\v: Educntton ,
For a New Era or How to Understand the leed For A Com- :

eionate Revolution,” Adult Leadership, Vol. 18, Ho, 5, ' . -
f.:v. 1969), p. 148, “IT 18 only the process of discovering N

the imaginative cooperation of all those who are interested,

pioneered by Sncrates and periodically rediscovered since,

eduration, there arc many questions as to whether they will | - /.

Just coming to perceive that liberals possess a deeply P e
"manipulative philosophy. This new form of education 3 S
requires & profound respect for the individual's capacity @ -~ g
to Cetermine vhat he needs to know and to create his own -

direction. The industria) age has led us vo treat people

-

controy :rsial, It is now also clear, Liowever, that the
contizuation of the dehumanization of man will destroy 1life
on earth, The question today is whether adul’ educators
will take part in the required compassionate revolution.”

b et - v e

Theobald, Robert. An Alterw-.‘ive Puture for Amerfcs IIt :
s and Speeches. Chicsgci The Swallov Press, Inc., '
155 pp. (psperbeck edition sva’lsble at $2.00 from ' -
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¢ adudh{ASIL Pur Dot wiitoh exlet ‘ov,abd £2%, the even vider)
renge wilch ¥ill' comie ‘into; existence ds wa encourage the _ !

- of Califurnia, the Radical Research Center at Carleton

Y

(w7

" publlished in the Fall of 1969, (Available at £5.00 fron

worldwide decentralization into small, sub-cultural com-

(116)

- Btudy of Democratic Institutions, P.0. Box Lh46, Canta

~ guide available vith tape on request.) Kenneth Tolle.t,

i d:lvmi o { 4 ; .
¥ book ends . vith'a "Working Appendix" 1isting "some emerging

. ond ‘Sciences, Human Potential Seminars, the Spaceship -
. . Earth Curriculum *roject, Vocations for Social Change, Et.
. Mary Center for Learning, The Living-Lcarning Center at

" of Bobb-Merrill Co.,, Inc,, audio visual materials on
* implications of the new technolo%ies of the lational

' University of Massachuset:s, the World Future Society,
* the Ecology Action Educational Institute, the World Came

. future vorld where the techno-system acts merely as infro- |

a t .
s v .
- )

‘made ppssible by the pev technologies.".. The

inttiativis relevant to the .alternative future envisioned : e
in _thi'l.book." 'Among them are ihe Educational Poliecy . - - |
. Rasearch’ Center, the Aspen Seminar for Environmental Arts . . :

the University of Mimnesota, Student Campus Improvement
System, Cffice o Academic Innovation at the University

College, The Whole Earth Catalog, the Dialogue Series

Council of Churches, Teg'c 1094 (see below), the Yew
Schools Exchange, The Teacher Drop-out Tenter of the

of Buckminster Fuller, "World Ecology Year 1972" of the = !
Growth Centers of Korth America, the newsservicc/nevsletter .
Earth Read-ocut, the megazine The Teacher Paper, and The :
Envirommental Handbook. Information on these and on addi-
tional programs and materials is avajlable in = packet P
from the Center for Curriculum Design, Box AF, Kendall .
College, Evarston, Illinois 6020k, The cost of this packet,
including Dialogue on Education (one of the paperbacks ;
edited by Theobald in the Dobos-terrill series) plus place- ‘
nent on the Center's mailing list, is $5,00,

Theobald, Robert end J, M, Beott, Teg's 1994s An Antici-
pation of the llear Future, 114 pages, nimeograpncd and

Personalized Secretarisl Service, 5045 North 12th Street, .
Phoenix, Arizona 85012,) "Teg's 190 skatches & possinle

structure, expansion and growth are no longer goals and !
humey society has reemphasized socinl interaction through

munities," The authors seek to cngage the reader in :
‘dialogue about this "participation Look." . i

]
Tollett, Kenneth and William Fwvald, Rexford Tugwell, Robert
M, Hutchins, John Wilkinson, Mark Tricbnasser, l'arry 8, )
/ishmore, Piers von Simson, and James Wood, Adolescence Is
fio Time for School., Audio-tape, 28 minutes, S8 neconds,
Torder as Tape 7510 for $7.50 from The Center for the

Barvars, California 93103, Available oither on five-inch
3 3/8 1.,p.8, half track tapes or on cassettes, Frec atudy

[ PR
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- - 1;{1ake president, Colurbia University) and Will Ogburn .. ', [|¥,
- students.". John Wilkinson, philosopher ari physiciats ’
... "Ope could contest this idea that ther: has been this S

. who were here at the Center (for the Study of Democratic

" have got the right kind of preparation,” Hutchins: "The -

" to meture before you come back and go at it egain, The .

. is entirely devoted to non-vocational subjects,...Maybe,

. " tnat I think we're in for in education, ve cught to think

(149) | Torfler, Aivin, Puture Snock, 201 E, 50th Bt

. "Parnest intellectuals telk bravely sbout ‘educating for .

. toward super-industrial diversity, vill vin the battle.. AT

I TR | ‘
R PR 2 I o 8

ok TR SN S O TR '2"8ﬁ""‘“: el e ey
* {undversl t'iake greater allovances fo¥ jintegrating. i}
.the’smotions, and the: jntellect.”. Rcbert M, Hutchins, .~ .
aiiman, Fuhd ‘for the Republics -+ "Hicholss Murray Butler ;|

) : 3 . v i -

T AN e M
Lo T R P
fizi}?}§‘¢ Kb SN "

 *(14te rodiologist) Both yaid slmost eimiltamsously fifty . | i .=
s yedrs-ago that the explogion of information was such .. - .- AT
- " that ve were going to have to prolong adolescence,at least. |

until age forty-five in order to get it all inmto our " . -

explosion of information, - In fact, most of the scientiistf

. Institutions) for the ecology conference were of the impress o
> sion that there hadn't been an explosion of information,
%there had been an explosion of data....There has been a
great deal of simplification, Astronomers cen now operate
" with a few equations,...We can learn a hell of a lot more
., than anybody in the past with very little effort if ve

v T4
b
i
i

: whole point ¢f the Danish Folk High School is the idea o
- .that you get enough education so that you're not a dan- | ° ..
. ger to yourself and society and then you have some time  , <. :

- Danish Folk High School, which has spread all over com i
: Scapdinavia, is an adult educational institution, It . R

as part of the general move toward de-institutionslizationyi .''° i
sbout the university in a different yay.'f

! Voo
..... - o . ‘ ~ :u",/«‘ sy
[ Nev York. { :

Kev York 10022: Random lHouse, Inc., 1970, 505 pp. $8.95."

_change' or 'preparing people for the future,' But we
_know virtually nothing about hovw to 4o it,...In all the .
“ talk sbout the need for continuing education, in all the
- discussions of retraining, there is an assump- -
“tion that man's potentials {aor re-education are unlimited,
. This is, at best, an assumption, not a fact, and it is an
: agsumption that needs close and scientific serutinyesss
" We shall watch the irresistible growth of companies
" already in the experiential field, and the formation of
entiroly nev enterprises, both profit and non-profit, to
. design, packege and distribute planned or programmed :
- experiences....Education, alresdy exploding in sise, will
become One of the key experience industries as it begins
_to employ experientisl techniques to convey both knovledge
and values to studentr....Long before the year 2000, the
_entire antiquated structure of degrees, majors, and
-~ credits vill be a shambles, No twu students vill move :
along exactly the ssmme educational track. For the students! ' - -«
nov pressuring higher education to destandardite, to move ; % | ey
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t+ ;0" +sFailure to diversify education within the system will
sinply lead to tho growth of alternative oprortunitics
‘ outside the system," s o
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Tough, Allen M. Learning Without a Teacher: A Study of
Tasks and Assistance During Adult Self-teaching Prolects,
" Educationol Regearch Series No, 3. Toronto 5, Ontario,
. Canada; PUBTLICATIONS, The Ontario Institute for Studies ’
' : in Education, 252 Bloor Strcet Vest, 1967, 92 pp. $1.75.
i  {(Also a brief outline of research in progress in this area }
| ) ia availanle by writing to Allen Toupk, Department of Adult
i , Education, OISE.,) "The data clearly support a major
S "~ hypothesis in the studyj namely, that nelf-teachers cen
e L . and do perform several of the tosks of a professional
 teacher....The amount of ansistance received by the gelf=
teachers vas very great,...Although the c¢ffectiveness of
gelf-teaching was not studied, it became cvident during the
. intervievs that mauy adults vho decice to teach themselves
" some large and difffcult dody of knowledre and skills do
80 quite successfully,,..Perhaps the ultimate quesntion
to be tackled by future research jnto self-teaching is ‘
this: how can professional educators irmrove the quality
and scope of the subject matter end the cffectiveness of
the methodology in melf-teaching?”

~ L (as1) .« "prading Stemps Lure Youngsters to School,”
T Columbus Citizen-Journai, Columbus, Ohio, Honday,
Tebruary B, 1971, TOAKLAED, “alif, (UPI) - Officials at .
MeClymonds High School will soon be giving trading stamns
ol ’ to students vith perfect attendancc records, 'Our culture ,
—_— 14 trading-stemp oriented,' says Vice Principal Ralph )
i oriffin, 'It is sure to vork,' Gtudents vill be given '
i : L5 & day plus monthly bonus stamns. The stamp incentive }
v ‘ vas one of the number of idcas proposed within the Oakland |
School System vhich are being funded vith special gronts.” .
{152) V.8, Congressi H,R, 33, "In The House Of Representatives, ' .-
: _ (Jenvery 22, 1971), Mr. Brademss (for himself, !ir, Reid ’
(I of New York, Mr. Perkins, and Ur, Quie) introduced the ;
s Ty - following billy vhich vas referred %o the Cumittee on oo
' < 1t ' - paucstion end Lavor...” "A BILL To establish a National _ | = -V,
i Institute of Bducation, &nd for other purposius.ss.The p o 5
Congreas herebty declares it to be the policy of the United | L
. Btates to provide equality of cducational opportunity to ! !
. all persons regardless of race, color, religion, sex,
! national origin, or socisl class, Although the American
1 ‘ educational systom has pursued this ebjective, it has not
i attained {t, Inequalities of opportunity repain pro-
| pounced, To schieve equality will require far more
| © © Aspendable knovledge about the processes of learning and
i educetion than now exists or can be expected from present
l
L
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‘ in American society {Fortunately for its academic fsuna,
ies of Homd sapiens know it, And .

'Dp-' 1,95, . "The WY
.- Tvéry Tower §s uhq_uu‘é on&ble ‘the most, pleasent microcoem :

¥ gev o the other subsjec
" the' rensod for this widespread ignorance $s not asccidental,
. Like 8ll privileged guilds, academics restrict entry into

"_‘ their group and wrap themselves in shrouds of protective
{ gecrecy, The first and the most important line of defense

against the massive intrusion of outsiders is a set of
elahorate and highly successful myths about the nature of
acedemic life, Briefly, there are three principal myths:
1) An acsdemic career requires superior ability., 2j The
revards, especially the material rcvavds, of academic life
are meager. 3) Academic life is dull,”

Whipple, Jameaj Haygood, Kenneth; Coldman, Freda li,3 ard
. Biegle, Peter, Liberal Fducation Reconsidered, uyracuse.
New York: Syracuse University Press, 1969, 11k pp, $2.50.
" slegle: "An important key to understanding liberal educa~
tion in the conteixt of the Einsteinian vworld is to rccog-
nize that it is not fixed but is rather on-goinp education
conceived as basic and continuing at the same time, The
real challenge, then, is to find the vay of reconciling
basic and continuing education, One of the difficulties
we face is the fact that in our current and traditional
mode of thought, basic education tends to be skill-oriented
and thing-oriented rather than oriented to personal qual-
ities, The way to reconcile the two is to redefine what
is basic to the continuing development of the individual,

~ to find vhat represents continuity {n the individual

1ife,qss1f liberal education is both basic and continuing,
then the difference between the education of children and
the education of adults becomes blurred, and ve are geared
to an unbroken line of development, There is a constznt
end contimuing flow of learnings huilding up and being
reinforced from childhood through adulthood, ‘hat is
learned in childhood can fecilitate and inhibit further
learning in adulthood, Thus, liberal education means that

_ we must look at those characterinstics that enable man to

feel comfortable in an open system, comfortable with
axbiguity, and secure in his ability to cope with it} he
must knov that even thougl he comes to a ~onclusion for
the noment, it is a tentative conclusion."

W{lls, Garry. Hixon Agonistea: The Crisis of the fielf-
Yado Man, Dostont Houghton Hif£lin Co., s 2 Park Street,
Boston, !lassachusetts 02107, 61T pp. $10,00, "The
acedemic market is based on the pretense that real intel-
Tectual neutrality towvard ideas can be naintained; that
idens will, of themselves, join, atruggle, clach in the
blank arena of the mind, The liberal {ntellect should




U EEE T “terst bé hlnqre oﬁserver. deuched and 1mpartial ('may the
R B " best idea wint), so that it may finally be the arbiter, -
TR I ;; raising the glove of-the victorious 1dea, Yet it is only
themind that cah'concéive idess, be their veaicle, urge
" thesi, rejéct them,. Ideas will not.cerry. themselves into .
. = bsttle. act by some inner snergy upoin the pessive observing
v Y 'mind, The pioture of the mind as somehow above ideas, -
"~ arbitrative over them, is one of the attempts to find a =
mecheniem in nature that will yet be above it, an invisible
I . hand’ 'self-regulating.'  ‘Thus truth is said to resjde in
’ o .. the mind's openness toward ideas, yet also in the ideas
Zéepe L that prevaily and the mind gets from its first impartiel ‘ T
| 7 - stance to its later ccceptance without ever being quite IR NN
: responsible for the outcome, It vas not an advocats of ! U
i the vinning idea at the outset, but a judge, finally, of R
b the outcome ~= which leeves the ideas without awy -
i original advocates,...Under challenge, academicians retreat BN
to their basic doctrine —— still unavare that thie inte.
lectual 'market' is as rickety with pretense as the
. economic one, Yet students, toitured by the contradictions
. involved in campus war work, are probing to more basic
inconsistencies, For instances fl) A truly value-free
openness toward ideas does not, and cannot,exist in the
academy, for several reasons, One of them is theoreticals
" certain idess cannot be entertained, at least not se.i-
ous],y. because they would of their nature ‘close the mar-
ket.! Totelist systems, therefore -- revealed religions,
‘ philoco;:hies that proclaim an absolute truth, political .
.o+ systems (vhether fascist or communist) that proscribe RS
v certain kinds of opinion — caraot in theory be advocated
\ . at public schools.ss.{2) Aside from this theoreticel limit | 'y . :+
9 , to openness, there is a practical limit, It is impossidle | . ‘v . .
to get up every morning and rebuild one's conceptual world iy .
" ex pihilo, to achieve an Emersonian mental rebirth every
day. One necessarily sssumes a great deal, working with ~ | "™
. vhat one believes to be the best assumptions which are the | -* '\’ '
actusl framevork of one's thinking, Beyond this personal T
. : , " set of ruling asumptions, there is the need to talk with .| . "~
T b others, to foous research, to finish an eight-wesk project
' ! _ with one's colleague.,,,All this is normal enough; indeed,
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! . 1t would be impossible to get any work done if such -
’ ' practical exclueions did not take place, Whut is unaettnn# Lo
: to intellectual honesty is the pretense (e.g. in the - LRy
ggv,ui? of cmr a Bandbook), that such inhibition, L
such fostering oxlu, oes not teke place, that
" the plsy of idou {s entirely free,...(3) Although the
systen claiva t0 be value-free, & loose orthodoxy exists
in each area of modern study, 4n orthodoxy made up of the
Proponitions X that are favored by leaders of the pro- '

: _ fession, And it is precisely the claim of objectivity and | 7' .
f openness %Lt narrovs the rangs of questioos that cen be . | An
' f asked sbout Proposition X = ¢.g., it cannot be chal- ERR
: . lenged from 'absolutist' directions, In fact, the more ST o
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' does it stani in need of an ermbracing, unquestioned

" within which, vicariously, to swim with one's subject, and

L L ' IR
. «

tecﬁnical, minute, and Yobjective! ﬁtudy beéones, the more

Proposition X: to study in detail the minnowv, and be
rated on one's resu.ts, one needs a fiim aquatic category

send melodious, measurable bubbles up the exposed aquarium
side. One not only narvows one's ascumptions, structures
one's professionz) world of exploration, but does this in !

" order to make the assumptions procedurally unquestionable,

(L) 1teasuring the bubbles tecores all-inportant to the
academician's career., The nretense that therc is no i

- orthodoxy means that a teacher is supnonedly Judercd only

by his competence in his field, Thus ‘absclutists' or f
holders of lion-X, must be found to he, rot wronm, hut .
'incomretent.' And teachers vho are socinlly or roliticslly
unacceptahle to their fellows cannot be dismigsed on such
grounds (often reasonable), hut rust also be duclared

' incompetent....(5) The result is that few, if ony, ren in

America live so entircly on their professional reputations
as do acedemicians, puard that reputation jlcalounly, rate
it against others' with such regularity,...lus, n a world
consecrated to the disinterested scarch for truth, envy
and petty competitiveness thrive....(G) The egalitarian
side of the acadery was, in vrinciple, intellectual rather
than social ~- opennesas gave each idea an cqual chance,
academic fraedom gave each teacher the right to follow his
research to any conclusion, and purity of research was
guaranteed by the determination to impose no orthodoxv..
..Thus there vas equality in the sphere of idecas, and {hy
extension) among those *dissecting' the ideas; dbut this
ejuality did not extend to students. The relation of

_ teacher to stuient was semiparental and authoritarian, The

student, vho comes to an institute to learn, proclains hy
that very a:t that he does not know} the teacher is .
accredited as one who does knowj and the process of teach-
ing was to be one of tranaferring measurable amounts of ;
knowledge from the clearly labeled possessor of that

© knowledge to one jJust as clearly labeled as deficient in i

ft.seoYet the real solvent of the teacher-student relation-

“ship is the fundamental doctrine of the acadery, the free

play of ideas, For if any idea is to he given coual
hearing, then any idea's advocate must be given equal
hearing, After all, howv do ve knovw the professor knows

more than the student, cnce the student 'dimsents' -~ !
i,e, expresses a different idea? That question, too, must I
be kept ‘open,’' not solved a priorij solved only by :
diwlogue — and dislogue is conducted by equals, Thus the |
parent-child, or pstron-client relationship was alvays at |
var vith ar equal-to-equal relationship forced on the
unvilling faculty by that feculty's own first principles.
{1) The faculty's means »f reasserting authority in this
situation is to declare the student's opinion, not false,
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7"“.'* ' vision has to be made for dissent from the .orthodoxy.
. eent is. aupposed to be the orthodoxy - though that is far

“xist
of;hot ;. good or’ "Yiot, is beside ’
i : e.,_h’iciu pretense is made of :
'beiug 'neutru' toward ‘the masked values, ‘And since’ there
_is (by the official myth) no orthudoxy, nc specific pro-
Dig=-

,‘- from trus, What is left, then, of Schlesinger's claim

. that students ere in rebellion sgainst society, not against
the university? The university has been intertwined with
our society from the outset, a servant to its political
ideals, & partner in its procedures, In fact, the univer-
- pity concentrates and throws into relief the inconsist-
encies of society, makes them pariiculerly striking because

o

of the academy's claim to & superior standard of intellect- |

ual purity and consistency of behavior, Thus Paul Jacohs
and Seul Landeu concluded, in Tiie New Radicals, that

whmin a covert' ‘

student revellion began at Bermey—gcca.use of that school‘

,, libera.usn, not despite i, ,
. (156) Hofford, Ha.rris. Jr., editor. Eubers of the Horld: Con-
versations with Seott Buchanan, P.0, Box LOGD, Sonta
s Californis 93103t The Center for the Study of
Democratic Institutions, 1970. 259 pp. $2.25. Paperback.
. - Buchenant "I think teaching is primarily the business of
o~ . 1istening to the pupil and responding to whatever happens
oor in the pupil vith further questions, and it could be the
: questions are statements, 1 mean statements are qu-stions
if you understand them properly —— they'rc proposals to
entertain scmething., A statement ie saying, ‘Well, what
do you think of this?' Then when you hear what they think
. of this, you try some more, Jacques laritain's hook on
educstion is one of the best statements I've heard about
vhat & teacher does in this respect., HKe thipks of a -
teacher as knoving wore than the pupil does, yet in some
sense not conveying it but secing that it is mude nvail.
able to the pupil, The great use of superior knowlcdge is
to understand vhat the pupil is learning as it is lear.ed,
- It takes great wisdom tc be able to follow a lecarning
pupil sensitively eaough to know what the next step fs for
him, and you dou't press the next step. ZYou watch it hap-
' pen, If it sticks, you help it a bit, but it's not a
transaission or an imposition or a filling of a vessel or
any of those things, Those are all bad images of the real
teaching funotion

intelligence, of one intelligence into another." ‘loffordi

"Do you put the Socratic seminur at the center of your

visfon of an educating comunity?,...Can a republic ever
really be a learning cossunity In that sense?t Can a com-
munity of learning be republican?"...,.Buchanani

The

the real one is thia penetmtion of the '
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“ blic was a real republic until the Civil War
oo 07 vwhen it contradicted itself and fell to pieces for the

cmwess. . . time being, and it hasn't really rezovered since in the =
S - political sense,” Wofford: "You can see Lincoln as the
% most Soeratie person in American history?®™ Bucheaani "I
1+ think that's true, MNe had a lot of traits that are not ..

.7 Socratic in the obvious sense, but tiere is this: he was !
it " a brooder, This is the word used about him 8o nmuch. le "

' vas listening in a curicus way to what was going on through- .
.. out the commnity -~ kini of a hrooding presence over the o

- .. whole thing, People forget this side of Socrates., They

* think of him as a noisy questioner, but if the Platonic
ricture is at all correct, Socrates was a great listener,

& better listener then a telker, His responses to what - ' ;»_'

T i his opponents said shov this, He was brooding over thinrs.
. T - This is a good description of food teaching: Uroodinr,
. almost in the literal sense, the way a hen broods over
- her chickens,"” R . ;

<7 (157) . For information about securing an sudio-tape of a conversa- '
: © . tion betwcen Ivan Illich and Carl Eilenberg of station
WNYC = TV, 1969, write to Publications in Continuing
Education, 105 Roney Lane, Syracuse, Hew Yorr 13210,

- CONCLUDING STATEMENT:

Grateful acknowledgment is extended to Braxton Tewart, Charles

Brown, Yary Yogel, David Williems, Cam Gtomberg, Anne Hartung,

Tim Leonard, Richard Dodd, and Douglas Bmith for their help and ~

suggestions in preparing this bidliography, ~ Help in locating ‘

o iters in this biblicgraphy may be obtained by writing to John i
;' Ohliger, Associate Professor of Adult Education, 363 Arys Hall, -

. " 1915 N, High Street, Ohio State University, Columbus, Ohio h321i0,
o =»-.  Buggesticns for additions to this bibliography are solicited, v
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